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ABSTRACT

The purpose of this practicum was to dhange the quality and

quantity of services to all dhildren, ages 1-21, with special

needs by expanding those services to bridge the gap between

special and regular education in resource centers in our public

sehools.

To accomplish this purpose the practicum required the

development and implementation of a plan which brought services

directly to children within their neighborhood districts or

schools.

It required the elimination of self-contained classrooms for

"special Children," Isolated in out-of-district locatIons. it

allowed the gradual integrati of these Children into regular

programs at eadh grade level.

Data for the practicum were obtained through the use of

questi nnaires, conferences, interviews and observations. State

mandates, special education literature and knowledge of local

needs provided guidelines and avenues for facIlitatIng data

collection.

The following notations provide a sample of conclusions

derived from the results of the resource center practicum:

(vii)



Children with special needs can be integrated and
served within their awn neighborhood sdhools.

Parents were very receptive. They welcomed a
program whiCh no longer totally segregated their
dhildren or bussed them our of their local distric

Voluntary and active participation of both regular and
special staff indicated significant empathy and
concern for children with special needs.

Services provided within neighborhood district schools
are now more easily available to a greater number
-f Children.

It was possible to project that the cost-effectiveness
of the resource center program improved significantly,
in terts of provision of quality as well as quantity of
direct services to dhildren with special needs,
through the more effective uses of staff and
facilities.

The practicum evidenced some diffe encea in staff
biases and acceptance of the dhild en by individual
staff members.

It remains for comparable communities, and others
responsible for providing for the needs of Children,
to provide the leadership in developing effective
programs.

9



INTRODUCTION

The resource center progr_ a pilot project resulting from

a Change in attitudes and concerns about provid ng for children

with special needs. The new Massachusetts Spec al Education Law,

commonly referred to as Chapter 766, provided a major impetus

for developing new ways to address special needs.

The purpose of this practicum wts to eliminate

self-contained, isolated, out-of-district classes for 123 special

Children through the development of total _ervices areas

within our 12 elementary neighborhood district schools . A series

of performance objectives was developed to integrate special

Children into the regular program.

Through a carefully designed and conducted approach, the

resource center plan was introduced to students, parents,

special staff, general faculty, administration and the Sehool

Board. Workshops and a teacher retraining program were

initiated. The plan required data collection, evaluation and

analysis.

10



Implementation of the program required student placements,

parent contacts, teacher reassignments, reschedul3:1g of busses

and close monitoring. Anticipated pleased reactions of students

and parents were observed. Additional students utilized the

services available. Contacts between regular staff and resource

center personnel were more frequent. Parental involvement

increased me -urably in a very cooperative and supportive manner.

The overall effect has been positive wiJ1 notable improvements

in the special children's behavior and acceptance by their peers.

Major concerns with additional funding, thought necessary

to meet the mandates under Chapter 766, have been reduced, since

this program has been able to utilize staff and facilities more

effectively.

Application of this pilot program, with or without

modifications, can be incorporated within most communities.

(x)
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PREFAM

The intent of this practicum 'As to study the problems

associated with the mainstreaming or integration of handicapped

Children and to propose and develop a viable solution __ them.

The resource center program was introduced as an alternative

method of addressing the problems of mainstreaming and to extend

and improve services to Children with special needs. It was

conceived as a technique to provide physical facIlItIes and full

services in all our neighborhood district schools.

The problems encountered and the difficulties faced were

not unexpected. A key problem involved the acceptance by all

school staff of the Change from self-contained, segregated,

classrooms to integration of handicapped children in regular

class too The reluctance to work with the handicapped by

regular teachers had to be overcome. Administrators and other

faculty, unaccusto id to dealing with any special needs activity

except when completing referra] 7crms, had to be prepared te

supervise and provide services within their buildings.

12



Staff member_ required to accept and a saist in

implementing methods by which special servicea could be made

available for all Children who needed minimal help, ithout

interrupting the regular program. At the same time, the School

Board and administration had to be convinced of the need for

establishing an expanded program without compromising fiscal

responsibility.

Organization of transportation, placements and mechanical

aspects of the program were simply management concerns. As

Coordinator cf Special Education end Pupil Services, and as a

central offlc alininletrator, I was able to obtuin, utilize and

provide information, resources, personnel and school facilities

in the conduction of my practicum.

My strategy required that I develop a definitive outline of

the program and its goals and develop a series of presentations

to various groups, asking them to suPPort the proposal. These

groups included the School Board superintendent, administration,

faculty and parents of both special and regular students.

The firat presentation of the outline was to the superinten

in an objective-setting conference-
-

knew of his sensitivity



and feelings about helping any Child in need and I elicited

his support. His exvertise and guidance were useful in making

a detailed presentation to the Sehool Board.

It was imperative that, a carefully detailed exchange of

information occur between my staff, administration, the regular

faculty and the parents of Children placed in self-contained and

segregated classrooms previous to the Board presentation.

The presentations were conducted to obtain support.

A plan that would prove both practical and humanizing for all

populations concerned had to be developed. It had to lend itself

to a study of programs and attitudes in.mainstreaming.

My general design for he program involved an examination

of the literature and a consideration of the models proposed

by Lilly (1971), Beery (1972), Birch (1974) and others. I

selected the components of eadh model I felt could best meet

my objectives and organized the model adopted in my practicum.

14



Mainstreaming, which is synonymous with integration as used

by educators, is a relatively recent concept. Inadequate research

and data have been available to sufficiently evaluate mainatreaming

of special dhildren. Consequently, the system cho en to evaluate

the resource program required both formative and summative evaluation

and the use of an evaluation checklist.

Pormative evaluatIons served to examine the problems and

allowed me the opportunity to make appropriate dhanges, while a

modi led summative evaluation measured our final product.

(3dv)
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I RESOURCE CENTER PROG THE PROBLEM

The int nt of this practicum simply stated was to provide

direct services and to mainstream children with special needs.

It required the development of a plan which would p_ vide for

Guth needs under the mandates of Chapter 766 without adding to

the economic burden placed upon the community (app. p. 163-178).

The practicum stuAy was encouraged by Mr. Lucian 3. Colucci,

Superintendent of Schools Wakefield, MassaChusetts, who stated

that the problem of meeting the special needs of Children under

Chapter 766 was a top priority agenda item at the monthly meetings

of the Superintendent's Association. As expected, it i8 now a

priori y agenda item at meetings of Administrators of Special

Education.

Historically, handicapped children have been kept apart from

regular students. Dissatisfaction with segregated programs h

been festering for years according to Johnson, who declged that

parents are disenchanted by the segregation of their children

which may have resulted in educational and paychological damages

for their youngsters. 1)

(1) Johnson, O. G., "Special Education for the Mentally HandicaPped
A Paradox," Exce-tional dhildren, Oct., 1962.
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2.

Florence thristoplos, Profeebor of Education at Bowie St_ e

College supported the concept of mainstresaing by writing that

"The goal of integrating exceptional children is currently receiving

favorable attention. Financial necessity and disappointing results

from special or segregated classes have been instrumental in

initiating this trend. An additional Justification Is that

broadly heterogeneous classes are a means for children to develop

respect for all persons and for the dignity of hunen life." (2)

An ongoing survey, started in 1973 by the C. E. C. Information

Center, revealed that the most significant ieeue in special

education was mainstreaming and its implications as reported by

Rebecca Dailey who declared, "I think it is A Ghana that we still

have to say this, but the largest controversy still facing the

field is mainstreaming and preventing mainstreaming." (3)

Ano her indication of concern for improving progra for

handicapped Children is reflected in the palished results of the

studies conducted by RiChard Collier, Director, and Peter Dirr,

Coordinator, of the College Learning Laboratory _f the State

(2) Christoplos, F/orence, "Keeping Exceptional Children in
Regular Classes," Exceptional Children, April, 1973, (p. 569).

) Dailey, Rebecca F., "Dimensions and Issues in 1974: Tapping
into the Special Education Grapevine," Exce tional Children,
April, 1974, (p. 503).

17



3.

Univer-ity of Buffalo. Th ir studies have found, "All handicapped

children, regardless of handicap, can benefit from mainstreaming

at sone level and to some degree given the proper circumstances.

Mainstreaming helps to make teachers aware of the mad for

individualized instruction for all children. The mainstreamed

child usually eihibits increased selfesteem nuickl- (4)

There is little doubt that the vement for expanded se

for handicapped Children has succeeded beyond espectatir,IL. It h

become national in scope. The Federal "Education of all Handicapped

Children Act" (5) has become law. It guarantees the educatIonal

rights of handicapped Children and their parents. It mandates

individualized instruction plans for eaCh child.

The basic goal of the Wakefield Public Schools is to provide

the opportunity for all students to achieve the major objectives

and set-vices of education within the community. These objectives

are self-realization, human relationships, economic efficiency and

a sense of civic responsibility.

(4) "Melust reaming the Handicapped: A Call to Commitment,"
The School Administrator, Vol. 33, No. 4, April, 1976, (p. 1).

National Information Center for the Handicapped, Closer Look,
A Project of HEW, Office of Education, Bureau of Education
for the Handicapped, Water, 1976, (p. 8)



Wakefield has been applying its total resources for all

dhildren to help them achieve their purposes and goals in life.

This philosophy and the stated major objectives Pertain to

Children with special needs as well as to those more fortunate.

It included the premise that each child, given the opportunity,

experiences, and materials to develop his abilities and talents,

can become a sustaining, self-sufficient, independent, responiible,

contributing mnd self-respecting citizen of the community.

Children with sOt _al needs historically have received two

distInct types of service. They are regular education or special

education per se. Special dhildren have been labelled as

retarded, emotionally disturbed, learning disabled, deaf, mute

or dumb ana blind. If the problem was considered significantly

severe, or if it interferred with normal functioning within the

regular classroom, the child was dispatched to a self-contained

classroom, comprised of children with diverse problems. Such

classrooms were usually isolated and located in areas of

"convenien e" within a school building. If he child problem

was sidered mild and especially if the child did not create

"wave " he remained in the regular classroom, perhaps ignored,

and without benefit of special services.

19



5.

The labellIng process and its resulting stigma has been a

subject of much debate in Wakefield and elsewhere. "Contro-:

regarding the desirability of labelling a Child as mentally

retarded and his subsequent placement into a segregated class is

receiving the increased att nti- and concern of special educators

(Dunn, 1968; Kolstoe, 1972)." Critics of this traditional

procedure claim that such placement has a debilitating effect on

the social-personal adjustment and self-image of the children

in these classes (Borg, 1966; Meyerowitz, 1962, 1965, 1965)." (6)

The nev Massachusetts Special EducatIon Law, commonly

referred to as Chapter 766, which became effective September

1, 1974, produced 107 pages of regulations. The regulations

limited the number of special needs students per self-contained

classroom. They also limited the number of special needs

students integrable into a regular class.

The maximum clasa size for any one specific handicap is eight

students. A-maximum of twelve children is permitted with the

addition of Sti aide. The preferred teaching arrangement is the

smaller class i corporating both teacher and aide. This

preference is due to the complexity of the problems encountered

(6) Warner, F., Thrapp, R., and Walsh, S., "Attitudes of
Children Toward Their Special Class Placement,"
Exceptional_Children, Sept., 1973, (p.37).
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with children having severe or multiple handicaps.

Children with other special needs, i.e. speech, hearing,

physical defects, behavior, and so on, cannot total

more than four at one tine in any regular class.

zea for special Children were relatively low until

Children with various handicaps, referred to as

dence populations, could often be combined into a single

claseroom. The size of such special classes mushroomed into large

groups. This practice is now illegal since class size limitations

were introduced under Chapter 766.

Children formerly in st e run instItutIonal schools were

returned to their communities under the new law. Categories for

those returning, thus far, include children formerly labelled as

educablee and trainables. Educables are defined as those

youngsters in the I.Q. range of 51-80 and who were considere-.

nonfunctional in the regular classroom. The trainables are those

youngsters in the I.Q. range of 25-50. They lack preschool

entry skills with little expectation of any school integration.

Educable and trainable children have been quartered in foster homes

21



7.

through community groups and enrolled in our pnblic schools.

Communities have been required to develop and provide services

and programs for audit Children.

Mainstreaming apparently does not have the total support

of all. There are some who feel we are moving too fast in

main-tresming. There have been caveats issued which need to be

mentioned in this report. John Ryor, President of the National

Education Association, warned recently that "Mainstreaming

handicapped youngsters in regular classes way lead

obsessed' school boards to fire their special education toachets,

leaving handicapped children in the hands of regular teachers

who are inadequ tely prepared to serve them." (7) He asked,

"Can you imagine the plight of a teacher who is suddenly and for

the first tine presented with a blind child, a spastic, an

emotionally disturbed Child -- or even all three -- aa additions

to the 40 normal students?" (8)

Edward Zigler, the first director of HEW'a Of1I& of Child

Development is skeptical about mainstreaming. He questIons this

process as a solution to the problem of training the retarded.

(7) Harris, E. C., Editor, Education of the Handicvped,
Educational Services Division of Capitol Publications, Inc.,
Vol. I, No. 2, Dec., 1975, (p: 7).

ibid.
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8.

His concerns seemed to be based on the financial coSts of such

programs. He said, "Every taxpayer has the right to know exactly

what is being purchased with his tax dollar. Only research can

provide thia answer." (9) The issues of costs and accomtabltty

must be an integral component of any program.

The School Administrator edited by J. R. Kirkpatrick headlined

"Handicapped Resources Build," it stated that, "School Administrators

struggling to find funds to neet court-ordered or state-legislated

broadened education for the handicapped programs will find little

solace in the recent contempt findings levied by Federal District

Judge Joseph Waddy on the District of Columbia Board of Education,

the Superintendent and the Mayor for failing to supply h_ dicapped

and exceptional children An education geared to their needs and

from which they could benefit." (10) Each school deprrtment will

be held accountable. This has not been a new concept.

Accountability in education is the byword of the 1970's.

Initially coined by Lessinger (1971) to communicate to the

Congress that systematic assessments would be made of funded

(9) Harris, E. C., Editor, Education of the Handica ed,
Educational Services Division of Capitol Publicattons, Inc.,
Vol. II, No. 7, April, 1976, (p.4).

(10 ) Kirkpatrick, J. R. Editor, "D. C. Datelin The School
Administrator, Nay, 1975, (p.



9.

programs, the term hes spread to all segments of education,

including special education (COok, 1972; Gallaghe 1972)." (11)

In Wakefield and many other Maaaachuaetts communities, the

influx of students after the passage of Chapt_-: 766 forced the school

_ystems to add special classes d to employ additional staff to

provide necesaary services .

With this new and continuing economic responsibility it behooved

us ell to explore various avenues d options to address the special

needs of children within the community and the new arrivals in a

manner which was both economically feasible and educationally

sound. According to Dr. Max libeller, Director of Innovation and

Development, Bureau of Education of the Handicapped, "One of the

jar Issues in the fIeld today is how to make mainstreaming

work, how to get students back closer to the regular classroom

tuation and still provide effective programming to meet

Jones, Reginald L., "AccountabIlity In Special
Education: Some Problems," Exce ti nal Children,
May, 1973, (p. 631).
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special needa, and for --at children is such programming

appropriate." (12)

The resource program was avenue. It was expected to

provide and initiate new services. It was expected to improve

existing services with current Staff- or stated another way by a

modern sage, "getting a bigger bang for a buCk."

Researdh of the literature revealed that strong support of

resource room pros ams existed. Barbara Aiello, currently of

C. E. C., speaking on new roles for special educators said,

The resource m model has evolved as a means to integrate the

'special dhild' with his peers in the regular classroom -- it

has the potential to become the nucleus from **lid' services for

dhildren for their teachers and administrators could emanate." (13)

Stronger support was provided by the Commissioner of Mental

Retardation for the Comonwealth of Pennsylvania, Valaida Smith

Walker. Her report, "The Efficacy _f the Resource Room for

(12) Soeffing, Harylane Y. "HER Officials Identify and Discuss
Significant Federal Programs for the Handicapped,"
Exceptional Children, March, 1974, (p. 438).

Aiello, B. and Roit, M., "New Role for Special Educators,"
Communicator, IMC/RMC Network, Vol. 2, No. 4, Summer, 1973.

25



Educating Retarded Children," written after a two year study

conducted in six Philadelphia public schools, states, "The

findings indicate that the academic and social-emotional needs of

the mentally retarded child can be met as well, if not better, in

the resource room program as in the special class. The r:_ource

room, therefore, provides a proMising alternative for educating

mildly to moderately retarded children. It minimizes the stigma

and espense associated with the special class placement and permits

the special Child to be educated with nonretarded Children, with

whom he will eventually have to compete." (14)

hough the school populations dropped for the fourth year

in a row, according to the National Center for Educational

statistics, Children to be served in MessaChusetts under Chapter

766 included some 100,000. "The impact of 766 Will be felt by all

aspects of the educational community," -tated Robert Watson,

director of the Massachusetts Department of Education's Bureau

of Curriculum Services. ( 5

(14) Walker, Valaida Smith, "The Efficacy of the Resource Room
for Educating Retarded Children," Exceptional Children,
January, 1974, p. 288).

(15) Education the Commonwealth of Messadhusetts, Bureau of
Educational Information, Department of Education, Boston,
Nassadhusetts, Vol. III, No. 8, SepteMber, 1974.
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A SERVICE

The resource center, as I envisioned it,- was a servi-

bridge the gap between special aad regular education, It was a

physical area within a neighborhood district school to which any

dhild could go to receive help on an as needed basis. It differed

from the self-contained classroom in that the dhild could receive

remedial help, based on his individual needs.

addition the program enabled children to strive for

self-realization by establishing personal and realistic goals

th_ ugh the program's support and services. rhe resource center

program also provided opportunities for forming and enjoying

relationships with peers in a neighborhood district school,

through the reinforce-Aat and development of individual abilities

in getting along with others.

We hope the long range results of the program for the

students win be social acceptability, economic independence

and a share in community growth and development as responsible

citizens.

27



SUCMSS CENTER

The resource center was not designed to be a labelled or

categorized room for pupils with specific disabilities a

punishment area for disciplinary problems.

Rather it has been planned as a succe " area, meeting the

needs of all pupils, with the proper focus on educational and

life needs as stated in our basic goals on page 3. It had to be

an area where remedial instruction, based upon the Child's needs

as icintifIed and evalred through the Chapter 766 process, was

always available. The resource center team had to provide a

prescription for individualIzed instruction, geared to ameliorate

or minimize the handicap.

IN-ROUSE T

To meet these needs, a resource center staff was gathered,

composed of the principal, resource teadher or aide, regular

classroom teacher and ancillary personnel, such as the speedh

and language -lians, vision teadher, specific learning

disabilitier techer, reading teadhers and a district school

adjustment c __-elor.

28
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The team has the capacity to develop an individualized

program for each child referred for help. It has initiated

and implemented such individualized instruction plans for all

pupils core evaluated (app. p. 179-180) under Chapter 766.

Acceptance and implementation of the individualized plan required

final approval by parents. The functions include the

necessary modifIcation of existing curriculum with supplementary

tutoring. Am important additional function of the te- was to

provide consultant servi--- to all staff.

GENERAL BENEFTTS

The general benefIts introduced in the following paragraphs

define the pa the difficulties I set out to address

in the practicum. A brief account of condiAons which existed

before the practicum interventions and the subsequent changes

which were effected is listed.

ORIGINAL PROGRAM PoR
SPECIAL_ EDUCATION__

se

Children referred for help
waited out the referral process
(app. p. 182-186). Services
were not provided until
evaluation and placement was
completed. Core evaluations

29

RESOUR CERTER PROGRAM

ces to dhild.

Direct referrals were made
to the resource center.
Immediate placement for
diagnosis and services were
provided (app. p. 242). Teachers
were assigned to and available



resulted in a time delay.
(app. p. 182-186). Family
notification by mailis.riqui_
before the process could be
initiated under 766
regulations 315.0. (16)

15.

in the center. No
notification to parents
was required. The house
referral process kept the
Child in his district. No
transportation vas required.

2. Total remedial program for all students in need.

Services were provided only
to the Children who were core
evaluated. Children with
minimal needs (not core
evaluated) received no supportive
help by ancillary personnel. .

They were unable to receive
any tutorial or individualized
instruction aside from their
regular clam: teacher. Consul
services to teachers were not
available.

Services were provided to all
children in need (p. 12).

Children with temporary needs
received services under
Chapter 766 regulation 314.0,
which states: -- "all efforts
ihall be made to meet such
child's needs -- all efforts
shall be made to modify the
regular program to meet
such needs." (17)

3. Integration and mainstreaming.

Integration for children was
limited to the building which
housed the special class. The
Franklin Sdhool, one of the
larger elementary schools
contains 15 classrooms. Three
classrooms were categorized
special education roons.

(16) Cormonwealth of Massachusetts
Regulations 766, Oct. 1, 1975,

(17) op. cit. (p. 18).
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Placement in neighborhood
district schools resulted in
a reduced number of students
per building (app. p. 208-209).
Children were more easily
integrated. Children
became more independent and
confident as noted by a staff

oartnent o- Education,
18).



Integration of handicapped
children was United to four
special children in any one
regular class, e.g. speech,
hearins, vision, physically
impaired, etc. (18) This
regulation restricted
integration within a given
buildin. The same regular
staff was abdays involved in
integration attempts.

member (apn. p. 243-244).
Greater flexibility and
opportunity for integration
was possible in all
activities and classes.
Total staff, systemwide,
ahared in integration
opportunities.

4. No labelling nor stigmatizing.

Children were categorically
identified mad stigmatized
which caused special programs
to be too narrow and rigid. (19)
Children rode the "special bus"
and were transported to the
"special school (p. 36)
(app. p. 216-228). They were
labelled. (20) Children thus
had limited interaction wdth
neighborhood peers since they were
bussed away from their home
district. These placements
required early starts and late
returns.

(18) op. cit. Reg. 502.10 (P. 38)-

(19) op. cit. (p. 11).

Resource center rooms
eliminated all references
to handicaps or labels.

"The noncategorical resource
room, however, is designed
to meet the educational needs
of all pupils in a school,
not Just those who can 'fit'
a special education label."
(21) Children were not
given a label which may
haunt them throughout their
school careers and lives.
All children needing services
were provided with help.

(20) Dunn, Lloyd, M., "Special EducatIon for the Mildly
Retarded -- Is Much Of It Justifiable?", Exceptional
Children, September, 1968, (p. 5-22).

(21) Wiederholt, J. Lee, "Planning Resource Rooms for the
Mildly Handicapped," Focus on Exceptional Children,
Vol. 5, No. 8, January, 1974, (p. 3
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5. Child remains wi hin

capped Children were
rted to special classrooms

in specific sehools (p. 8).
They were bussed away from their
neighborhood peers and placed
away from their friends. They
were unable to share in
neighborhood sdhool concerns.
They could not communicate
with peers about local sehool
happenings.

17.

b rhood dist-ic

Children remained in the
neighborhood district
sdhool and walked to sehool
with their peers and
friends. Placement and
services were normal
functions within the
buildings (app. p. 242).

6. Child remains in regular class to the extent feasible.

Special services we e available
only as a result of a core
evaluation and placement in a
self-contained classroom.
The Child spent the major
portion of his day in the special
class. Integration opportunities
were limited, as indicated, under
benefit three on page 15.
Borderline cases and underachievers
received no ancillary services.

7. Elimination of se

There were nine self-containett
classes of special children
located in five schools (p. 21).
They were bussed to each of the
classes daily. Children spent
the entire day in the classroom
with their teachers.

Children t need of specific
servicec, lent the major
portion of their time in the
regular cleeses. Whenever
they were unable to function
or needed help they obtained
services from the resource
center. Needs varied with
each Child. This service
supported the teacher
who often needed just a
little extra help with a
child. The percentage of
children receiving services was
increased (p. 99).

-contained classes.

Academic integration of all
students was accomplished with
the exception of the "trainable"
classes as described on page 6.
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8. Improved performance and involvement of current staff.

:Tecial education was centrally
located in a few select schools
with the same special faculty
isolated and apart from the
regular propram. Little
involvement of regular faculty
with special staff occurred
(p. 21-36). Aside from special
staff, very few people really
gave thought to the existence
of programs for special Children.
Little outside support existed.

9. Reduced tr

All _tudents received special
bus transportation from their
homes to their class placements.
This required trips of up to an
hour. This isolated Children
from their nelPhborhood friends
and reduced their recreation
time with friends. They could
not travel independently.

Systemwide sharing was
specifically initiated by
this practicum. Staff
interaction and support
resulted from workshops
(p. 56). "A secondary
advantage -- was the help i
provided for the regular class
teacher who was increasing
her load by accepting the
Children -- but ended up
with fewer children to
teach in certain academic
subjects --. (22) Teadhers
became more involved and
rapport developed (p 59-61).

sportation.

An immediate 25% reduction
was effected upon implementation
of the program (p. 99).
Children were able to travel
independently of bus
schedules and with their
friends (app. p. 216-228).

(22) Hartman, R. K. and Rockhold, A. E., "Case Studies in the
Resource Room Approach," The Journal forlipecial
Educators of the Wntall Retarded, Vol. /X, No. 2,
Winter, 1973 (p. 110).



10. ted outside testing.

Each child, previous to
placement, required evaluation
(testing) which was conducted
by unfamiliar staff at another
sch0o1 or service agency.
Testing was not always readily
available but was necessary to
make a placement under Chapter
766. (23)

19.

Resource staff are qualified
to conduct testing assessments.
They must hold certificstion
under Chapter 766 Regulations.
(24) All testing, in general,
has been conducted within
each district school.

Psychological assessments.

Assessments, as stipulated by
Chapter 766, were conducted by
our psychologists or by outside
agencies. (25) Appointments
were backlogged and delayed
(referral procedure).
Recommendations of the
psychologist, shared with the
evaluation team,had to be
approved,in writing;by the
parent,before implementation.

The operation of the resource
room was not contingent upon
formal assessments.
"Psychological evaluations
are not necessary to make a
placement, thereby freeing
the psychologists to work
with the more severe cases."
(26) Thua, referrals were
addressed without loss of
time. Children were able to
receive services without delay.

(23) Chapter 766, op. cit. Regulation 320.4 (P- 23)-

(24) ibid.

(25) ibid.

(26) Wiederholt, J. Lee, "Planning Resource Rooms for the Hi dly
Handicapped, Focus on Exceptional Children, Vol. 5, No. 8,
January, 1974, (g. 3).

4 i A



12. Medical assessments as necessary.

An evaluation conponent of
Chapter 766 was a health
assessment. (27) Evaluations
vete often stalled because
Children had to await
appointments with their
family physician and/or
completed assessment by the
hospital staff.

20.

Each Child, upon referral,
was given a vision and hearing
evaluation by one of the
school nurses. His medical
history vas reviewed with the
parent. Unless there was
a specific reason to suspect
any health condition, the
total health assessment was
waived. If there was concern,
arrangements were made for a
health assessment at school
expense.

A major gain, was that all staff, all sehools and all

administ have be ne involved with a program vhe

"the emphasis is au a revitalized humanistic concern for the

disadvantaged, the oppressed, and the powerless, (28) which

ended isolation of mast special needs Children and associated

personnel.

SPECIAL SERVICES PROGRAM

Wakefield is a beautiful suburban community tvelve *miles

north of Boston. its populatIon of some 25,000 has been

(27) op. cit. (p. 22).

(28) Hersch, Charles, "Social History, Mental Health and
Community control," AperisallyAlamilt, Auguat, 1972,
(P. 749).



21.

relatively stable. A low birth rate has resulted in a reduced

pupil population and declining enrollments.

Wekefield houses its elementary pupil population in

thirteen schools of various sizes in five districts. They

-range Iron an original tw red sehool house to the Atwell

complex. The Atwell houses all the sixth grades in what i_

referred to as a pod arrange__ __ that is, four classes in a

large room with moveable walls to facilitate regrouping for

certain activities.

The secondary schools consist of a jwiior high school for

grades seven and eight and a high school, recently remodeled.

Modernization was neces itated by a disastrous fire which destroyed

a major part of he high school.

The special education program, before the introduction

the resource center plan, provided nine self-contained classrooms.

Three were located at the Franklin Elementary Sehool, one at the

Montrose Elementary School, another at the Atwell complex, two at

the junior high sehool and two at the high school. Each classroom

employed a teacher and an aide. Special education children were

enrolled from every part of town. They were p- vided with door

to door transportatIon.

The program employed two psychologists, one of whom func toned

as the Chairperson of the CET (Core Evaluati Team) (app. p. 179=180)

36
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mandated by Chapter 766. It included five sdhorl adjustment

coiziselors, two speech and hearing clinicians, nine specific

learning disabilities teadhers, thirteen remedial reading

teadhers and a supervisor of reading and learning disabilities.

A teadher of the visually handicapped was contracted for twenty-

five percent time. In addition, she was employed as a tutor for

other handicapped students.

Our full-tice aide services included eight clerical aides _-d

eight classroom aides. We operated two busses for the transportation

of our handicapped Children. One of the busses was equipped with

a special elevator to carry invalid students peranently confined

to wheeldhairs.

The t_ al pupil services staff, exclusive of our guidance

and houe instruction programs, included some forty-four

professional and twenty paraprofessionals, a pupil-staff ratio

of less than 80-1, emphasizing the committment to Children by

the Wakefield c6niunIty and its public sChools.
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OVER EW - PROJECTIONS

Providing for Children with special needs effectively

required broadening current educational p ograms and better

utilization of resources and personnel.

Reactions and resistance to change i_ education are suCh

that preventive action had to be built into the plan. The plan

itself required an overview of the current program and services

and a projection of the needs of all groups conce _ i.e.,

special needs students, peers, parents and school personnel.

The plan required a formative as well as a follow-up evaluation

based upon student progress in the new pro

Children with special needs had to be taken out of self-contained

rooms and mainstreamed in order to better address their needs

as Johnson (1962), Christoplos (1973) and Dailey (1974) have

pointed out. They had to become Involved with their peers.

Outside of school these Children were not removed from

society. They were involved in the same general activities as

"normal" children.
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Only in sChools aad institutions were they labelled

ecial" and placed in segregated educational facilities or

classrooms. Dunn (1968 ), soundly condemned the practice of

placing handicapped Children in segregated classrooms comp ised

of Children of varied ages and handicaps. His critiq of special

ses induced many to consider nainatreaming and the elimination

of labels.

Isolation in segregated classrooms removed Children from

familiar Burro dings and placed them among strangers in other

parts of town. It segregated them not only from their

neighborhood peers but from most other Children in their own

schools.

Segregation ended when they were bussed home at the close

of sehool. Separate bussing was a stigma and resulted in

their becoming the butt of uhkind jokes or remarks. They

became self-conscious.or eMbarrassed when q ried about attending

an out-of-district school.

Well-documented rationales for Change, by Christoplos and

Rene (1969) Beery (1974), Birch (1974), Wiederholdt (1974 and

Walker (1974), among others, have been presented.
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Nei- borhood district placement was projected to help the

Child address needs other than academic. Social needs, which

may eventually provide greater fulfillment, include development

_f social competence through numerous _:xperiences shared with peers.

Ch experiences can be expected to encourage a handicapped Child

and his peers toconeider him. "normal" reducing the handicap to

its proper perspective. A child could be helped to improve his

mage by being encouraged to seek out and develop talents in

areas such as art, gym or music.

According to Dr. Wiederholt, "In the noncategorical model,

decisions regarding who needs resource aupport remains with the

indIvidual school personnel. Referrals for outside testing are

not essent al thereby diminishing the time between referral and

service. Resource support is planned to some extent using the

viewpoints and opinion of the personnel who are moat familiar with

the individual Child." (29)

my main strategy for the program was to provide both di-

services and mainstreaming for children with special needs by

making more effective use of current staff. The needs of the

Children were considered c- _tantly.

(29) Wiederholt op. cit., 1974, (p.



PLAN DEVELOPMENT

26 .

It was necessary to prepare an overall plan for presenting

an organized proposal to the School Board, outlining the

justification for the proposal, the children involved, personnel

considerations, application and imple ntation requirements and

a cost analysis.

The School Board would require, prior to the official

presentation meeting, a rationale and specific recommendations.

The board received the current pupil enrol ment of special

needs =children, by name, by special need, by district and by

sehool (app. p. 208-209). t thrized that individual names

of students would be more meaningful.and create a greater impact

than numbers alone.

A roster of tentative staffing of the resource center and

their reassignments was prepared (app. p. 210-211). The team

included a resource teacher or aide, a reading teacher and a

specific learning disabilities teacher. They would be supported

in the center by ancillary personnel such as speech and language
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clinicians, school adjustment counse ors, a physical education

teacher assigned to the handicapped and, at the secondary level,

a typing teacher assigned to the learning disabilities students

and a health problem (drugs) educator*

The long-range plan of the resource center proposed not

only the restoration of the neighborhood concept for Children

with special needs, but a provision for direct services for

eaCh handicapped child within his awn school district. Placing

such Children in the regular program has been gene ally referred

to as "mainstreaming

Beery s article, "Hhinst- u (30
sted three ways in

which mainst_ aming can be accomplished: "(1) return all Children

from pull out progr (2) have special educators identify pupil

needs and prora, and (3) have general education take the lead

in increasing individualization and personalization of in- -_ction

in regular cl -rooms." Beery conveyed the idea that the only

justification for mainstreaming must be its promise as a way to

improve upon our past services to the handicapped. This, in turn

) Beery, Keith, E., "Hhinstreaming: A Problem and an
Opportunity for General Education," _focus on_Exceptional
Children, November, 1974, (p. 1).
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was expected to have a demonstrable impact on the entire system.

A selective variety of administrative options and models for

improved delivery of services has been described by Beery (1972),

Birch (1974) and others.

EARLY DES_ S

The evolution of this practicum required active participation

of a number of groups in the initial stages of organization.

Di-ect action was required of the School Board, administrators,

principals, teachers, parents, pupils and our system's

paraprofessional. Centralized leadership and direction was

provided by this author, aided by the seven school principals as

key catalysts upon whom the entire program was dependent.

Heetinga were scheduled and conducted with the approbation

of the superintendent and the principals. It was necesesy to

meet initially with each of the sub-groups of Pupil Services

(app. p. 187) identified below.

Group A Guidance staff, secondary schools

Group B Psychologists and school adjustment counselors

Group C Special class teachers and speech clinicians

Group D Specific learning disabilities and reading teachers

Group E School nurses and attend ce officer
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1 met with the regular faculy in eadh s _ool district. Meetings

for general faculty were scheduled for Mondays as required by

teadher contracts. The proposal for establishing resource ea

Was the only agenda item. A broad but informal introduction of

the rationale of the proposal -aa introduced to eaCh group

briefly. Each meeting was opened t_ general questIoning.

With the goal of gaining their support, all staff were

presented with the concept and general objectives. 1 met and

reviewed the proposals with individuals and with small groups.

They were presented with the numbers of the Children to be

integrated initially and advised on tentaUve placements and

grades.

The roles of staff members as I perceived them, were discussed

in relation to the educational program of the handicapped.

Strong support by this group was most vital since an

enthusiastic teaching staff is necessary for the success of any

program. As Dr. Wiederholt indicated, with most innovations,

there will be some resistance to this 'ne program.

Regular classroom teachers may be somewhat hesitant to

accept problem Children in their classrooms; special

education teachers may be resistant to

4 4
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Changing their roles; end administrators may cast a some4hat

jaundiced eye at this new --- someone must be selected

to 'present the cases for the resource room' to staff and parents.

(3 )

The presentation served to aid staff in becoming familiar

with my proposed concepts and ideas, thus reducing their

reservations. I was able to utilise their expertise to help prepare

the program for implementation. Staff, in general, ery

receptive. Several offers to collect information were made and

accepted.

I reviewed the proposals and reactions with the superintendent,

Colucci who was an ideal resource per on. He offered

recommendations and direction on a regular and suppor ive basis.

Re is a champion and strong supporter of all children in need.

Any syatemwide program proposal has to have solid support

from many sources. Extensive groundwork to guarantee such sunport

had to be laid in several directions.

vital supporting link in our suburban town was the parent.

Wiederholt, 1974, op. cit., p. 2).
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Parents have always resisted isolation of their special needs

students and expressed reservations about such placements.

They wanted to see their Children in a regular program with n the

neighborhood district sthool along with their pee

They were ready with support when told of the resource center

program through individual and group contact by Pupil Serviceo

staff. Since their individual goals for their children were

similar to my proposals, their aid was exp_ ted and welcomed.

Each parentw _ anxious to support the program and the pres ure

sudh support can bring to bear was quickly realized.

Parents were very aware that Sehool Board meetings are open

meetings. The agenda items were published in the local media.

Parents of Children with special needs and their friends made

their concerns felt in direct ways. Prior to the School Board

meeting and after pUblication of the agenda items, parents phoned

and discussed their feelIngs about the program with their

representatives on the Sehool Board. The nine Board members

were exposed to vox populi. Public attendance at the Board

weeting produced a strong show of support for the program.

Although the public was not able to speak during the Board wee

4 6



in Wakefield, they were able to convey their concerns with nods of

approval or disapproval during the meeting* They were able to

convey their concerns quite vocally before the meetings end

during :

flied.

periods. Board personnel were responsive and

The nine members of our Sdhool Board included a Director of

Special Educe ion in a Regional Sehool System. Teo metbers,

including the chairman, were my former students in high school.

As a teacher, I had taught the dhildren or siblings of three other

Board members and have maintained fine rapport with the remaining

members for more than a decade.

Each Board member was provided with material and information

concerning the proposal. Each was approached individually in

search of support and for suggestions and advice on both the concept

and the merits of the proposal. They indicated their willingness

to support the program by their actions and by their vote to

implement the program.

4 7
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III INPUTS AND DIRECTION

Conferences and meetings held as indicated with staff and

the aer1nteudent evolved into the reorganization plan. Inherent

in the plan was the concept cproviding greater educational

impact without increasing costs.

Since Chapter 766 had been man -ted in all palic school

systems in NessaChusetts, the threat of tremendous financial

act hovered over all. An editorial by Ryor indicated,

" --- it is pie-in-the-sky fantasy to e vision effective

mainstreaming without increased fun --- locally, mainstreaming

reportedly threatens to bankrupt some districts that are

already teetering on the brink of insolvenoY. (32) This threat

helped to create the climate for both consIderation and positive

supportive action by the Sehool Board.

The practimm proposal to mainstream the children with special

needs was introduced to the principals collectively at our

bimonthly meeting in October, 1975. The proposal met with little

resistance since the superintendent revealed his interest in

the project as one of serious concern.

(32) Ryor, John, Mainstreaming," Today's Education, The
Journal of the National Educational Association, Marci
April, 1976, (p. 5).



The principals shared the tentative outline wh ch 1.

disseminated. I underlined the necessity for suggested placements

in Order to achieve the practicum goals for the children.

Reconsendations for effecting and implementing change were

discussed. Staffing suggestions made by the principals were

carried out to the extent possible.

A summary of my meeting with the principals and their

reactions to the proposal was shared with the superintendent. At

his request, the proposal was extended to include the secondary

sehools. We agreed that it would be necessary for me to prepare

the proposal in detailed outline form for final review before

presentation to the Board.

TIME SIIMY

A time study plan for implementation of the program had

.to be developed to demonstrate the feasibility of immediate

inauguration. The study required c_ ideration of the appropriate

operational activities of the program, such as necessary

preparatiam of staff for reassignment, notification of change to

parents, change of bus schedules and physical center preparat on.
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Approbation of the School Board as discussed in Objective

(page 45) provided enough tine for ne to work out the meChanics

of implementation. The resource center program was set on the

opening day of the new year. This time was ideal since it occurred

t the normal close of a term. Children were out of school for a

two week vacation.. Their retu

and all its implications.

lid of the new year

The teachers of the dhildren with special needs in self-contained

classroOms were directed to prepare a status rep,- each

student. They were asked to make recommendations to be incl: ed

in the individual educational plans (app. p. 202-204) 0 whith

accompanied eadh -tudent to his new placement.

The educational plans, a written prescription specifyin

services for eaCh child baaed on his individual evaluation of

needs, and a status report were provided to eadh teacher and

principal receiving the mainstreamed dhildren. My office and

the special services staff maintained an open door policy to

review and discuss the plans and answer questions concerning

individual Children.



For the purposes of the practicum study, the measurement of

the operational success was based upon six consecutive weeks of

the new program. This period was determined sufficient to analyze

our expectations and 'start to realize our objectives.

Inherent in the scope of the practicum -as the inital

formulation and development of a program which would be

received and accepted by the School Board and fhe group- cited.

SYSTEbIDE SHARING

Previously, the Franklin School, its principal and faculty

served the needs of all the self-contained classes of special

education students. This resulted in collective stigmas with

labels of "special chool" and "special faculty," althou-_ the

overall task was the regular educatIon program as conducted at our

other pUblic sehools.

Mot faculty ined,ers, systemwide, have never been in-ilved in

any way with the needs and problems of special students. In

their schools these Children simply did not exist. There was

no need for them to be concerned. This feeling has not

51
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entirely disappea- d from the scene

Chapter 766 stated speefically that special education was

the responsibility of the entire educational system1 That

included all staff. This was an idea whose time had come.

Involvement of all schools and staff, and their collective

responsibility was mandated. Services were to be provided for

children with special needs wherever they were located. Th_s

included the normal confines of the neighborhood district.

Special educators have largely been kept apart from regular

faculty. They have been identified with the pype of handicapped

they serve. Another goal of this practicum was to make all

staff aware that dhildren with special needs and their teadhers

were not respons ble to and for the elves alone, but were, in

fact, the responsibility of the entire educational comaimlty.

WORKSHOPS

It was essential to the re _u- center program that a

aeries of workshops and a teacher-retraining program be planned

and implemented to create awareness and develop the understanding

necessary to Meet and serve hanadapped children.

52



38.

The inservice retraining program is detailed on pages 111-117.

Thiel Vital component was especially necessary when teachers became

faced with the reality of imminent integation of the handicapped.

Effect veness of the program was determined in large

measure by the response.of staff to the materials and information

provided at the workshops. These materials included the use of ten

videotapes, produced by the Lexington Public Schools in Massachusetts

(1974) under a federal grant, and made publicly available. Through

the cooperation of our Director of Audio-Visuals, the videotapes

were copied. They have been permanently added to our tape

library for use in the in ervice training prog am.

Iv PRINCIP OBJECTIVES

The resource center program was inItIated to provide

educational opportunities for children with special needs and

for children whose learning styles were different than the

naining school population. The new centers have been organized

to provide services within the neighborhood Mstrict school and

to make services accessible to larger school populations.
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Implemented through carefully prepared and executed plans,

the program has taken into account the needs of special children

and the related educational environment, This environment

included the attitudes of regular class students, teachers,

dministrators, parents and the _,ecial education personnel.

The operation and conduction of the resource center p

was expected to succeed through the achievement of specific

objectives stated as follows.

Resource centers will be established in each of the five

elementary school districts, the Atwell building, the

jnnior high and the high school. They will be staffed by

reassignment of appropriate faculty to each placement.

Appropriate materials and equipment will be supplied.

2. Regular classroom teachers as well as special educators

will be able to identify Children with special needs and

to refer the children for evaluation to the in-house

screening teem.

The in-ho-_:e screening team will be able to evaluate referred

children within ten school days. They will be able to

administer the appropriate test batter/. They will be able
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to p __pare the developmental history by means of the home

assessment and the parental conference. They will be able

to determine if the child has special needs which can

be serviced in the resource center program.

4. Individual pro natructon will be prescribed,

written and conducted for students evaluated and found to

have special-needs by the in-house screening team. The

programs will be submitted to parents for acceptance and

imple-intation.

5. Children determined th have special needs will be able to

receIve immediate implementation of the prescribed services

by the Appropriate specialist or specialists within the

neighborhood district resource center.

6. Special needs students will be able to be mainstreamed

into regulaf classes starting with a time frame of

fifteen minutes. The time span will be able to be

increased, in bloats or five minutes or more, at the

discretion of the regular classroom teacher, upon successful

student demonstration of acceptable classroom behavior.
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7. Special needs students will be able to participate in all

nonacademic activities sudh as opening exercises, physical

education or-recess, natural functions and lunch with the

regular classroom students. They will be able t- salute the

flag, feed themselves, throw a ball, kick a squash ball and

run unaided, at the discretion of the teadher.

Services to all students will Be able to be expanded or

improved by stationing permanent personnel in a specified

Service area, the resource center, and having special

services available at all tIa.

_acceptable behavior by students, resulting from long

bus will be significantly reduced by eliminating

bussing for all special needs students who live wIthin

appr ved walking distance to school.

10. Operation of the resource center will be able to show a

more fav- able cost-effectiveness in comparison to the

self-contained special needs classrooms.

A technique for the evaluation of the resource center program

practicum emerged from the development of per_ rmance objectives.



Specification of the expected behaviors, the proposed

conditions mder which I expected the behaviors to occur, and the

measurement of specifi- performances of the target population,

poin ed to an effective execution of the re ource progra- and the

process of evaluation.

format I have followed in this process c ed:

a. The Ob ectives

b. The Performance Level

c. The Method of Measurement

implementation Pro-edures and S -ategies

The objectives have been cited by number. Each objective

describes the task I set out to address. Preparation of objectives

have been a recognized technique for expressing goals and has

been consistent with the concept of accountability. According to

Kapfer, "Behavioral objectives arn a potent weapon either for

c: trolling human behavi-r or for fostering the full hinnan

potential to strive for individual effectiveness." (33)

The performance level is the crIterion or the level of the

expected performance that I expected upon completimof the task

Kapfer, Philip A. Educational Technology, ay, 1970,
(p. 17)
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under the conditions I proposed. The performance activity is

detailed under my implementation procedures and strategies.

Measurement specifies Awe method of evaluation and the

techniques utilized to evaluate performance and objectives.

Implementation procedures and strategies were the conditions

or the specific circumstances, including time and techniques

necessary to carry out the task.

Each step of this format was taken sequent ally.

This plan addressed and illustrated the level of acceptability

which 1 determined was worthy. Specifically, every child integrated

through the program was to be able to function above the original

.P otype of the self-contained classroom.

The program prototypes, defined on page 77 as regulated under

Chapter 766 (1974), (34) indicated the levels of performance and

services. Prototype 502.1 stated that most dhildren with mild

special needs be served in the regular classroom. Corrective

changes and services to the child we e expected to be made by the

regular classroom teacher.

(34) Commonwealth of Massachusetts, Re ulations 766, op. cit.,
(p. 46-59).
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After evaluati_ by the (CET) Core EvaluatIon Team (app. p. 179),

the Child can be placed into another prototype i.e. 502.2, 502.3,

502.4, etc. The numbers specify the amount of time that the Child

would receive special assistance out of the regular classroom or

if he should be placed in a self-contained class--om.

The children involved in the resource center plan have been

returned to their neighborhood districts. They have been

integrated under each of the applicable prototypes.

Data an the successful integration of the students was

collected by the means of utilizing Chapter 766 prototype

guidelines, attendance records maintained by resource staff and

regular class teadhers and th-_ugh questionnaire/survey vehicles

detailed In the evaluation phase.
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Objective #1- Establlshmnt of Resource Centers

Resource centers will be established in each of the five

elementary sdh--1 districts, the Atwell building, the junior high

and the high school. They will be staffed by reassignment of

appropriate faculty to each placement. Appropriate materials

and equipment will be supplied.

Performance Level

1. School Board approbation

2. Staff reassIgnment

Locations for each resource facility

4. Dissemination of information to staff

Methred_of Measurement

1. School Board approval

2. Parental acceptance

3. Establishment of facilities

4. Elimination of self-contained classrooms

4. Reduced bussing - transportation schedules
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Procedures arri Strate Ies

1. §chool B9ard_Ap royal

Ultimate approbation of the Sdhool Board to decentralize

self-contained classrooms for the handicapped and to initiate

the resource center concept required extensive goundwork and

support from many areas.

Tenets of the mAndates of the Massa

46.

Special Education

Law, commonly called Chapter 766, and its potential impact on

our community were reviewed and discussed with the superintendent

of sehools. I shared my idea for providing resource center

services for children with specia_ needs. The idea evolved from

a continuous concern with how to extend and improve direct services

and provide them to a greater nurdber of Children without

removing them from the -iinstream of school activity.

It was noted that many children who needed limited aervi

either had to be placed in a Self-contained class oom or had to

forgo services. The alternative to the resource center was

the self-contained classroom. This would entail numbers that

ould-necessitate additIonal classrooms and staff to provide

services.
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suggested that centers providing services to Children in any

area of learning difficulty, be developed to serve as a worthwhile

extension of classroom services for students and teachers. They

would provide individualized instruction to the Child, In support

of the teadher's efforts, without isolating and rem ving the Child

from his neighborhood district.

The superintendent encouraged me to research the problem and

further develop the concept of p-_viding direct services to all

students within their district sehools This research evolved

into the resource center proposal.

Successful introduction of new concepts or innovations in

public sehools require the support and participatIon of many

individuals and groups.

I developed a general concept of the resource center,

outlined the highlights, prepared tentative place- mts of staff

and students and disseminated this information to all seven

principals for a critical revie . They were requested to react

and to prepare remarks which were addressed at our October 15,

1975 meeting.
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Each of the principals was advised informally, before the

meeting of the group, that this project proposal was of special

interest to the superintendent of scho

A summary of the eting and its results and reco _-1ndations

submitted to he superintendent. Our subsequent meeting and

review culminated in an official resource program proposal

(aPP- P 205-215). It was then officially submitted to the

superintendent. It enumerated the entire rationale for the

proP al with substantiating data.

Since this proposal would be forwarded to the School Board as

"information only" subject in the exact form that I submitted

it to the superintendent, I listed the names of all students who

would be affected immediately, In a community the sIze of

Wakefield, names are so much more iantngf ul than numbers.

The Pupil Services staff is dIvided into sub-groups of related

activities and interests (app. p. 187). scheduled and met with

each group during the week of October 20 1975.

Special services staff have been described as a special breed.

They greeted my ource center propOsal quite warmly with many

offers of support and help. Each staff member then involved

with the individual children gladly offered and agreed to contact

6 3
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parents directly to share infoation and to elicit parental aid.

The general faculties at each level were scheduled by the

principals to receive my presentations on October 27, 1975,

November 3, 1975, and November 10, 1975.

There was little expression of anxious concern at the

elementary level. Their queries were limited to the number

of youngsters to be placed in individual classrooms and their

Individual responsibilitiea in carrying out the educational

prescription.

The secondary faculty needed strong assurances that severely

handicapped students were not going to be indiscriminately

mainstreamed into college or accelerated programa. Teachers

felt suCh placements adversely affected the progress of all

etudents in such classes.

met with some School Board members individually before the

official presentation of the proposal. I shared the information

and parental feelings with one member who is, himself, a Director

of Special Education. I asked that he act as on observer of my

practicum and to eval: te my e forts. He agreed.

6 4
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Each o other Board members contacted me, as is the

pra tice before most Sehool Board presentations, obtain

additional information on specific Children. They wanted

know the level of parental concerns and feelings. They were

becoming aware of the pulse of the proposal through parent

phone calls and personal contacts.

The su erintendent disseminated agenda item information

to the Sdhool Board prior to the public meeting, recommending

adoption _f-the proposal.

Many parents were present at the School Board meeting at

which I presented the proposal. The School Board received,

discussed, approved and authorized implementation of the resource

center program.

should be obvious that person _ contact and rapport was

necessary to follow through and insure my objective. It would

have been very difficult for school board, administration,

parents and others to ignore or refu : consideration for the

handicapped When approached directly. Further, to improve chances

for success of this venture, it was imperative_that many individuals

or groups be enlisted as participants. Once accepted, they were

able to be depended upon to support and share efforts. This
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ategy provided individuals with a sense of involvement that

often has been the Impetus necessary to drive forward.

2 Staff Reassi

The principals and staff met with me separately. They were

encouraged to recommend or request selected personnel to

operate each resource center. Individual staff memhers had been

asked to request their choice of placement earlier.

We finalized placements. We accommodated both groups to the

extent possible. Minor Changes were made in the original

recorndatIons. Each resource center staff included:

a. Resource teacher or aide

b. Learning disabilities teacher

c. Reading teacher

d. School adjustment counselor

e. Physical education teacher

At the secondary level, the center staff included a health

educator as well whose area of expertise covered drug and alchohol

related problems, and a certified teacher of learning di-abilities

to teadh typewriting for certain special students.

6 6
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Itinerant ancillary personnel, two speech and language

clInicians, e teaCher of the visually handicapped and the

teadher of the hard of hearing, were assigned to conduct

their activities within the resource centers.

3. Locations For Each Resource Facility

Review of the sites for each resource facIlIty was easily

devloped in discussions with the principals.

Declining -nro lments were not unique to the Wakefield

comMunity (Kirkpatriek, 1976). (35) Consequently, efforts to

redistrict pupils, consolidate small classes and reduce staff

threatened principal and teacher alike. Reminded of

possibilities, the elementary principals were delighted to find

and establish a resource center involving one or more classrooms

eadh of their districts. The centers were located at the

anklin, Greenwood, Montrose, Warren and Hurd Ele Altary Schools.

The secondary principals have greater fled.bilIty to relocate

staff and subject areas and to establish resource centers.

(35) Kirkpatri 1976 cit. 0).
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The oversized fo usic room in the Atwell building was

selected for the grade six complex. The Atwell population

included all sixth graders in a series of four pods.

The junior high's resource center was selectively located at

ground floor level in a large room adjacent to the Guidance Suite,

to provide easy access to all areas of the building and exits.

The high school offered the greatest flexibility in

arrangement of a resource compound. A very large room with four

smaller adjacent offices for staff to operate either independently

or collectively, wa_ chosen.

4. DisseminatIon of _w_ormation_to_Staff

A description of procedures under School Board Approbation on

page 46 detailed the scheduling of presentations to staff.

Enthusiasm of staff for the proposal presentations resulted

in solid support and committments by staff to participate in the

practicum and in the program. Additional dissemination plans and

useful information concerned with the teacher retraining program

pages_ 1117117.

6 8
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Parental Acceptance

One mandate of Chapter 766 required that parents sign the

educational plan (app. p. 202-204) prepared by the Core Evaluation

Team (app. p. 179). Parents are required to declare whether they

accept or reject the plan.

Children could not be entered into the program without

parental consent. Parents have been provided with the option to

reject any plan or to initiate a third party hearing through the

Regional Office of the Division of Special Education. Schools

alone are bound by the deci ions rendered by the Regional Offic

thout exception, all parents of special needs children in

Wakefield approved and accepted the neighborhood district program

plan.

Eliminat_ n o Self-Contained_Classrooma

All self-contained classrooms, with the exception of the

"trainable" classes (p. 6), have been eliminated through

reorganization. Children in the rainable" classes have been

minimally integrated at lunch, recess and in assembly activities.
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The "tra liable" Children have been considered totally

dependent and incapable,of Unsupervised activity.

The "trainable" classes have been located at the Franklin

Elementary School, the Atwell building and senior high chool. /

7. Reduced Bussing -Transportation Schedules

The application of the redistr cting plan has resulted

significant Change for students and teachers alike.

The students have been able to arrive at their respecti1ve

schools before opening exercises as a result of the chenge.i

a

The two busses, identified as the Mini Bus and the EleVator

Bus, originally had runs of 29 and 27 stops one way, respe

(app. p. 216-228). They now have 24 and 19 stops per trip,

ively

regardless of the fact that additional students have been added

to the program. The stops scheduled were considered separately

from special runs the busses must make for individual students.

Opening exercIses are scheduled at the high school for

7:50 A.M. at the junior high and Atwell at 8:17 A.M. and at the

elementary level at 8:35 A.M.



Object_ ve IdentiftcatLon and Referral

Regular classroom teachers as well as special educators

wi/1 be able to identify children with special needa and to

refer the ehildren for evaluation to the in-house screenink

team.

Performance_ Level

Awareness of special needs criteria

2. Increased communication with special needs personnel

3. Improved rapport

4. Ability to assess student activitIes

5. Involvement in in-service retraining program

Method of Measurement

1. Referral forms distribution

2. Screening referral procedures

Workshop survey vehicle

4. Tabulation of contacts with special educatIon of ice

Implementation Procedures and Strategies

1. Awareness of Secial Reeds CriterIa

Work hops have been provided on a regular basIs in the

7 1
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Wakefield PUblic Schools under the aegis of the School Board.

The Board allocates 25% $5,000 of its course reimbursement

fnnd annually for in-service workshops.

The In-service workshops, conducted by the Pupil Services

faculty and designed to create an awareness of Children with special

needs who should be referred, have been presented to all faculty

on the first Monday meeting of each month. These dates were

res rved, by contract, for the conduction of all faculty

meetings. A workshop evaluation survey (pages 118-119) was

distributed at each meeting.

Little recoitIon or response had been evid nt before

the workshops because such minimal contacts existed between

special and regular faculties and students.

Initiation of multiple resource centers brought a new

awareness to the sehools. A sample of the criteria presented to

staff for discussion and review in making referrals follows.

The referral forms (app. p. 1.82-186) reflect Chapter 766

mandates and proble- dh as:

a. Spatial organization and visual difficulty

b. Requires too much individual attention

c. Needs constant attention and reassuring

7 2



Excessive absence without good reason

e. Difficulty with language and reading

f. Does not finish assigned work

g. Cannot follow instructions

h. Serious behavior problems

i. Short attention span

j. Difficulty with math

k. Drugs

Aldohol

Running away

n. Parent request

School failure

p. Poor self-image

q. Erratic behavior

r. School avoidance

s. No self-discipline

t. Coordination problems

Additional awareness levels have been detailed unde- teacher

retraining program prepared on pages 111-117. .

2. _n- e ed Co_wUcationswitk Sieclal Needs Pe--o e
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Improyed Rawors_

An important factor., necessary to facilitate communication

and to improve rapport, was to cause interaction personnel.

This practicum involved them within the sane facility under the

direct supervision of eaCh principal.

I felt it was necessary to place resource staff in a

permanent home base in each of the buildings so that they

gradually could be included in all building activities. This lead

to acceptance as regular faculty. It was a ne- feeling, forever

sought, for itinerant and special educators.

Bulletins encouraged participation in all functions.

Daily cotitact all -ed the resource staff, the principals, and the

regular staff, to know, fully recognize and to accept eaCh other.

Inevitably, fin_ rapport developed.

Benefits accrued as visibility increased included a

greater awareness and improved commmnications.

4. Ability to_Asaess Student Activities

Teadhers, fully competent to assess academic progress within

their clAsarooms, occasionaaly have not been prepared to deal

with or determine the kinds of problems requiring outside

expertise.

7 4
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Through the teacher retraining program, detailed later, staff

are exposed to the various criteria under which students should

be referred for evaluation. Videotapes, booklets and in

articles were provided to staff. Such topics as identification

of relevant assessments and teacher.-parent communication skills

were included in workshop programs.

Additionally, teachers required guidelines and assistance to

assess the specia1 needs students in a way that did not confli t

with the grading system utilized for other children. A Quarterly

Progress Report vehicle was developed with my volunteers and

selected regular staff. Teachers were receptive to the

implementation of this vehicle (aPP. p. 188).

5. Involvement in In service Retrainin Pro rams

Referral Forms Distribution-

In-service workshops have been a professIonal committnt In

the Wakefield Pdblic Schools. Subject areas are the general

responsibility of the principals and the central office. They

have always been ready to welcome recommendations and ideas for

organizing -orkshop activity. Special needs services was an area

they wished to address.

7 5
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All regular staff members involved with chIldren with

special needs were invited to participate in an inservice

training workshop on January 5, 1976 in the library of the

junior high school. All department dhairmen joined the large

group of teaChers who participated.

The session was conducted by this author and the resource

team. Ways to help regular staff LI become aware of the specifIc

responsibilities and expectations of all personnel in the program

were discussed.

Referral forms were distributed by my resource staff to all

participants. Multiple copies were provided to each principal

to be completed as needed.

The in-house screening team as detailed in Objective 1/3

(page 62) maintained a tabulation of all referrals. They included

those Children referred in need of services and those Whose

programs could be modified within the regular classroom by the

regular classroom teacher. The.Special Education Office re -ived

notification of all referrals for the maintenance of records as

required by law to determine reimbursements.
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iv- n-house Screen

The in-house screening team will be able to evaluate referred

Children within ten school days. They will be able to administer

the appropriate test battery. They will be able to prepare the

developmental hi tory by means of the home assessment and the

parental conference. They will be able to determine if the child

has special needs which can be serviced in the resource denter

program.

Per

1. Refe- _d students - iediate evaluation

2. Parental contact - home asse

3. Increased faculty participation

4. FeedbaCk support to staff

5. Ac _ptance of role responsibility

Method

1. Record of referrals

Parental interviews

Faculty feedback

7 7
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Iwjementation Procedures and Strate ies

Referred Students - Immediate Evaluation

A maJor problem in evaluating past referrals was lengthy delays.

The former single evaluation team which serviced all referrals,

took each referral on a sequential basis, unless the referrer

indicated an immediate crisis situation.

A chronic problem had been that staff had too little input

in the determinatIon and the preparation of the proper educational

plan of individualized instruction for any referred child. Staff

had to carry out the educational plan prepared by others.

Principals and staff, presented with the concept of forming

aed initiating their own in-house team, reacted positively to

my suggestions. They concurred with my view that eaCh sdhool and

dhild w:- unique. Aside from parent and teacher, no one was more

knowledgeable about the Child than the team. Consequently, the

in-house teams, as des_ ibed on page 14, were organized under

the direction of each principal.

The in-house referrals were initiated through an evaluation

request form (app p. 242). The form, dev loped by the teachers

and approved by the principals, provided immediate data. The

7 8
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forms provided the specific reason for the referral. Forma

were given directly to the in-house team and each member

immediately performed his task with these guidelines.

Whenever learning disabilities testing, such as speedh, vision,

etc., was necessary, the appropri_te team member conducted the

assessments with the Child. Upon occasion, total testing was

requested. Th_ -chool adj_ tment counselor contacted the parents

by phone and arranged for an immediate hove assessment.

All assessments were completed within ten days. Each me-

of the team, in turn, was designated by the principal to

collate the information and organize the data to prepare the

individualized educatio al plan for the referred-child.

Immediate availability of the new in-house screening teams

guaranteed attention and services to both student and the

referring teadher within any building.

In addition, sufficient resource staff members were present

that Children could be placed immediately, for diagnostic

observation and evaluation.

Staff have been able to observe, test and evaluate in depth,

as well as to schedule proectIve testing bY the psychologist as

necessary.
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rarental Contacts -110me Assessment

The chool adjustment coun elor was directed to contact the

parents of any child referred to the resource center and conduct

a home assessment. State forms used for the assessment provided

guideline questions pertinent to developmental history information

(app. p. 241).

The counselor si.mar1zed home information and observed the

child within the school. This information, with the asSessments

of the other team members- determined if the child qualified for

special needs.

Each un elor submitted a weekly reatme, listing both

parental intrviews and a record of referra This "accountabi

process has served to maintain and check our records for data

reporting purposes.

InEreasePacun

4. Feedback Support_To Staff

Mainstreaming chIldren from the resource center into regular

classrooms involved regular faculty with the center and the children.

8 0
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A successful strategy for increasing faculty participation

involved several general meetings of special faculty with

regular faculty. The agenda was devoted entirely to the needs

of special children. The meetings were held at a convenient

me in a comfortable atmosphere.

The meetings of the sub-groups (app. p. 187) were held in

faculty lounges, the cafeterias and the guidance suite. They

were opened to the general faculty. Coffee snaCks, and ashtrays,

establIshed a relaxed, informal, tenseless mood. The groups

quickly settled into eadh agenda item.

Subsequent small group discussions centered around specific

areas of concern including behavior problems, learning activities

and student Progress.

Faculty, encouraged by immediate feedbadk and exchange of

information, seemingly lost the feeling that special education

was different. Teachers who had shared in the development of a

program for any child had-become supportive of the program and

were anxious to help it succeed.

This activity helped to develop a camaraderie between

differentiated staff which was often lacking.

81
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Acce ance of Ri@e RespOn

Each resource team member, who formerly operated as

individual, followed administrative directIons and conducted

his program in a self-contained classroom.

Despite the mandates of Chapter 766 for professional

responsibility and directives issued from the central office

or building principal*, teachers need to feel a sense of worth

or accomplishment and have a need to be recognized.

1.* approach has always been one of seeking and sharing

information with staff and I have incorporated many of their

ideas. I did not hesitate to utilize the personal toudh to

compliment them for their efforts. Consequently, they have been

receptive and have accepted their n-- roles with anticipation.

Presented in this manner, and because special educat

are a special breed and a unique group, they accepted the

dhallenge of their new roles.

Members are now involved collectively
. The provide not

only their services but also play a major role in determining

the child's needs and how best to serve them.

8 2
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Ob ec ive #4 - IndIvidual Prase ons

Individual programs of instruction will be prescribed, wrItten

and conducted, for students evaluated and found to have special

needs by the in-house screening team. The programs -ill be

submitted to patents for acceptance and implementation.

Performance

1. Greater interaction with faculty

2. Greater interaction with parents

3. Accessibility of resource center staff

4. Programs prepared by teams with parents

Method of Measurement

1. Survey vehicle parents, staff

2. Direct questionnaire - parents, staff

3. Record of conferences and meetings

4. Administrative reports

Implentation Procedures and Sc rategies

1. Greater Interaction

Parents and faculty have been informed of their role in

preparing the individualized program for special needs students.
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-e expected to he exposed to a major portIon of

their educatiocal prescription in the regular classroom. Each

student's ability to function acceptably in the regular classroom

varied. Consequently, it was necessary for the regular classroom

teachers to follow each student's progress quite closely.

Teachers also found it nece _ary to exchange information,

seek consultation and obtain aid from the resource center.

The stra egy alluded to on page 66 applied directly to all

faculty. It proved to be a very effective technique for total

involvement.

2. Greater Interaction With Parents

Parents experiencing neighborhood district placements for

the first crc invited to participate in many phase- of the

child's educational program. Parents dealt with several staff

mbers collectively rather than with an isolated teacher or

program as they had in the past.

It was determined that such parents should be Included in all

school activities, receive notices and bulletins sent to 0

parents and shar- in the responsibilities of maintaining a

neighborhood district school.
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This technique, constant informa minders and

reinforcements, supported increased interaction and

awareness of the resource program activities. It gave credence

to the idea that an informed parent is a supportive parent.

3. Accessibilit Of Resource Center Staff

The composition and placement of staff.is such that parents

were assured of readhing or visiting the classes at any time

without interruption of the program.

A sign-in notebook was placed in each center so that visi s

could be monitored. This procedure enabled parents to regi

obse7 e and/or discuss any issue with any staff methh_ who served

the unit. A master schedule of each of the itinerants was posted

and made available to parents.

Regular class t achers were encouraged to spend a portion of

their planning or free time in visits to the center. This allowed

them to _vie,- or receive feedback on individual progress. It

should be noted, _his point, that several secondary staff members

have provided additional tutorial services at the resource cent

This exhibited a great show of excellent support for the program

and Children.

8 5



4- redB Te

71.

Parents, by law, have been peri'4tted to share in the

preparation of educational plans for dhildren determined .

to have special needs. The educational plan must be stated In

writing (app. p. 202-204).

Parents and teadhe- vis-a-vis having prepared an educational

prescription, then exercised every effort to support and carry

out the plans. However, if the plans seem to have faltered,

the teams and parents were obligated by law to review and to

modify the educational plans.

It was necessary, therefore, to prepare and s_mit brief

ionnaire/survey vehicles and sign-1n notebooks and to maintain

a record of activity. This was done in cooperation with administration

to determine the efficacy of developing the individual programs

of instruction.

Administrative reports, submitted to this office and at the

biweekly Leadership Conferences at the Central Office, indicated

that reactions to this innovative program were very favorable

from parents and staff alike.



Ob ectve ff5-Immediate Services

atildren determined to have special needs will be able to

receive idiate implementation of the prescribed services by

the appropriate specialist or specialists -,zithin the neighborhood

district resource Lenter.

Perform- ,e Level

1. Immediate scheduling into program

2. Services to be provided within tsource center

3. Prescriptions immediately addressed

4. Increased specialized staff activity

?thod of Measurement

1, Administrative reports - placement

2. Survey vehicle - parents and aff

3. Schedules of special staff

4. Progress reports

Imilementation Procedures and Strateies

1. ImmedIate Schedul n nto P o am

Teachers were directed to submit a referral form to the

in-house screening team for any child exhibiting conditions

8 7



73.

desc- bed in the awareness workshops. Resource staff was

instructed to work with suet' referrals before a complete evaluation

as conducted if the inhouse team felt it was necessary-

Previously, eva uations and placement of a Child with special

needs required an exploratory visit to a self-contained classroom

by parent and child. Upon approval of the.placament and the

classroom, if space were available, a transportation schedule was

prepared and the child was then matriculated into the program.

This was a time c suming p -cedure.

2. e Pro- d h n Resource ente

Requests for immediate services through the office of the

principal or dhe in-house screening team were imnediately

addressed and conducted within the res_urce center without the

aforementioned delays. The principal in Wakefield has been

historically the final authority in his building. His directives

and reports reflect his decisions and must be accepted by staff.

The resource center's scope and services provided for

=diate placemLnt, proviCion of services and, most impo tantly,

kept the Child within his neighborhood district where he could

be integ ated. Transportation problems would not delay needed

servlck;s.



Prescrtions Imme atel Addressed

4. /ncreased S lized Staff A

74.

The educational prescriptions, collaboratively developed and

en by the evaluation team and -ar nts, were disseminated to

each individual involved in meeting the Child's needs. Services

and programs included in the prescription were carried out by

the resource center staff and ancillary personnel.

Additional services which required the expertise of the

vision teather, speech therapist, physical education therapist and

teather of the hard of hearing were scheduled during the regularly

conducted program of eadh itinerant. Provisions were made for

additional visits when rec_ Aided by the educational prescription.

Parents and staff, polled through the survey vehicles, were

asked to indicate attitudes and satisfaction with placements,

schedules, and the prescriptions, prepared for each child.

8 9
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75.

Special needs students will be able to be mainatreamed into

regular classes starting with time frame of fifteen minutes.

The time span will be able to be increased, in block_ of five

minutes or more, at the discretion of the regular classroom

teadher, upon successful -tudent demonstration of acceptable

classroom

Perfo ;vel

of separate services t

2. Improved peer rapport

Accessibility of regular classrooms for special students

?thod of Measuremen

1. Direct qUestionnaire - staff and parents

2. Attendance records in regular class

3. Parental interviews

4. Administrative reports

lementati_-_ Procedures and Strategies

9 0
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Reduct ces Tic

Most =aff rightly believe that all Children with special

needs cannot be fully mainstreamd or remain in any regular

classroom permanently.

One tactic, found effective in gaining support for a

malristreanng venture of this kind, was to allow teachera the

option of determining how long and how often a student would be

integrated into their classrooms. They set conditions for each

integrated child so that he was encouraged to fwictlon succesfu1ly

within the regular classr7

Ch _dren Who needed academic support expended a major portion

of their time in the regul-_ classroom but were able to receive

supportive services from the center.

The goal was to maintain the Intel e_ ually capable Child

emotional dIsabilItIes in nearly as normal a regular program

as osslble.

Questionnaires presented directly to resource and.regular

staff, parents and administrators, produced a composite of

information on mainstreaming. At this juncture all students

have been mainstreamed up to 60% of their time. This has exceeded

our fondest expectatIons.
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The preprac cum self-contained students with special needs

were minimally integrated. That is, they went to recess as a group,

ate lunch as a group and a -ended assemblies as a group among

tudents. However, individual integration was virtually

non-existent.

itegration time for various programs is categorized by

prototype numbers whiCh have been promulgated by the Division of

Special Edu tion (P. 43-44). Prototype 502.1 is based upon the

modification of _upportive services, provided in the regular

classroom by the regular classroom teadher for up to tD% of the

child's ti__ Prototype 502.2 is desi to provide special

services outside the classroom for up to 25% of the dhild's time.

Services fo- the dhild, up to 60% of his time, are provided away

from the regular classroom under 502.3. Prototype 502.4 placed

the child in a substantially separate program in a self-contained

classroom, institution or work facility.

the nature of academic limitations of many children

with special needs, 40-75% integration time has been their

maximum achievement. However, for some, total integration with

services provided within the regular classroom (502.1), was not

beyond reach,
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2 ImE2y,cl_SeAr

Children transported in a special bus to a different school,

then returned to the neighborhood after school, generally felt

stigmatized and developed poor self-images.

Elimination of bussing for many students and allowing them

to tote from home to school with their neighborhood friends

mated normal peer rapport and activities.

Mbst children have accepted the services of the reading

teaCher, speech therapist and other itinerants without etharrassment.

Centralization of all supportive services allowed a sus

part of each school population to utilize the same quarters.

Services provided to larger groups thus did not stigmati r or

isolate children sufficiently to weaken their ilf-image.

Remaining within th- same school, ,parti- pat 1g in school

activities and being in :lved with peers provided the opportwittles

for improved rapport among all students.

Abtes b Stude ama

Students referred for an evaluation and found in need of

services were Able to continue in the regular program, in part,
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while they particIpated in the resource center program.

Some regular classroom teaChers were not receptive to

accepting special needs students. Anticipating that reluctance,

I enjoined regular staff to reverse the placement procedure. I

directed them to send their dhildren to the resource --nter for

appropriate help. This teChnique effectively reduced or eliminated

sone feelings against accepting special needs children and gave

staff a more active role in the program.

It was my contention that the referring teadher, aware of the

dhld' a needs and Involved in preparing his educational prescripti:_

could measure his progress better within the same school, than if

he were relocated elsewhere.

The teacher's tol ranee level, as well as the personal

knowledge of a student's activity and educational history within

the neighborhood district school, often has been responsible for

a dhild's success within the regular classroom.

Included in the questionnaire/surveys for parents and

administrators, were questions relating to the performance

levels anticipated through program participation.

9 4
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alissnae

Special needs stude- s will be able to participate in all

nonacademic activitIes sueh as opening exercises, physical

education or recess, natural functions and lunch with the regular

classroom students. They will be able to salute the flag, feed

themselves, throw a ball, kick a squashball and run unaided,

the discretion of the teacher.

Pert orman

1. Student participatIon increased activities

2. Imp_ ved social awareness and rapport

3. Independent student performances

4. Increased faculty involvement

od

Teacher assessments

Tabulation of individual actIvities

3. Parental obs'rvaUons

Evaluation of reports

ImTlementation_Procedurea_and Strategies
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1. Student Partici ation - Increased Activities

Each regular sta f mber was directed by the Special Education

Office and the building principals, in writ _g, to include Children

with special needs in all nonacademic activities to the extent

feasible. Any child unable to participate for any reason w

reported to the school office. Provisions were made for an aide

to foll through. Pie then involved yo--gsters in the daily

actIvity.

Students integrated in regular classes participated in MOSt

nonacademic activities quite easily. Since the regular students

performed the activities in normal fashion, the special needs

student's were expected to try to do the sane and oft n succeeded.

Specific help _n academics or fine motor coordination was

available for students in the resour e center. The physical

education staff, assigned to the program on a regular basis In

compliance with the educational plan
_of the child, provided

additional help.

Teachers we _ supplied with a simple form for general

asse -ments indicating each student's progress. The physical

education staff utilized a performance type of individual report

96
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of progress. Both were shared with students and parents.

Each student absence and return to the classrooms was carefully

noted by the resource staff for evaluation and reporting purposes

as directed by my office. Attendance improved.

2. ro d So al Awareness and Rapport

Involvement with the regular class students provided the

opportunities for special needs Children to observe and emulate the

social graces. They responded accordingly. Involvement reinforced

a broader learning pattern.

Teachers, during conferences and workshops were asked not

to single out integrated Children in any way but to incorporate

and provide for their individual needs in the manner they would

for any Child.

Parents were contacted by staff in person and by phone.

They were invited, on an openhouse basis, to view the program

and share their observations with ehe staff. Their remarks and

rapport with staff were stimulating and gave the staff grea er

impetus to try to meet the needs of the youngsters.

9 7
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When chIldren were unable to function academically or when they

behaved unacceptably , they were directed to the resource center

for supportive services.

Indenendent Student Perfo- CE

4. Incr ased Fa Involvement

Mainstreaming of Children with special needs fell well within

the scope of and the broader vement in education.i.e. the goal

of individualized instruction.

Staff were alerted to the pre ence and availabtltty of

resource centers and supportive help. They became cognizant

of the fact that individual plans can be and were prepared for

each child. They were advised that sufficient qualified help

was available to follow throuel. Individual educational plans

disseminated to each participating staff member.

Implementation of the educational plan and daily involvement

with special needs children provided the faculty with an inside

look at both social and academic growth of the children.

Regular classroom teachers noted that there are relatively

differencee aong children with the exception of those

9 8



who have specific learning disabiliti

to involve youngsters in the normal class

84.

They have been directed

duties sudh

pencil sharpening, carrying attendance slips to the office, milk

distribution and the myriad of activities normally conducted in

a regular edhool day.

yet another tedhnique to make all students, as well

as staff, aware that special needs youngsters can be both

stimmlated and benefited by su41.1 activitie

Reports by staff and administration parental

observations and remarks, were highly indicative of the levels

achieved in this objective. The overall feeling emerging

was that gradual progress was being made.

9 9
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Sib lettive #8 '74._Expan0e4 _or .I.tapro_vad_ Sertricea

Services to all students will be able to be expanded or

d by stationing permanent personnel in a specified servi

rea, the resource center, and having special services available

at all times.

ce

1. Resource center staffed at all times

2. Ancillary staff services provided af. center

3. Staff awareness of center activity

4. Crisis classroom for children with problems

Method of Measurement

Attendance record - itiner

2. Record of student activity

Tabulation of staff activity

4. Reaour e center sign-in book

5. Instructional schedules

Ii,lementation Procedures and Strategies

Resource Center Staffed at_All Times



2. And411XY Staff Seicea Provided at

The concensus of adrnintstrators and staf a

resource center, professionally staffed at all times, would be a

major step in providing for all student needs in a given district.

Motivated bY this cOncern, a collective effort on the part of

the principals resulted in staffing end scheduling each center, as

indicated under Objectire #1, pages 45-52.

A frequent crit_ of previous arrangements by itinerant

staff and other -_-_ciilary personnel was that communications were

either very slow or nonexietent. They felt th t they never had a

place to --eally "hang their hats," and felt like outsiders

looking in." Sp fic assignments and locations for each person

guaranteed direct mail and immediate communication cIneLs. This

acted sa a mor-le booster and an unexpected but deevable side effect.

Centralization of services and _ aff provided an acceptable

and ved facilitY, where staff could serve the eds of

students. tt wag a place to set up displays and materials and

ensure a f as well as students some degree of stability and

finiteness.



This ccnditjon also provided the oppor

87.

-_d

rapport development between staff members mad ttiscrsti bd

ancillary personnel. It w55 easier to comrstalinate A sster

izchedule of ancillary staff was posted everY butidi." Tea

were requested to poet them on each of
their tnQc- boa

the principal's bulletin boards. AdditionsllY, ail i

rid oil

ers

rents 9/ere

directed to register in and out of e oh building, notiOg their filn'es

f arrival and departure.

Ita-tf-Avareness°fC

It was important th-t staff members be ovate of

center activities. To this end, attmpte were 'Tiede

various staff and administrative personnel Ls the c

The principale.and ataf

material- supplies and time to

library, available to all staff, (APP. P. 2

growing at each resource center.

d to

1

ng current books and informaricila os

needs services was distributed to all staff. BY tht

-wetted to stimulate greater interaction betveez

_ce

A lil'IofeasOcIal

OdIked 04

,

and
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resource center staff It provided them with relevant informati

on woricing with special thlldren .

Id

The possibility of Immediate attention for a child in the

resource center served to promote more enthusiastic involvement

and interaction between ataff. This was especially effective

for proble 7 consAered crisis sltuati

The combined efforts of the in-house screening team and the

proximity of the resource room provided anopportunity for quick

action without lengthy referrals and evaluations.

staff could share in the continuing services to th

the child could maintain contact with his peers.

In effect, when problems could be Shared with others,

they seemed to be reduced in mapitude.

103
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Objective_ bay o

Unacceptable behavior b1 students, result ng from long bus

rides, will be significantly reduced by eliminating bussing for

all special needs students who live within approved walking

distance to school.

Performance Level

1. Students walk to school when possible

2. Late-arrivals and early dismissals eliminated

Unsupervised idle time (bussing) removed

4. Improved peer rapport

5. Parent awareness and cooperation

Method asurement

Teacher observations and evaluattons

Parental interviews

Administrative repo

n ProcedureR --d Stra

Studen alk to Scb -1 osIble



2. Late A Elirninated

In the former special education program, b-

90.

ih transported

children with special needs were generally late wtea they arrived

at each school. In addition to normal delays by Inclement weather

ffic conditions these busses often had to wait to pick up

children simply not ready when the bus arrived. Since all special

children were picked up at home, a delay of only one mAnute

per child often resulted in a tardiness of 25 or 30 minutes at the

nd of a bus run.

Temporarily handicapped children broken legs, sprained

knee_ and other injuries, added to the special busses because of

special facilities, created additi al delays. We have

annual ly.

Such conditions nnderlined separs ion of the child from his

peers and reduced opportunities for special needs children to

participate in before school peer activities.

Transfer of pupils from self-contained classrooms to their

neighborhood distric school has eliminated bussing for many.
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Several pecial needs children lived within easy walking

dIstance of their neighborhood district schools. Alm,st without

exception the children knew the school's location.

Resource personnel were directed to contact parents -d

request that children be accompanied or instructed to walk to

their new placements. As anticipated, and as su8gested several

times in this report, the children and parents accepted this

proposal for walking with enthusiasm.

An observable ch _ge in attItudes of children omnmut ng to

adlool on foot with peers, was loss of the stigma associated with

special bussing.

3- 211W_ervisel_JA22_111T_Ait111111WillaSESI

Children rode the bus each way for one hour or longer

under the original bus schedule (app. p. 216-228). Because of

budget limitations, this time was largely unsupervised except for

the bus driver.

Attempts were made to obtain volunteers to s ervise the

rides. Parents, and sometimes aides, offered services. None

lasted very long. A radio and music during the rides, did not

prove useful.

106



4. Imp d Peer Rapport

5. Paut Awareness and

stop

92.

g was not conducive in any way to the

improvement of rapport and student behavior. Children got bored

and resented riding. The nature of the handicap of some students

made the bus rides intolerable and misbeheecior was often the

scene aboard the bus.

Several attempts were made to correct end resolve the problem.

Parents rode the bus as monitors. Music was provided. Letters to

parents requested puncuality in having Children wady for the

busses.i. Principals and teachers tried to emphasize the relation

between good behavior and safety. Children were picked up by class

and by group. Nothing worked. plan was introduced.

A pleasant change in attitude and behavior was evident

the resource children who walked to school under the new program.

107



Ihe prnmise of participation in the regular school program

induced parents to cooperate in getting their children to

walk to school with neighborhood peers .

duced bussing had a posItIve effect, not only for

the walkers, but'for those youngsters still bu$sed to self-contained

classrooms, since their travel time was shortened.
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94.

Operation of the resource ceuter will be able to show a

more favorable cost-effectiveness in comparison to the

self-contained special needs classrooms.

Performen;_

Services pruvided to larger student population

2. Improved staff utilization

Eliminate need for additional self-contained classes

4. Retain tuitioned out students

Reduce transportation costs

thod of _Meaauresent

1. Enrollment tabulatio.a

20 Enrollment projections

Staffing patterns - cost analysis

4. Tabulation of retained students

enentation s and Strategies

1. Services Provided to_ Larger Student_Populati

Men I e presentations on available services at

faculty,- etings, teachers were advised of the reciprocal

109
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arrangments within the schools. It was openly suggested that

any child needing supportive help could be placed in the resource

center for diagnosis and evaluation.

Initial reassignments involved 123 Children at the elementary

level and 24 at the Atwell building. The total ele -ntary

population totals about 2200 children.

Aduan trative reports and teacher tabulations shaw that

a larger population was being served . their early reports

Indicated a better than 30% increase at the elementary level and

a 54% increase in the Atwell. Although the increases seemed quite

large, the numbers were small. Greater numbers of students

would be provided with services as the program developed.

I roved Staff Uttltzation

Staff utilization was improved in some basic ways. First,

_0 e self-contained classroom freed epecial

classroom teachers to deal with larger 'Ambers of students,

p: 'Ming them with specific services tailored to specific needs.

In effect, larger nuebers reduced individual pupil costs.

Second, special education personnel acted as consultants for

110



96.

advAsing them how to teach and effec Lvely

integrate children with special needs.

We were ancoua to have building staff share and use the

new resources available Opportunities were provided to discuss

the educational tand social development of each of their charges.

Staff shared in the responsibility of carrying out the educational

plan for each child.

They were encouraged to learn from each other, and

develop the techniques necessary to meet the needs of special

children within their el:- rooms through workshops.

3- ned

The operation of a resource center has provided needed

resources and help for several additional students: Its promise

was that more students would be able to take advantage of its services.

State mandates limited the size of self-contained classroone

to a ratio of 8-1. The nature of various handicaps, such as

individual physical limitations, usually made at least one staff

aide necessary. Volunteers or peer counselors were always

1 l
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In self-contained classroom, addit onal staff and space would

have been required to serve the same number of children with

special needs we were able to help through the resource center

program. In these times of economic frugality, alternative

approaches were warmly re_Amed.

Out" Stu

Students unable to function in a regular claas and who did

not.:qualify by evaluation for placement in a self-contained

class, were sent to special day sch__ls charging tutition.

They hame been placed in schools specializing in specific

learning disabilities or in transitIonal type claaea whith are

ungraded. Met pUblic sehools are not equipped to provide or

upport th s type of placement within the sytem.

Parents generally unhappy about sending young children

to out-of-town special placements were among the firmest suppo

of the resource center possibilities. They would naturally support

any plan where children could be served within the local system,

and not be forced to relinqUish contact with their peers aed local

claoses.

The Office __ Spe _al Education and Pupil Sergi

initiated the re-evaluation process of "tultoved-out" students to

1 2



determine the feasibility of returning several to the local .

chools. Pest costs for each student varied from $4,000.00

$12,000.00 per year. Each student returned or retal ed within

our system would save significant costa.

5. orta Vehicle and

The gradually increasing nueb r of special needs children

d no signs of slowing. therefore, unless new arrangements.

the resource plan were made, ve would face the need for

addit --al tranaportatton with its incumbent costs.

current porgrarn has red

overtima costs.

t. tme as well, as

The two special tranaportatton busses previously started their

trips about 7:00 AM. (Time varied according to addition of

emporarilv handicapped students.) Children usually arrived at

various schools after starting tine, occasionally, as much as 45

minutes late. A few special, individual runs have been necessary.

Since the implementation of the re- urce program the Vehicles have

been on time or earlier and additional sChool bus uses have been

made easily, such as field trips, bag lunch delivery and student

t ansportation to the vocational school program.

113
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lbe net result has been better utilisation of vehitles end

econaidc savings.

in unexpected bene it, beyond economy, was gaIned by the

elimination of a late bus run. By walking to -chool, pecial

children were able to travel independently. /hey were no longer

tied to the limited time constraints of bus schedules.

The number 42

-EFFECT/

dded to

represented a 27% increase overall.

PROGRAM

gram was 72.

Original
Program

Practicum

&WM Tncrease Percent

Elem. 123, 160 37 30%

AtOell 24 37 13 54%

J. H. 57 69 12 21%

0. 64_ 74_ -16%

26

_10

72 27

TWANSPORTATION

Former Schedule Current Sched--

56 Stops 42 Stops

114
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A 25 percent reduction in transportation, and equivalent

savings In fuel, maintenance and asøociated costs in the operation

of two buoses, was significant.

STUDENTS

Th rtY-five udenta enrolled in private schools charging

during the conduction of this practicum. They vere placed

j4 for the learning disabled (Eagle Hill. Krebs, Carroll)

and schools for the emotionally disturbed (Deveroux, Lakeside.

Atlington, Madonna Hall, St. Anne's, Hampshire County School).

Although the needs of these etude ts tould not be met in a public

school setting under the old program, the Core Evaluation Team

conducted a reevaluation on each. Projections predicted a

possible return of 10-122 of this population. This conservative

projection of 3=4 pupils, integrated into our local program,

would result in a substantial savings aa nentioned on page 98.

Tuition costs and the financinl burden of daily transport for these

students hy private cor tractors would be saved.

1 1
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In summary, an effective Program of in

greater numbers of children has been imP1emeoted

increase in staff or coot

hots' ti
More effiOtent etillutioo -V

has resulted in "getting a bigger bang fat butk.
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V FORMATIVS EVALUATION (OR-001MG)

The scope of the resource center prc

needs it tried to meet, required =NW

102.

_d the aeUBitFUe

observation order

monitor the progress of the action plans and identify areas

needln- imediate change to realise the program obJectivea-

My formative evaluation lose bailed uPon a series of

designed to uncover problems and invite solutions. The evaluation

required frequent observations of classes and students, mult1Ple

interviews with program participants and parental contact.

The methods used to on4uct the evaluations by direct

obtrusive measures included personal contact, telephone survey-

d visits. Various unobtrusive measures gleaned through csauel

visits and conversations in the feculty rooms and observation of

student behaviors, were utili_-d.

e ducted from the first Vee E of the

program in cooperation with the superintendent, the School

Board metber who served as an evaluator of the pr5cticuin, the

principals, teachers and the parents.
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An analysis of the responies to ome of the questions

served to help evaluate progress, to uncover difficulties, and

to provide opportunities to make appropriate changes. They have

been listed and addressed in a question and answer format.

Q: Have all self-contained students been appropriately placed

at their respective neighborhood Resource Centers?

All students with the exception of the "trainable" classes

have been placed in theIr respective Resource Centers .

Rave educational plans, for each chIld, been disseminated

to all involved staff?

AS Staff, regular teachers and principals hava reported receipt

of all educational plens. Copies are placed in the Resource

Room d the regular classroom.

Q: Are atudents being maximally integrated and mainstreamed?

Teachers have accepted students for as long as they can

function behaviorally. Parents reported total pleasure with

the arrangement-

1 18
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Are trnupual disciplinary prOblems developing or encountered

in integrated classes?

Regular class teachers and principals indicated no serious

prdb_ems. Special students have not been aggressive or

untoward in their behaviors. Parents of exceptional

children have not complained. One parent called anonymously

to complain about retarded children being in the class.

Anourms complaints are ignored!

Q: Have Individual behaviors dis---ted any regular program?

Teachers reported mild vocal tnterr tiona by some children

who were used to speaking aloud in self-contained classrooms.

Soma students have had to le rn to wait for teacher response

to their raised hands before getting up from their desks.

Are regular students accepting the Integration of specie_

students? Have they displayed any signs of disapproval?

One of the beneficial side effects reported by teachers

and principals has been the ready acceptance and protectiveness

whibited by_regular students, especially at the secondary

1. Only time will tell if this has been just a

novelty effect.
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Q: Are resource students showing progress in skills opment?

Good progress has been observed by many staff members and

parents. Perhaps the best example was an unsolicited report

from a teacher who served an both phases of the program. Her

report waa included, as submitted, in the appendix on

pages 243-244.

Are regular teachers experiencing any unexpected difficulties

in teadhing resource Children?

A: Teachers were basically afraid of the unknown

unqualified to meet special needs. Information, materials

and workshops have dane much to re-- e their fears. Some

teachers have noted that special dhildren are not unusual

except, perhaps academically.

Q: Are suff cient instructional materials available for special

needs Children?

A: Yes. The dammittment of the Wakefield School Board and the

cammunity has been demonstrated by the generous budget

voted annually.
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ATO additional stu_ nts sharing the services of the resource

center?

A: There has been a 2 Z overall increase in the number of

students sharing the services reported by the principals

and teachers. Me largest Increase baa been In the Atwell

School. (See page 99).

Q : Are resource staff metbe

regular class teachers?

:e

Yes. Resource staff have indicated many requests for

information on Individual Children. They have been

invited to the regular cl rooms to observe Children who

could possibly benefit from th- resource center.

Are the centers equal or better, In most respects, to the

physical standards of the remainder of the schools?

,Aa Tee. Selected elaasrooi s were viewed and approved by

parents and administration before implementation of the

program.

e the numbers of resource staff, per center, sufficient

to function effectively?
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A: Parents have indicated their a _isfac ion with the increased

amount of attention and seivieee received by each chtld .

Staff metbers have stated that conditions are ideal at this

time since the number of children per school are relatively

small. The secondary schools will have to be carefully

watched for possibly greater staff requirements in the future,

Q: Are services available to atudent at

A: Principals have scheduled resource center staff so that

services are available throughout the school day.

A-e parent-teacher contacts mutually b -e Have

parents indicated satisfaction?

A: Parents have been very active in supporting both the staff

and the progrma. There has always been a closer aseeciation

of special parents than regular parents with faculty for

obvious reasons. Principals have remarked that staff and

parents have been extremely cooperative.

Q: Are resource tudents acting Positively to walking to

sehool rather than riding the special busses?

Everyone, parents, teachers and -administra-_

observed the ch--ges in children due to walking. They have
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made the.most of the extra time available since the

cancellation of their lengthy bus rides.

Q: Axe resource students getting to school Are

they included in before-sChool activities?

A: Principals and teachers have reported that students have

participated in all before-school activities, in and out

of school. Parents indicated their support of having the

child in school for the full school day.'

Q: Do you feel your placements are appropriate

A: Parents and staff approved placements of all the special

needs students upon review of the child's plan with each

evaluation team. At this juncture, only two of the placements

required another review. One child was returned to a

self-contaided classroom. Ibe other required additional

behavior modification services and remained a part of the

resource center program.

Q: Are there any reservations about the program or reco n

for change?
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A: Although many respoudents suggested changes, most of tb

were simple recommendations. A few reservations were

expressed.

The majority of the changes re ded by resource staff

dealt with structural and housekeeping functions They recommen

study carrels, rugs and related concerns.

ancillary staff recommended additional pur ases and

of mechanical devices such as "audiomete__

"language ters" and "talking page_ for every resource room.

nistrators followed through with their recommendation

that schedules be posted outside each resource room so teachers

and parents would know where staff was providing what services

t any given ttme. Administrators also recoendad that fuller

staffing of ancillary personnel per school district be considered.

Their only reservation concerned apecific integration placements

with certain teachers. They advised the rwmource staff

independently,

The pvilmats of the resource positive

comments M_aut the program in general. _ ey expressed no

reservatlois They did recommend additional tutoring service
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requested methershIp in the local d became totally

involved wi_h staff.

Sone parents of -s students voiced rese_

Sone said that special students had no place in the re

classroom. Some felt too much money was being wasted on chIldren

o uld never be able 03 benefit from the expenditures. It

WAS obviously illustrated that much more needed to be done to

educate all.

110.

s.

ar classroom teachers, in general, reconded the

expansion of opportunities for all children by initiating

additional resource rooms. There were several reservationS,

expressed by some secondary staff concerning the integration of

special students. Their comments favored separate programs.

Some felt the special students would be "unable to meet the

teacher's standards." I met witl those who expressed reservations

and conveyed my feelings as well as the objectives of the program.
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VI STAF 1N-SERVICE RE

Because of its scope, the er ram necessitated

the introduction of a specific retraining program. This

retraining included everyone in the staff and administration.

The outline of the retraining program, developed

as a flow chart, is detailed on pages 113-117.

la-services workshops have been an essential part of

contractual aggreementa between professional staff and the School

Board. The superintendent, eharged with assIgning workshop

responsibilities in specific areas, encouraged recondationa.

Workshop subjects have -=ver been lacking. The s-- ndent's

approval of *shops, within time constraints

dictated by contracts, was given.

Teachers are currently negotiating for additional workshoP

release Ui They eve actively sought additional workshop

Each faculty had an initial presentation of the resource

center program. I stated the objectives, quite generally, to the

staff, along with my expectationa concerning ch ldren and staff.
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Teachers asked for help in order tc support the youngsters

and the program. They were alerted to state and federal concerns

for the handicapped.

The outline of the i-service program Lllustrated the scope

of e retraining. Its goals will be ultimately achieved with

ail staff and annually reviewed.

The Pupil Services Staff scheduled regular meetings (app. p. 187)

and were Charged with leadership of in-service work. Each member

received a guide for discussion leaderm on each of the videotapes

for use with each group. Each was indoctrinated in his role for

the workshops. All participants were provided with evaluation

guidelines for workshops to be completed at the close of each

session.

Videotapes and booklets were gathered so that each of the

rkshop groups had sufficient materials and direction at each

level of instruction.

ahop dates, announced by the superintendent o

were determined by the unused "no school days." At that

three days remained. Additional time may be provided for future

rkahops, since this iss_- is a favored negotiation item proposal

Of thsteaeher's association.
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ourLIttE RETRAINING P-

I Awareness Level - Purposee and DimensIons

A. Integration of handicapped into regular programs

1. Special Education Law - Chapter 766

2. Maximal feasible integration

B. Intent of Law - Ramifications

1. Understanding regulations

2. Individual responsibilities

C. New Skills and Techniques for Staff

1. Individualized instruction

2. Special skills

D. Administrative and Supervisory Roles

1. Awareness of responsibilities

2. Procedures

E. Professional Growth

1. Learn ng competencies

2. Achieving goals

F. Areas of Knowledge

1. Content of program - special services

2. Handicapping conditions

G. Mbtivation

1. Value of total program

2. Survival
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II Process Level

A. Participants

1. Paraprofessionals

2. All faculty

. Supervisors

4. Administrators

5. Central office

6. School Board members

B. Ret aining Program Conductors

1. Director - Coordinator of SPED and Pupil Se

2. Leaders and consultants

(a) systemwide perycholog (2)

(b) adjustnt counselors

(c) health educator (1)

d) special educators (20)

Evaluation

(a) Supervisor Reading and Learning Disabil ies

b) formative

(c) awareness survey

C. Recrainng Program Content

1. Teacher training videotapes (10) and booklets

(a) Early Assessment: Step to Planning

(b) Dialposis and Education 1 Planning
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(c) After Meese t

(d) Every Child Can Learn

(e) Together They Learn

(f) Correcting Randvriting

(g) ReatLing and learning Stylzs

(h) Developing Children's Language

11 Mastering Math Pacts

(j) Every Student is Different: The High Schoo

2. Resource rooms (definitions app p. 179)

3. Individualized instructi

4. Organization of core evaluations (de in p. 179)

5. Teaching strategies matched to learning styles

6. Evaluations of individual needs

7. Flexibility in classrooms and regular programs

Total acceptance of integrated students

Procedures

1. Basic concepte tmderlying program

2. Task analysis

3. Specific obiectives of ea

4. Review of specific s

5. Pormativm evaluations from basis of training

6. Pre-testing and post-testing
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III Implementation Le

A. Workshop Groupings (limi 25 per group)

il Services Staff

(a) procedures and functions

(b) staff assistanee in planning

(c) outside consultants as needed

2. Teachers from each school district (5 BrouPa)

3. Junior high staff (2 groups)

4 High school staff (5 groups)

5. Supervisory staff (1 group)

6. Administrative staff (1 group)

7. Ancillary personnel (1 grouP)

B. rvaluation/Survey Vehicle

1. All participants

2. Completed per each seas

C. rime frame

1. Initial rkshop

(a) introduction of program and goals

(b) direct interaction with stafr

Master cal dar

(a) release ti

(b) one half-day workshop per mon

3. Sessions as part of continuing instructIon program
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D. Additional in_ntives

1. In-service increuent credits

2. Satisfy contrectural requirements

rti-sERvicE

An evaluationIur e ii

EVALUATION SURVEY

d with a

leader from eauh group, to deteraine the nature of help teethe

felt were provided b- the workshops. The survey served to convey

the additional needs and concerns of the staff.

The survey forme were sent to progra leaders vho distributed

the forme to participants. They were returned to th

Services staff. They adapt6dtthe information to their own

aching stylea in preparation for their group presentations in

the Merkehops, and issued the forms to the retraining groups.

The forms were collected at the conclusion of each presentation.

inalysie of regular _

general awareness presentations resulted

indication that the workshop objectives were being

achieved.

The survey will

the

leing

-gnized and

d at the conclusion of all

tops with a mry repo t to the superintendent.



IN-SER

EVALUATION/SURVEY

Please complete and return forms at the c °se of the

retraining workshops.

Awareness Level

ck One

vel of Help

Sensitivity level increased Little Some

2. Clarification of roles Little Some

118.

ch

Much

3. Regulations comprehension Little Some Much

II Process Level

1. Presentation instructions Little Some Much

2. Videotapes and booklets -

good educational guides LIttle Some Much

Core eval--tion an

procedures

III ntation Level

1. Workshop groupings helpful

2. Depth and scope achieved

goals

Little Some Much

Some Much

Little Some Much
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IV Additional Workshops

1. Please indicate whether you feel additional workshops

re necessary:

a. Awareness level

b. Process level

2. Do you feel staff had sufficient ti to disc

questions?

Yes

Yes

No

No

Are there areas which held greater interest for you

than other ?

Please indicate

4. Do you feel suffi__ently informed and kn

about our program for children with specIal

Yes No

needs?

-degeable

Yes No

Please feel free to comment on any aspect of the work_hops.

Your recommendations are welcoued.
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EVALUAT

There are many guidelines an models available for

conducting evaluations and preparing reports. Traditi

evaluations are being supplanted by new designs and alternative

approaches.

Some educators think,that objectivity can only be insured

on independent agency designs and conducts the evaluation.

"Examination of the literature reveals no clear-cut

rethodology that fits all _ducational needs. Some evaluators have

tried to force a vigorous experimental format on operational

programs -- There is an increasing tendency to move way from

classical experimental design toward distinguishing between

progress and products as subjects for appraisal. This distinction

was first called out by Scriven in 1967 as formative and surmative

evaluation Although these two types of evaluation are often

treated as discrete, they are in fact =filamentary -- Evaluation

should be both formative and summative in its ac e " (36)

Enezevich, S. 3. Issue Editor, Creating ,Appraisals
Accountability S stems, New Direction for Education,
TOssey-Bass, Inc., Pub., 1973, (p. 90-91).
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Chose to utilje the Product Evaluation Checklist developed by

Scriven, and included an individual e luation/survey for eadh

population.

The substance of my concerns was determined by the prograa

objectives and the effects of the results on the students,

faculty, the parents of special needs children and their peers.

I.

The expe-_mental nature of the program required on-going or

formative evaluation, so that appropriate modifcati

could be introduced as needed. It required a s

to look at the final product.

-d changes

vs evaluation

The evaluation design was based upon consideratIon of the

following:

1. Were the resource center pro ram objectives a d?

2. What has happened as a result of the resource

program?

Would the objectives be achieved without the practicum

effor ?

In the following section of this report, _ objectives are

restated and these three questions answered in light of each.
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OBJECTIVE #1: Resource centers will be established in each of the

five elementary school districts, the Atwell building, the junior

high and the high school. They will be staffed by reassignment of

appropriate faculty-to eadh placement. Appropriate materials and

equipment will be supplied.

1. The objective was achieved. The resource cente ha

establibhed, staffed and supplied.

2. Eight resource centers provided services to all special

needs children being mainstreamed. In addition, services

were provided for youngsters with minimal needs previously

unable to qualify for special help.

3. Although services had been mandated by Chapter 766 there

was little likelihood that-such changes would have taken

'place without the initiation of this practicum effort.

OBJECT/VE #2: Regular classroom teachers, as well as special

educators,-will be able to identify children with special needs

and refer the children for evaluation to the in-house screening

team.
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The teacher retraining program activities and the criteria

presented on p. 57-58 left little doubt that teachers had

developed a greater awareness of children with special n- de.

The Special Education Office received a record number of

referrals during the practicum period, whieh resulted in an

overall increase of 272 or 72 pupils to the program.

2. Teachers indicated that they were able to informally consult

with the screening te--_ if they had questions concerning any

youngsters. Children received immediate attention,

conaultatton and possible services without delay.

?fainstreaming is becoming atrend in education. Teachers have

been subjected to a battery of information concerning special

children on television, newspapers and professional journals.

Even without the practicum, they would have become knowledgeable,

eventually. But, this practicum gave them personal

experience and a meaningful awareness of special needs.

OBJECTIVE Me in-house screening team will be able to evalua

referred ch-ldren within ten school days. They will be able to

administer the appropriate test battery. They will be able to

prepare the developmental history by means of the home assessrent

and the parental conference. They will be able to determine if the
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child has special needs which can be serviced 1.11 the resour

center program.

Per the first time in our special education program,

eliminated a lengthy waiting list through the achievement

of this objective. Freed from travel and time constraints,

each ch ld was quickly considered and appropriate determinations

de.

Teachers and pa- n_ were great y en: uraged by the

elimination of the lengthy wait that each child, parent and

teacher had to endure before the initiation of this program.

Regular staff and parents made extensive efforts to participate

in and support this objective.

There was no immediate change or proposal under consideration

to organize an in-house team or referral process. The

action of this practicum caused the change.

0BJECTIVE_#4: Individual programs of InstructIon wi I be prescribed,

written and conducted, for students evaluated and found to have

special needs by the in-house screening team. The programs will

be submitted to parents for acceptmance and implementation.
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The program øbjecttve was achieved for every child referred

for am evaluation. Each child has a program geared to his

specific needs. All individual programs were submitted to

parents for approval before implementation.

2. Every parent, teacher or individual involved with an evaluated

child received a copy of his educational preecription.

Parents were pleased because they have a document by which

they can judge their 611We pregress. Teachers found

satisfaction in meeting the stated goals.

Individual educational planø have been mandated by thapter

766. The plans were formerly written by the single core

evaluation team within a period of 30 sdhool days. The

In-house team reduced evaluation time by one-third time

d uore.

OBJECTIVE Children determined to have special needs will be

able to receiVe immediate implementation of the prescribed services

by the'app opriate speciallet or specialists within the neighborhood

district resource center.

All evaluated children found to have special needs quickly

received the set-vices of the appropriate specialis
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2 Parents, resource teachers and ancillary staff stated their

support of this program. They responded to questions and

surveys in a very positive and optimistic meaner. Mc child

had to wait for services. Children referred, but judged not

to warrant services, were __t held badk by long waits for

their evaluation resnl

Firm recon state mandates end p rental pressures

served to force cons deration of ImTroved and extended

services. However, the Objective required the practicum

effort to be achieved.

OBJECTIVE #6: Special needs students will bc, able to be mainstreamed

into regular classes staring with a time frane of fifteen minutes.

The tine span will be able to be increased, in blocks of five

minutes Or more, at the discretion of the regular class

teadher, upon successful student demonstration of acceptable

classroom behavior.

This objective was successfully adhieved beyond our fondest

expectations. Teathers were Able to extend the time bloeks

so that almost every dhild has moved into a higher prototype

(p. 43-44, 77).
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Time extensions were gr ted to virtually everrmainstreamed

thild. Consequently, resource staff were able to spend some

time in the classrooms for increased observation of children

and for consultant service

reaming alone would have been limited to the buildings

which housed the self-contained cies& oms. The practicum

reduced the density of the special needs ch ld In any gi

building ida ch allowed easier integration.

0 7: Special n- is etudents will be Able to participate

all nonacademic activities Bud* as opening exercises, physical

tion or recess, natural functions and lunch with the regular

classroom students. They will be able to salute the flag, feed

themselves, throw a ball, kick a squash ball and run unaided, at

the discretion of the teacher.

The students were able to ad

well.
j quite

Teachers and parents rep rted ichigh degree of enthusiasm

by the students. They readily took to eadh of the

activities, *ith some showing promising skill in athletic

activitie The students developed a measure of independence.
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Teachers had students collect the daily milk monies and carry

the monies te the office. They carried the attendance slips

and the nilk cartons.

There had been very limited participation for these students

_en they were almost totally in self-contained classrooms.

Although involvemnt mAght have gradually developed, the

practicm provided immediate action.

OBJECTIVE #8: Servlces to all students will be able to be expanded

or improved by statIoning permanent personnel In a specified

service area, the resource center, and having specie_ services

available at all times.

1. are de.avellable to all students through

the implementation of the resource program.

-ce refused or unable to receive services,

benefited from the program, which bridged the gap between

r and special education in the Wakefield Public Schools.

Staff and oervices were available at all times in the

neighborhood district schools.
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d probably never be achieved without

the precticum effort for the many borderline and underachieving

studeets who did not strictly qualify for special class

placement.

OBJECTIVE#9: Unacceptable behavior by students, resulting from

long bus rides, will be significantly reduced by eliminating

bussing for all special needs students who live within approved

walkina distance to achool.

1. This objective was immediately d when the students

were permitted to walk to the neighborhood dIstrict school.

Travel time for the remaining bus riders was reduced.

2. Students now walking to school traveled with their friends and

neighbors. They arrived at school on time for the opening

exercises and activities. The objective gave them an

opporttmLty to return to a normal, before and after,

life. They now had time for play. The long bus rides were

over.

Mbnitors, music, comic books and parent riders had not

succeeded in improving bad behavior induced by long bus

rides. It is doubtful that this objective could have been

achieved without the practicum.
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VE 0: Opeaton of the resource 11 be able to

show a more favorable met-effectiveness in comparison to the

self-contained special needs class roome.

An increase of 72 students receiving special services and *

252 reduction in the transportation tine was evidence of

a more favorable cost-effectiveness ratio. The average per

pupil cost in the special needs program was significantly

reduced.

The resource program served a greater nutber of stud

without increasing costs. Final compilation of the line

costs in the budget, when completed by the business menagei

will show that services were expanded without the usual

increase of costs.

3. Frugality has been the keynote of many School Boardeffacad

With escalating and infiationary costs. Without the practicum

ffort this objective would not have beenrrealixed.

Assesa-

were based, in part, upon the information collected through the

evaluation/surve _ This method developed in concert with staff

of the adhievement of the practicum objectives
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members, served to reinforce the con poeftive sentiments about

the progrem.

Utilize evaluatfon/aurvey involved a four pert

process: the development of the survey, distribution, collection

and analysis of the results. They are presented here in that

sequence and followed by a general adaptation of Michael Scriven's

product Checklist.

Although it would have been ideal to poll the parents of all

5391 pupila intthe pUblic schools, it was generally conceded that

a random sampling, of about 102 of the pupils, would project

statistically significant results. Six hundred ques

distributed to parents of regular program pupils was

sufficient nunber to determine [sensitivity and reactions

program.

d a

Since the major portion of the resource program waa conducted

In the elementary schools, and because elementary parunta

respond more readily to heed-carried school pamphlets, 300

distributed through the five elementary school districts. One

hundred each were provided to cooperating teachers in the Atwell,

junior high and high schools, with instructions to return them

when completed.
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Dis ribution of the sur to the remeining part±dpanti

igned to staff in eaeh building. A memo to eseh respondent

ed an early return.

EVALUA1I0!iISuLwj DISTRIBUTION

NUMBER
DISTRIBUTED

PER=
RETURNS

Resource Tesche_ 24 24 100

Ancillary Staff 19 19 100

Administration 11 11 100

Transportation
(Supervisor & Drivers) 100

Parents
(of Resource (ihildren) 120 117 96

Parents - Regular Program
(Random Sampling) 600 516

Teachers - Regular P- -300 272 9 1

All resource staff evaluation/surveys were 100I returned

before the due date.

also extremely cooperative with 100% returns.

sr staff, at the elementary level,

Parente of children with special needs also completed and

returned the forms almost immediately. Parents of regular

program students, especially the elementary students, were

cooperative.
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Administration was totally supportive. The administrators

collected the returns in their buildings and forwarded the

return- collectively. Such participation helped to insure a

substantial response.

The results of the survey are presented in percentage

each of the populations listed.
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RESOURCE CENTER PROGRAM

EVALUSITON/SUEVEY

urce Teachers/Aides)

e facilities equivalent to

d classrooms?

2. Are there any noticeable posit ve

changes in the attitudes of

resource children?

u feel resource children are

gaining socially end are being

accepted by their peers?

Axe you receiving coope_

and support from staff?

Are behaviors disrupting any

programs in the other classrooms?

6. Are pa portive of

the new --Tource program?

7. Are more students making use of

the resource center?

149

96

0

100

83 17

92

100 0

86 14



outside behavior improved by

allowing resource children to walk

to school?

WOuld you prefer to return to a

63 37

self-contained classroom program? 0

10. Do you have a positive attitude

(good feeling) toward the new

program?

11. Are there any changes whl

tO

merit Ltedite constdsratiou

Your

f

are welcomed

100

50 50

taff include4: Kids ate happ er

I feel like I'm part of the faculty. They enjoy walking

should have done this long ago. Parents are

Children seem to have more incentive to do better.
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RES0URCE COMER PRO:2M

EVALUATI01/STSRVEY

(Ancillary Staff)

TES

you fin_ the central re

area an improvement in providing

your setvices?

Are behaviors Improved because

of the presence of additional

staff and students? 16

uctant to come

to the resource er?

Are you able to provi e services

a greater nuMber of children? 100 0

Are you or your services inhibited

sny way by the resource center? 5 95

Have you observed increased staff

activity in the center? 100 0

Are there changes which merit

immediate attention? 63 37



Your COet ta are

Ancillary ataff remarka included: It's great to leave

s of ay stuff around. The aide

fi

137.

ry handy. For the

time I get to work with other staff nenbers. It _ nice

to know others are aware of my efforts. Now children kncse where

they are to come on a regular basis. Every -e has been so

helpful.



RESOD= R P

EVALUATIal/SMIVEY

(Administration)

Do you feel the resource program

is working?

Do you feel that special

-tudents are receiving adequate

rvices

NO

100

9 1 9

Do you feel that regular staff are

totally supportive of the resource

program? 82 18

4. Do you feel we a_

effective use staff?

5 Have parents responded favorably

to the program?

Have there been

by parents of re

mainstaming created an-

conflicts in regular classrooms?
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100 0

91 9

9 91

18 82
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been any un-

behaviors by spe_ _1

ts? 9 91

9. udents being refe

e resource center? 100

-gps to consider

Or recoud at this time? 55 45

Your coveents are welcomed.

Comments inc u d: They seem pretty well taken care of.

Complaints are limited thus far. It peens to be working well.

I would like to have regular teachers spend tore time in the

resource center.
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RESOURCE CENTER PROGRAM

EVALUATION/SURVEY

(Transpo i-7)

YES NO

Has the reduced transportation

load effected an rovement in

your bus sthedule? 100

2. Bee travel tise been sigifI
reduced? 67 33

3. Are busse_ arriving on time? 100

4. Have behaviors iroved with

limited bussing? 100

Has special bus overitme been

reduced or eliminated?

Your comments are welcomed.

Comments included: It's working out pretty well. This

save wear and tear.
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RESOURCE CENTER PROGRAM

EVALUATION/SURVEY

(Parents 6f Resource Children

Do you prefer the services of the

resource center for your child

rather than the self-contsined

classroom?

2. Does the placement seem appropriate

141.

YES NO

100

is time? 100

Is your child Integrated into

general classes on a regular

basis?

Do you feel the progr__:

satisfying his needs?

5. Do you feel your child is con

(happier) in this program?

6. Have your contacts with resource
_

staff and teachers been helpful

86 14

93 7

100 0

and satisfactory? 100
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you have a positive attitu
f ling) toward rhe nem

program?

there an

recommend at thIs time?

Your

P rents are vo'-

u would

leamed.

142.

100

18 82

pleased with

Change. Some comments : Grea It's better for me. The

kids hated the bussing. They're with their friends now. What

a change -- my son can sleep an extra hour now. He gets along

well in the other classes. I knew she could do the work.

(Name) loves to walk to school. He's thrilled to be able to

come home for lunch. They 11 learn more. What took the school

so long to f gure this out?
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RESOURCE CENTER PROGRAM

EVALUATION/SURM

(Parents - Regular Program

1. Are you aware of

program for dhild

needs7

special

Do your dhildren talk about new

students in their classes?

3. Have your chIldren indicated in any

way that they are pleased with the

new students?

eve you talked with your child'a

teaCher about the new students?

you feel that special needs

Children in the regular classroom

reduces services to your Child?

6. Have you visited the resource

center in your neighborhood?

158
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NO

69 31

59 41

5 1 49

23 77

17

26 74
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7. Are you ware that services of the

resource center are available for

your child? 44 56

Your comments are welcomed:

Comments included: When did this come about? I Chink it

helps the others to be with handicapped kids. I think the

teacher spends more time than she should with retarded kids.

I'm planning to visit an eanference day. It's nice to know that

we have this program. MY kids don tell me anything.

159



'RESOURCE CENTER 'WORM

EVALUATION/SURVEY

(Teachers - Regular Program)

your opinion are integrated

children with special needs being

accepted by their peers?

Has their presence reduced your

normal program in any way?

Do you find it difflc

with special needs _ t

Do you feel the Children are

appropriately placed?

Ate you visiting the resou

class regularly?

Are the special needs students

participating in your class

activities?

Do you feel sufficient in ormation and

orientation has been provided concernIng

your special needs Children?

160
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YES

88 12

18 82

5 95

96 4

63 37

94 6

95 5



8. Axe you finding unusual behavior

prOblems with special children?

Do you feel the resource center

is operating to your satisfaction

10. Axe there you care to

recommend to improve the program?

Your couts are welcomed.

COuts were generall -e children seem we

146.

5 95

93 7

29 71

adjusted to the new program. I need ire training to work

with special children. They seem to be making it with the

others. We should have more time off to visit the resource

urea staff has plenty of material. I am sending a

difficult regular student to the resource room. The resource

teachers have a good pupil index.
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ANALYSIS OF EV

Tea

rs

147.

Reaourc.e staff reafftrmed that they were pleased with che

ganizational program. They indicated that children with

special needs adapted very well to the new environments,

developed peer relationships and seezed more at ease. Their

assessments of individual progress indicated that eptcial needs

children were gaining acadeudeally and socially.

Ancillery_Staff

Ancillary s aff indicated that

children and Imre pleased to work in

felt that childrenwere Tea

e able to service more

_d atmosphere. They

sured wten aseigned to a single service

area on a regular basis. Staff members felt additional

changes should include a resource center in every building. One

member suggested dividing the resource area into separate weft

areas each equipped with audio visual and other appropriate materials.

Adminis_ration

Administrators indicated that there was n_ imtuai behavioral

activity with the resource students. They reported that teachers

referred more children for help. They would like to see ancillaicy

staff permanently stationed in each building.
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Transportation

The Supervisor of Buildings and Transportation and the

two permanent drivers of the special busses found the new bus

schedules more to their liking. The busses arrived on

time and past unacceptable student behaviors, encouraged by

long rides, was g ratly reduced.

Parents of Resou

Parents, almost without exception, were pleased with the

resource Irogram. Some asked for additional ancillary services

While indicating they were happy with current services.

Everyone felt his child was appropriately placed except one

parent whose child has undergone review. Parents were totally

supportive of the change.

Parents_of Re ular Pro ram Children

Parents were made aware of the reSource center program

by the presentation to the School Board. The program, in

general, was not very meaningful to them unless they had a child

in the program. Most parents were non-committal in their

responses to the evaluati n/survey and made no comments.
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Parents Will begin to react more when greater involvement has taken

place.

Regular Program Teadhers

Regular staff at the elementary level generally felt

sufficiently comfortable with and receptive tawards children wIth

special needs. Some secondary staff felt that placements were

not entirely appropriate. There was some concern expressed on

how to grade integrated students without being unfair to the

regular class students. Some regular teadhers disagreed with the

idea of mainstreaming and the resource center. They felt that

since special staff has an outstanding pupil/teaCher ratio,

they should be assigned to handle the special needs pupils

without regular staff help.
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IX PRODUCT EVAIMATION CHECKLIST

NEED (Justi

'150.

Children with special needs have been isolated in classrooms

apart from their peers and the mainstream of education. Children

were generally bussed out -f their sdhool district- This usually

extended their school day while actually shortening theIrclasaroom

time. Since class size was restrIcted by law, additional students

placed in sudh classes would have resulted in the need for

increased classes and teachers. Integration had been quite

limited to the building housing the special classes.

Resource centers located within each district provided

flexibility in mainstreaming, size and services. It provided an

are in the neighborhood where special services were available

to any student with needs.

2. MARKET (Dissemination)

Many children located in the neighborhood district schools

can benefit from the availability of additional ancillary

services. Since our five elementary districts each contained

approximately 400 students and the secondary schools 1000 and 1800

respectively, the market was obvious and did exist. Children

1 5



needed many ancillary services, including speech, hearing.

language, learning disabilities and adjustment counseling.

Chapter 766 mandates the formation of facilities in which such

services are offered while allowing Children the advantages of

integrated education.

PE (True Field Trials)

Chapter 766 rasndated malnetreaming children with special

needs as much as possible. ?instreaming Children through the

resource center to regular classrooms for periods of a few

minutes to the entire day provided a true field trial for students

and teachers alike. Results of such integration can be better

evaluated after all populations have had sufficient time to get

used to the program.

Many comities will be forced to emulate or modify

similar programs to address the needs of the increased numbers

of Children having special needs.

4. PERFORMANCE (True Consumer)

Children with special needs, IdentIfIed categorically under

Chapter 766, those not yet identified, their parents, and chi

taxpayers are the immediate and true consumers.
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The value of the program to children included partial or full

integration Into the regular educational community. Parents

deplored isolation, separate bussing, out-of-district placements

and the concomitant problems of stigmatization ef their Children.

Taxpayers are also true consumers. The resource center

program basically eliminated the need for additional isolated

classes for children with special needs. Rapidly escalating costs,

for additional teachers, aide- busses, drivers and maintenance,

were substantially reduced or eliminated by the pro- am.

All children and populations bene from contact with special

needs Children. They learn Chat life is varied and yet the same.

5. PERFORMANCE (Crucial Competitors)

Segregated classrooms may have some advantages in containing

and constraining some students. Acting-out behavior, repetition of

lessons unpleasant interruptions and noises have been handled in

separated classrooms. However, keeping youngsters isolated and

out of toudh with their peers occurs primarily in schools, not out

f doors, and can be considered an artificial situation. To

be "normal" and to act normal" requires that children with
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special needs be exposed to "normal" behavior and educational

opportunities.

Several differentprogrtms for the handicapped have been

developed elsewhere, providing adequate and necessary servicee.

Each program will have to undergo its trial and error development

and complete its own evaluation before comparative eval_ tions

to the resource program can be undertaken.

PERFORMANCE (Long Term)

This practicum program was approved and imple __nted in

the Wakefield Public Schools to provide f__ the needs of our children

with the expectation that it would be a continuous program,

subject to modification and dhange as necessary.

rmative and fol _wup evaluations monitored d__ ection and

results. Appropriate modifications were introduced to obviate any

undesirable side effects or conditions.

The program will be watched closely by the Massachusetts

Department of Education since we requested reiMbursement for a

portion of the costs; and by advocacy gooups, which include

many parents who have supported this program.
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PERM _Side E_fects)

Succees of the program warranted that staff be candid about

any side effects, discomfiture or inappropri te placement which

required immediate attention.

Some staff members were and still are apprehensive about

their roles in meeting the needs of special children despite

workshop presentations. There were others at the secondary

level very concerned about such children being unable to keep

with their peers and/or unable to meet the teacher's standards.

Sudh side effects were anticipated and considered. Wakefield's

staff is not unusual and is concerned with the same kinds of

questions as are oUier faculties.

unexpected side effect has been the extra effort and

participation by many regular class teadhers. They provided

additional help sharing expertise and time with the youngsters

and the special educators.

Current concern dealt with declining enrollments and the

possible necessity of reducing regular staff. There was a

possibility that suCh staff would he retained in ehe resource

program as detailed under #13 Extended Support on page 159.
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Special busses could be used for more purposes suet' as field

trip- box lurid' distribution and local transportatIon since

special dhildren were encouraged to walk to school when possible

and the bus runs reduced.

S. PE (Proce )

Observation of and regular visits to each of the resource

centers, reviews with staff, and talks with the children were

valid dhedka to determine if the program operated according to

my guidelines and expectations.

Parental contacts, always a good barometer of acceptance or

rejection of any program, and contacts with principals and

teachers, were also valid dhecks.

PELFO CE (Causation)

Children contInuing in self-contained classrooms served as

the control group. Differences in the activities and behavior of

the integrated children were accountable, almost entirely, to

the innovative resource placements. Behavior differences in

irritability, hyperactivity, di_t actibility, fatigability,

lack of inhibition and daydreaming evidenced by students talking

aloud at will, often uncontrollably, or at minor provocations,
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rodking back and forth and destroying papers, were typical,

documented activities of self-contained groups. Undesirable

behaviors were reinforced by others within theIr small groups.

When they were integrated into regular classrooms, special

dhildren quickly learned to emulate the behavior of the regular

class. They grasped the idea of limitations more readily, when

others did not join in Oith their unacceptable behavior.

Children with special needs have begun to adjust to conditions,

follow directions, participate in class exercises d to act as

their "normal"-peers within the regular classrooms.

The reactions and participation of individual teachers,

newly responsible for the education of dhildren with special

needs, could be contributory causes of some of the differences

observed in such students.

10. PE RFORI4[CE (StatIstical Signi ance

The number of Children involved in the redIstrictIng and

mainstreaming plan was not very large at the start of the

practicum. The resource center program began only with stud-

formerly serviced in selfcontained classrooms and identified
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as learning disabled. As services were extended to other Children,

identified through the in-house screening program, the number

increased.

Figures (page 99) were suffIcient, however, to indicate

some signIficant differences observed or developed. Figures were

not really the p ime concerns. Most important were the effects

of.the program on individual handicapped children who had been

deprived of normal relationships with each other in the school

setting.

What was being measured primarily was the value of this

particular program for our students, our school system and the

implications for other systems expected to provide for theIr o

handicapped.

11. PERFORMANCE (Educational Si

The value of the resource center program, taking into account

both the merits and the deficiencies of competing programa,

required con ideration by parents and taxpayers, as well as

teachers and central office personnel.

A forthright assessment of the extent to wh ch the ptogram has

achieved success in meeting specific objectives was conducted.
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Judgements were based upon the results obtained through observable

Changes, including responses of staff and parents, through the

use of questionnaires. These changes addressed the establishment

of resource centers, the provision of additional services to all

Children, the attitudes of all populations cited towards the

anges and the cost effectiveness of the program.

12. COJI COST E TIVENESS

There has been no increase in co_ s for staff1 personnel or

equipment since the inauguration of the resource center program,

with the exception of library materials and books on special services,

purchased through the SPED Office Educational Publications budget.

Transportation costs have been reduced. This savings resulted

by allowing a number of special students to travel on their own.

The number has not been l- ge enough to reduce transpo-ta_ on

staff but has been sufficient to eliminate the excessIve overtime

costs.

A significant cost factor has been developing which I

detailed under extended support. It has already me-ited close

examination by the superintendent and the School Board.
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13. EXTENDED SUPPORT

Earl- indications of success with the resour program has

created an additional measure of support from unanticipated sources.

have examined methods by which the resource centers could

bs extended and staffed with additional professional staff while

reducing costs for the total system. Nationally, schools have

been faced with declining student enrollments in the regular

education program. School Boards have been concerned with a

RIF (reduction in force) policy which anticip-red cutting back

on general instructional staff. They were planning to implement

RIF through attrition and through termination of teachers not

yet tenured.

my strategy was to care ully select perso -el from the general

faculty professionally capable of providing services to children

with special needs and to utilize them to expand the services

at each center. The ultimate goal was a center-im'every building.

This proposal was submitted to the superintendent and the School

Board, and included the following rationale.
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Competent teadhers woulfibe retained. They c uld provide

individual instruction to those youngsters recommended by

evaluation for additional tutoring and/or other remedial services.

6

Under Chapter 766 funding, the additional costs were

reimbursable, by formula, by 50% or mote, for special education.

The percentage varied by program category and by state statute.

In effect, we wuuld be able to employ two staff members for the

costs of one. This was a major concern for the School Board

hich had a strong desire to retain the system's good teachers.

The proposal was manImously approved. Three additional

teachers will be assigned to the resource program for the next

school year.

SOME FINAL THOUGBTS

The stated objectives of the resource center program were

designed to effect several changes in services and their

applications for all -tudents with special needs.

There is no question Chat other communities must face

similar problems and find solutions in the immediate future. This

practicum has de- _n trated that viable programs can be developed

to meet existing needs.
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Readers will note that conducting this practicum required

ignificant personal contacts. The nature of this snburban

community was suCh that muCh has been accomplished through

supportive efforts of all populations.

The concept underlying the strategies was not new but

effective in dealing with total authority figures suCh as school

boards and principals, as well as parents and staff. It is

very difficult for anyone to reject a face-t face request for

assistance in meeting the special needs of dhildren, especially

when the identities of the children are made known.

Monthly meetings of some 90 Directors and Supervisors of

Special Education at the Regional Office of the Massachusetts

Department of Education provide the opportimitles for followup

and dissemination of information. These meetIngs have been the

springboard for eadh of us to exChange ideas and share programs

and to offer aid. They provide the opportunities for all regional

communities to explore, visit and observe our resource progra
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WAKEFIELD PUBLIC SCHOOLS
AKEFIELD MASSACHUSETTS 01880

January 14, 1975

Mt. Lucian J. Colucci
Superintendent of Schools
-525 Mein Street

Wakefield, Massachusetts 01880

Dear.Mr. Colucci:

162.

The NOVA Program for Educational Leaders requires a practicum
study involving a major school problem or concern.

Any problem which you consider of significant necessity and
value but which cannot be conducted or prioritized by the schools would
be appropriate. I am prepared to discuss the problem with you.

Upon approval by the NOVA practicum review committee, my
efforts will be directed to address the problem, the resolution of
which you feel will contribute to the improvement of education.

RAF:pan

Sincerely,

4.). a ttILAIY
Rudy A. Peudo
Administrator of
Special Education
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692 Aers, 1972. CHAP. 766.

Chap. 766. AN ACT FURTHER REGULATING PROGRAMS 'FOR CHILDRZN
REQUIRING ApEcrAL EDUCATION AND PROMING Bind-
BURSEMENT THEREFOR.

Be it en- , ett., a.s follows:
SEc-nw.: 1. The General Court finds that past. development of epe-dal education programs has resulted in a great variation of services tochildren with 5peeial needs with some children having a greater educa-

tional opportunity than others in less favored categories or environ-ments. The General Court further_finds that past methods of labeling
and defining the needs of children have had a stigmatizing effect and
have caused special education programs to be overly narrow and rigid,
both in their content and their inclusion and exclusion policies .

IL the light of the policy of the commonwealth to provide an adequate,
publicly rupported education_to every child resident therein, it is the
purpose of this act to provide for a flexible rind uniform system of specialeducation program opportunities for all children requiring special edu-
cation; to provide a flexible iind uon-discriminatory system for identi-fying and evaluating the individual needs of children requiring special
education; requiring ev.iluation of the needs of the child and adequacy
of the special education program before placement and periodic evalua-
tion of the benefit of the program to the child_ and the nature of the
child's needs thereafter; and to prevent denials of equal educational
opportunity on the basis of national origin, sex, economic status, race,
religion, anti physical or mental handicap in the provision of differential
education services.

This act is designed to remedy past inadequacies and inequities by de-
fining the needs of children requiring special education in a broad and
flexible manner, leaving it to state agencies to proride more detailed
definition:, which recognize that such children have a variety of char-

teristics and needs, all Of which must be considered if the educational
potential of each child is to be realized; by providing the opportunity
for_ a full range of special education programs for children requiring spe-
cial education; by requiring that a program which holds out the promise
of being speei d actually benefits children assigned thereto; and by re-
placing the prent inadequate and anti-equalizing formula for distribu-
tion of state aid for special education programs with an eqnalizing one
which encourages cities, towns and regional school districts to develop
adtluate special education programs within a reasonable period of time.

iterognizing that professional services and resources must be made
available to cities, towns and regional school dktriets on a regional
basis if this act is to he implementid surcessfully-, and within a re.a,zali-
able period of time, this act stre-gthens and regionalizes the division of
special education in the depart -eof cif education and provides fnr and
urges meaningful cooperation .1g agencies concerned with children
with special needs.

Recognizing, filially, that present inadequacies and inequities in the
Kovisiofi of special education services to chijdren with special needs have
resulted largely from 3 lack of significant parent and lay invnlyenient in
overseeing, evaluating and operating spacial education progra.m s. this
act is designed to build such involvement tobrough the creation of re-
gional and state adviaory committees with sivificant powers and by
specifying an accountable peouaiure for evaluating each child's special
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JOHN F. X. DAVOREN, Secretary of the Commonwealth

ACTS, 1972. CHAP. 766. 693

needs thoroughly before placement in a program and periodically e-af ter.
Sscrials 2_ Chapter 15 of the Cencral Laws hereby aniendcd byadding after section IL the following ve sections:
Secliari 1111. The powers and duties of the division of special educa-

tion, established by section one F, shall include the following: (1) toregulate, consult with and assist school committees in the identification,
classification, referral and placement of children requiring special edu-cation; (2) to regulate all aspects of, and assist with, the development
of all special education programs supported in whole or in part by the
commonwealth; (3) to coordinate the expertise of profes.,ional4 from
appropriate disciplines, both within and outside of the department and
to be the coordinating agency for all state s.gencies providing educational
sasessment services and educational services to children requiring spe-
cial education; (4) to compile data on, and to require all public schools
and agencies and any private schools or agencies receiving any funds
from the commonwealth to provide information relating to, all children
requiring special education who reside in the commonwealth and onall available special education programs supported in whole or in part
by the commonwealth; (5) to periodically review and analyze said data
in order to evaluate said programs and to disseminate statistical data to
any citizen or agency within the commonwealth upon request; provided,
however, that records pertaining to individuals shs,11 be kept confi-
dential; (6) to develop publis isformation programs regarding the nature
and extent of special edueational needs of children residing in the corn-
monwealth and the availability of special education programs to meet
those needs; (7) to develop and recommend to the board of education
certification standards for educational persomsel employed in special edu-
cation programs and regulations to encourage geater use of ancillary
personnel; (8) to cooperate with and a.s.sist public and pnvate colleges
and univergities within the commonwealth in developing courses and
programs best designed to prepare graduates to serve the educational
requirements of children requinng special education; (9) to receive and
investigate complaints and. to conduct public and executive hearings
with power of subpoena on behtOf of an individual child or group of
children receiving or requiring special education regarding any aspect
of any special educational programs and to irtiate its own investigation
without a complaint; (10) to receive and allocate federal and state
funds for programs for children requiring special education, subject to
the priorities established by this section and chapter seventy-one 13 and
guch other additional priorities as may be establkhed pursuant to ses-
tion one P by the board of education; (11) to recommend to the board
of education such rules, regulations and guidelines and to issue such di-
rectives as are necessary to carry out the purposes of sections one N to
one Q, inclusive, and to execute other provisunis of law reiative to +lie
administration of educational programs for children requiring or receiv-
ing special education; (12) to provide for the maximum praetirable in-
volvement of parents of children in special education programs in thd
planning, development, and evaluation of special education programs
in the districts serving their children: (13) to approve the purchase,
lease and maintenance of all special s .ipment for the instruction out-
side of the classroom of handicapped children for whom attendance in
public school is not feazible and to regulate the conditions umder which
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such a child may he considered so handicapped; (14) to investigate into
and hold hearings upon prima facie denials of equal educational ()poor-
ttn-Uties by ret-Lson of national origin, sex, economic status, race, religion,
or physical or mental handicap of school aged children requiring specialeducation as defined in sectmn one of said chapter seventy-one B and
thereafter issne such declaratory and injunctive orders as may be neces-
sary to cure any actual denials of equal educational opportunities by
reason of national origin, sex, economic status, race, religion, and physi-cal mental handicap of ;school aged children requiring special educa-
ion; (5) to require public or private schools and educational agenciesreceiving any funds from the commonwealth to establish cost accounting

and reporting procedures, forms, schedules, rates and audits in confor-aty with department standanis, and to make reports to the department
at such times, in such fashion and on such forms as the department may
require; (16) to conduct or contract with any federal. state or private
agency for the conduct of research and development projects designedto improve the quality Of special education programs or increase the
efficiency of such programs; (r) in the event of funding shortages, toallocate resources proportionately; (1) to provide for placement of
children requiring special education into public schools or agency pro-grams near their place of residence and to allow other placements itthe event that suitable public programs or services can not be pro-rided; (19) to take all steps, including but not limited to public hear-ings and investigations necessary to insure that state and local expendi-
tures for special education provide the maximum feasible benefit toevery child receiving or requiting special education; (20) to developand recommend any appropjate parent or guardian counseling or edu-
eational programs which are deene. i necessary for the educational de-
velopment of a child with-special needs; (21) to recommend to the board
that it withhold funds for special education programs from cities, towns
or school districts, private Echools or agencies which do not comply with
regulations or statutes related to special education programs or do notcarry out plans for such compliance within a reasonable period of time
provided; however, that nothing contained in this clause shall be con-strued to prevent the board from withholding state and federal funds
to the extent it deems necessary as provided in section one G.rrjfnii IN. Thur shall be in the division of special education asufficient number of bureaus to enable it to carry out its powers and
duties under iection one AI, aiid the board of education, upon,the rec-
ommendation of the commissioner of education and the associate com-
missioner for special education, shall appoint a direTtor with experience
in the education of children with spcend needs for each bureau; Onebore:in shall be 1-,sponsilde for holding hearings and conducting inyes-
tigalions pursuant to clauses (8), and (18) of section one sec-tion or P and section three of chapter seventy-one B.

10. There shall he established in each of the department of
eduration regional offices a regional branch of the division of special
edurajicni. Each I-et:am:11 liranich He headed hy directol withexperience in the c.idcation of cliddren Fpecial nl.iT(17, and whoshall lie appointed 1.. the I Id pduerii,n up,an the
tains of the e iniriu-sionor 011,hication and the associate commissionerfor special education. Said regional branoh Anil have the followingfunctions: (I) to consult with and asskt school committees in Unpile-
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menting the regulations, guidelines and directives of the departmentin the area of special education; (2) to direct h, assist school committeesin identi: ing, diagnosing and evaluat Ira; children with special needs andin developing spech.d education programs to inect their individual edu-cational needs; (3) to approve all speei:d education placements by schoolcommittees of children with sperial needs; i4) to aS.5ist and encouragethe formation of Joint agreemen alWeen tWo ii more School commit-tees for the provision of special education pursuant to section four ofchapter Fevent v-onc B; (5) to inyestigide and evaluate any special edu-cation program at the requmt of the department or on its own initiative;(61 to maintain a list and inform school conunittecs of professional per-sonnel within and without the regain (-palmed to assess children w itlispecial needs pursuant to the proi,--nnoos of section three of said chapterseventy-one B and to malie su c.) ni.forroatION available upon request toparents, guardians or persons v.ith custody of sueti children; (7) tihave such other responsibilities as may be delegated to it by the de-partment.
Section IP. There shall be estabhshed in each region a spechil edu-cation athisory council, hereinafter called the advisory conned, consist-ing of at least sLxteen members, appointed by the department in consul-tation with the director of said regional branch. At least eight of themembers of an advisory conned shall be parents who reside in the region,and whose children are enrolled in a special education program, pro-vided, how-ever, that no rnoie than two p iTtit ii I ichi uli Uth-iltiarVcouncil shall be parents of children w ti are not in public school dayprograms.

Each member shall be appointed for a ierrn of three years. No mem-ber may he appointed for more thaa two consecntive terms. Each ad-visory council 6hall advise the regional branch regarding all a-pcis ofspecial education programs within the region and shall submit a writtenreport aanually on the quality and wiequacy of such programs to thestate advisory commission establ csden under section one Q. In Ail-its other powers and duties, the advisory council shall hear andtransmit to said state advisory commis;sion, complaints and suggestionsof persons interested in specia.1 education in the region. Members ofeach advisory _council shall be granted access to special education pro-grams and to mformatton about such programs, snip:wet to restrictionsestablished by the board of education regarding confidentiality, andshall be asaisted in carrying out their ditties by the regionid branch ofthe division of special education, .leinliers of the advisory councilsshall be reimbursed by the commonwc;dth for expenses necessarily in-curred in the performance of their (Mies.
Scaion 1Q, There shalt be established in the department a stateadvisory commission for special education, hereinafter called the com-mission,
Each special eilication advisory council 4-.1:LI-dished pursu:int to 5CCtion one P shall elect two reprv:-ctitatiy to the coniiiiissoui, it lea.stone of whom shall be a. parent or guardian whose child is receiving spe-cial education,
The comanssanwrs of the departments of mentid health, public healthand public welfare shall each appoint a representative to serve as exofficio members; of the commission. Members of tht., cimiltiision shallbe reimbtmed for expenses which are necessarily incurred in the per-*
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formamee of their duties. The commission shall annually submit a re-
port to the department evaluating the quality and adequacy of special
education programs in the commonwealth til:1 recommending improve-
mots irk those programs. The department shall implOrnellt the recom-
mendations of the commission or shall state in a written reply to said

mnii-ssiuo the reaso;1- u hy such lecominendations can not or should
not be implemented In such circumstances, the bureau responsible
for hearin:r complaint.; and conducting investcations in the division
of speeud educatioil pursuotit to section one N shall attempt to resolve
the disagreement informally; provided, however, if a settlement can-
not bo reached the state board of education shall conduct public hear-
ings to investigate the bases for the disagreement and resolve any dispute
between the depart mer,t and the commission.

TIoN 3. Tile econd sentence of section 35 of chapter 41 of the
General Laws, as appearing in section 2 of chapter 143 of the acts of
1937, is hereby amended bv in,erting after the word "officers", in line 3,
the 111llowum; words: ; provided, however, reimbursements made to
a city or tnwn under section thirteen of chapter seventy-one B shall be
made to the school committees of such citie.s and towns and shall be
used forspecial education programs pursuant to said chapter seventy-
one B without further appropriation.

SECTION 4. Section 53 of chapter 44 of the General Laws is hereby
amended by striking out the first sentence and inserting in place thereof
the following sentence: All moneys reeeived by any city, town or
district officer or department, except as otherwise provided by section
thirteen of chapter seventv-one B and by special acts and except fees
provided for by statute, shall be paid by suchr--officers or department
upon their receipt into the city, town or -district treasury.

SECTION 5. Subsection (b) of section ISA of chapter 58 of the General
Laws is hereby amended by striking out paragraph (3), as most recently
amended by section 3 of fiapter 1005 of the acts of 1971, and inserting
in place thereof the following paragraph:

(3) On or before November twentieth, the reimbursement for the spe-
cial education programs required to be paid by the commonwealth under
chapters seventy-one A and seventyine

SEcTiON The third sentence of the second paragraph of section
7C of chapter 69 of the General Laws, as appearing in section 2 of chal:
ter 403 of the acts of 1960, is hereby amended by striking out the words
"of the mentally retarded", in line 5.

SEcTION 7. The third sentence of the second paragraph of section 7D
of said chapter 69, as appearing in chapter 702 of the acts of 1963, is
hereby amended hy striking out the words "of the mentally retarded",
in line 4.

SECTION 8. Sections twenty-six to twenty-nine E, inclusive, and sec-
tions thirty-two to thirty-four, inclusive, of said chapter sixty-nine are
hereby repealed.

S ECTION 9. Paragraph (c) of section 2 of chapter TO of the General
Laws, as most recently amended hv section 6 of chapter S71 of t ie acts
of 1970, is herAv further amen,hd 1--y striking out th, words, for spe-
cial clrises for ffie phySleAlly handicapped and the menlatfy retarded",
in lines 4 and 5,

SECTION 10. Sections forty-six to forty-mB, inclusive, sections forty-
six D to forty-six F, inclusive, and sections forty-six H to forty-six M,
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inclusive, of chapter seventy-one of the General Laws are hereby re-
ed.

SECTION 11. The General Laws is hereby amended bv inserting after
chapter 71A the following chapter:

CHAPTER 71B

CHI DREN WITH SPECIAL NEEDS
Section 1. rlw following words as used in this chapter shall, unless

the context requires otherwise, have the following meanings: "Depart-
ment", the department of education; "School age child", anv person
of ages three through twenty-one who has not attained a high school di-
ploma or its equivalent; "School age child with special needs", a school
age child who, because of temporary or more permanent adjustment thf-
ficulties or attributes arising from intellectual, sensory, emotional, or
physical factors, cerebral dysfunctions, perceptual factors, or other spe-
cific learning disabilities or any combination thereof, is unable to pro-
gress effectively in a regular school program and requires special classes,
instruction periods, or other special education services in order to suc-
cesafully develop his individual educational potential; "Regular edu-
cation", the school program and pupil assignment which normally leads
to college preparatory or technical education or to a career; "Special
education", educational programs and assignments, namely special
classes, programs or services designed to develorr the educational pr:
tential of children with special needs including but not limited to edu-
cational placements of children by school comrthttees, the departments
of public health, mental health, and youth services and the division of
family and children's services in accordance with the regulations of the
department of education; "School age child requiring special educa-
tion", any child with special needs who requires special education as
determined in accordance with the regulations set forth by the depart-
meat.

Section 2. The department shall promulgate, in cooperation with the
departments of mental health; public health and welfare, regulations re-
gazding programs for children with special needs including but not
limited to a definition of special needs; provided, however, that such
definition shall emphasize a thorough narrative description of eao.h
child's developmental potential so as to minimize the possibility of stig-
matization and to assure the maximum possible development of a child
with special needs, and, provided further, that such definition shall be
sufficiently flexible to include children with multiple special needs. Chil-
dren receiving or requiring special education shall be entitled to partici-
pate in any of the following programs! (1) additional direct or indU-ect
mstruction consultation service, materials, equipment or aid provided
children or their regular classroom teachers which directly benefits chil7
dren requiring special education; (2) supplementary individual or smail
group instruction or treatment in conjunction with a regular classroom
progyam; (3) integrated programs in which children are assigned to
special resource classrooms but attend regular classes to the extent that

ey are able to function therein; (4) full-time special class teaching or
reatment in a public school building; (5) teaching or treatment at

acme; (8) full-time teaching or treatment in a special day school or
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other day acility; (7) teaching or treatment at a hospital; ach-ing or trea ment at a short or long term residential school; (9) occupa-tional and pre-occupational training in conjunction with the regularoccupational training program in a public school;

(10) occupational andpre-oecupationid _t raini i iii conjunctka, with full-tima special classteaching in a public school building, at home, special day school or otherday facility, hospital, or short or lung-term residential school; (11) anycombinatinn or modification of programs (1) through (10) or other pro-grams, services, treatments or tA periment al provisions which obtain theprior approval of the department.
Admission to such programs on the pre-school level at an earlier agethan at which schooling is ordinarily prol.ided shall be regulated by thedepartment in conjunction with the departments of public health _andmental health and shall be restricted to children with substantial disa-bilities who are judged by said departments to require such program-ming.
No child shall be assigned to a special education class unless it is firstdetermined by an evaluation of the child's needs and the particular spe-cial education program that the child is likely to benefit from such pro-gram; periodically thereafter, and in no event less often than annuallythe child and his_program shall be reevaluated to determine whethersaid child is benefiting from such program in accordance with the pro-cedures set forth in section three. In the event that said program isnot benefiting the child and that another program may benefit the childmore, or suld program_has

benefited the child sufficiently to permit re-assignment, the child shall be reassigned, and inathe event of consistentfailure of a program to benefit children there assigned, the program shallbe abolished or altered.
:Section 3. In accordance with the regulations, guidelines and direc7-es of the department issued jointly with the departments of mentalalth awl public hoalth and with assistance of the department, theschool committee of every city, town or school district shall identifythe school age children residing therein who have special needs, diag-nose and evaluate tho needs of such children, propose a special educa-tion program to meet those rweds, provide or arrange for the provisionof such special ,education program, maintain a record of such identifi-cation, diagnosis, proposal ana program actually provided and makesuch reports as the department may require. Until proven otherwiseever child sThall be presumed to be appropriately assigned to a regularducation program and presumed not to he a school age child with spe-1 needs or a school ago child requiring special education.'a school committee shall refuse a sehool age child with spocial needi !fission to or continued attendance in public school without the priorte approval of the department. No child who is so refused shallbe denied an alternative form of education approved by the department,as proOded in section ten, through a tutoring program at home,throngh env" in an institution operated by a state agency orthrough any other program which is approved for the child hy the de-partanent.

No child shall be placed in a special education program without priorconsultation, evaluation, reevaluation, and 4-onsent as set forth and im-plemented by regulations promulgated by the department.
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Within five days after the referral of a child enrolled in a regular edu-
cation program by a school official, parent or guardian, judicial officer,
social worker, family physician; or person haying custody of the child
for purposes of determining whether such child requires special cduca-
tion, the school committee shall notify the parents or guardians ot suchchild in writing in the primary language nf the home of such referral,
the evaluation procedure to he followed, and the child's right to an in-
dependent evaluation at clinics or facilities approved by the department
under regulations adopted jointly by the department and the depart-
ments of mental health and publie health and the right to appeal from
any evaluation, first to the department. alai then to the courts.

Within thirty days after said notification the Fchool committee shallprovide an evaluation as hereinafter defined, said evaluation shall in-
clude an assessment of the child's enrrent edncational status by a rep-resentativc of the local school deportment, an assessment by a classroom
teacher who has dealt with the child in the classroom, a complete medi-
cal assessment by a physician. an assessment by a psychologist, ah a.s-sessment by a nurse, social worker, or a guidance or adjustment counselor
f the general home situation and pertinent family history factors; and

msessments by such specialists as fluty be required in accordance with
the diagnosis including when necessary, but not limited to an assess-
ment by a neurologist, an audiologist, an ophthalmologist, a spirnalkt
competent in speech, language and perceptual factors and a psychiatrist,

The department jointly with the departments of mental health and
public health shrill issue reolations to specify -qualifications for personsassessing said child.

These departments through their joint regulations may define circum-
stances under which tne requiriment 1 nny nr all of the,,e assenonts
may be waived so long as an evaluation appropriate to the needs of thechild is provided.

Those persons assessing said child shall maintain a complete and spe-cific record of diagnostic procedures attempted and their results, the
conclusions reaehed, the suggested courses of spPei:11 education and med-
ical treatment best suitedto the child's needs, and the specific benefits
expected from such action. A snggested special education program
may include family guidance or counseling serrices. When the sug-gested coarse of study is other than regular edneattem those personsassessing said child shall pre5ent a method of monitoring the benefits
of such special education and conditions that would indicate that the
child should return to regular classes, and a comparison of expected
outcomes in regular class placement,.

If a child with special needs requires of a medical or psychological
treatment as part of a special education program provided pursuant tothis section, or if his parent or guardian requires social services related
to the child's special needs, such treatment or services, or both, shall be
made available, in strordance with regulations promulgated jointly bythe departments of education, mental health, public health and public
welfare in connection with the child's special education program. Re-imburimment of the costs of such treatment or services or both shall bemade according to the provisiom of ge2tion thirteen.

Upon completion of said evaluation the child may obtain an inde-
pendent evahtation from child evaluation clinics or facilities approved
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la,le the departm nt jointly with the departments of mental health andpublic health or, at private expense, from any specialists.
nThe written record and clinical history from both the evaluation pro-yided by the sehool committee and any independent, evaluation, shall bemade available to the parents, guardians, or persons with eiztody of thechild. Separate instructions, limited to the information required foradequate care of the child, shall be distributed only to those personsdirectly concerned with the care of the child, ptherwise said recordsshall be confidential.
The department may hold hearings regarding said evaluation, saidhearings to be held in accordance with the provisions of chapter thirty A.The parents, guardians, or l_iersons with custody may refuse the educa-tion program suggested by the initial evaluation liner request said hear-ing by the department into the evaluation of the child and the appro-priate education program. At the conclusion of said hearing, with theadvice and consultation of appropriate adyison- councils established un-der section one P of chapter fifteen, the department may recommendalternative educational placements to the parents, guardians or personswith cuestody, and said parents, guardians and persons with custody mayeither consent to or reject such proposals. If rejected, and the programdesired by the parents, guardian or person with emstody is a regular edu-cation program, the department and the local school committee shallprovide the child with the educational program chosen by the parent,guardian or persons with custody except where such placement wouldseriowly endanger the health or safety of the child or substantially dis-rupt the program for other students. In such cireurtiste.nees the localschool committee may proceed to the snperior court with jurisdiction

over the residence of the child to make such showing. Said court uponsuch showing shall be authorized to place the child in an appropriateeducation program.
If the parents, guardians or persons with cu,tody reject the educa-tional placements recommended by the department. and desire a pro-gram other than a regular edur.ntion program, the matter shall be re-forrod to the state advisory commission on special education to he heardnt its next meeting. The commission hall make a deternnnation withinthirty days of said meeting reg.:I-die:4 the placement of the child. Ifthe parents, guardians or person with ensneiv rejeet this determination,they may pi-opened to the superior court with juriediction over the resi-dence of the child and said court shall be anthorized to order the place-ment of the (hill in an appropriate education program.
During the coun3e of the evaluations, assessments, or hearings pro-dded for above, a child shall be placed in a regular edueation programunless sueh plarement endengetn3 the health or safety of the child orsubstantially disrupts such edueation program for other children.No parent or guardian of any child placed in a special education pro-gram shall he required to perform duties not required of a parent orguardian of it child in a regnlar echool program.

Within ten months after plarement of any child in a special educati"prof:7am, and at least annually thereafter the child's educational prog-ress shall be evaluated as set forth above. If such evaluation sug.,gestathat the initial evaluation was in error or that a different program ormedical treatment would now benefit the thild more, appropriate re-assigiment or alteration in treatment shall be recommended to the
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parents, givirdians or permis having custody of the child. If _he evalu-
ation of the special education proarmi shows thr siid program does
not_ benefit the child to the maximum extent feas.ola,. then rail, child
shall be reassigned.

Evaluations and rIFSerrIPtitc f'hildrul and special edueat ion pro-
grams shall remain confidential and be used solely for the administration
of special education in the commonwealth, including, but not limited to,
inspection by the department and regional and state advisory councils
to insure that _every special education program does benefit the children
there assigned.

Section 4. The school committee of any city, town or school district
may, to meet its obligations under section three, with the approval of
the department enter into an ageement with any other school commit-
tee to jointly provide special education or, subject to the consent of the
parent or guardian affected therrby and subject to constitutional limi-
tations, may enterinto an agreement with any public, or rnivate school,
agency, or institution to provide the necessary special education within
the city, town or school district.

In the case of an agreement between sehool committees to jointly
provide special education, said agreement shall designate one city, town
or school district as the operating agent. Funds received by math oper7
rating agent from other cities, towns or klool districts or appropriated
by such operating agent for the purposes of such agreement, in addition
to gifts and grants shall he deposited with and held as a separate account
by its treasurer. The sehool committee _may apply saia funds to tho
costs of programs operated pursuant to the agreement without further
appropriation.

Section 5. Any school committee which provides or arranges for the
provision of special education pursuant to t provisions of section three
shall pay for such special education personnel, materials and equipment,
tuition, morn and board, transportation, rent and_ consultant services
as are necessary for the provision of such special education.

A school committee which incurs costs or obligations as a result of
section five of chapter one hundred and seventv-one B of the General
Laws, inserted_ by section eleven of this act, shall include within its
budget for its fiscal year which includes September first, ninetcen hun-
dred and seventy-three, and annually thereafter, an amount of money
to comply _with the provisions of said chapter. Said amount shall be
added to the annual budget appropriation for school purposes in each
city or town and shall be a portion of the amount necessary in such city
er town for the support of public schools for the purposes of, and en-
forceable pursuant to, section thirty-four of chapter seventy-one, not-
withstanding any general or special laws or charter provisions which
limit the amount of nmney that may be appropriated in any city or town
for school purposes.

Section C. E401-1, .01 ruuuumiuuitIer s shall annually report to the department,
pnrsuant to regulations promulgated by the department, the assignment
by sex, national origin, economic status, race and religion, of children by
age level to sperial education classes and the distribution of children re-
siding in the district hy sex, national oripnn, economic status, race and
religion of children by age level, Within any school district if in any
special education program there is a pattern of assiginient throughout
the district on the basis of sex, national origin, economic status, race or
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religion of the students which is substantially disproportionate from thedistribution, the department shall notify such school district of its primafacie deni:d of equal educational opportunities. The department shallhold public hearings to inyestigate into such prima faeie deniid, at whichhc:i.rinp the local school district_ mtest show t-hat such di-proportion LsneeeSSan to promote a compelling education interest of the childrenaffeeted and of the commonwealth. If the local school district fails tomake such showing, a denial of equal edecatimial
opportunities shall bedeclared by the department and it, shall order said district to submit aplan to eliminate such denial to he effective far the school year immedi-ately following 6uch decbtration and order. If i:i the view of the depart-ment the plan submitted is inadequate, Or if imr lementation of said planpmyes inadequate, the department may request the attorney general tOproceed to the superior court for all necca..sary injunctive and other re-lief. If such r)11.1a facie denial has continued without elimination for aperiod of two consecutive ye:s.rs iii art, school district, any pcNon resid-ing in such school distri ct may bring suit in tha superior court of hisresidence to deterimine whether there i8 such adequate justifieation forthe prima facie denial, and in_ the event there is not, to obtain the neces-sarv and appropriate injunctive or other relief.Seetiori 7. No results of standardized or local tests of ability, apti-tude, attitude, affect, achievement, or aspiration may be used cxclu-sively in the selection of chudren for referral, diagnosis, or evaluation.Such tests must be approved by the department in accordance with regu-lations issued by the board to insure that they are as free az possible fromcultural and linguistic bias or, wherever necezsary, separately evaluatedwith reference to the linguistic and cultural goupa to which the childbelongs.

sedinn R. If a school ago child with special needs attends a schoolapproved by the departmout within or without the city or town of resi-dence of the parent or guardian, the school committee of the town wherethe child resides may he r-squired by the department to proviG trana-portation once each day inchiding weekends where applicable to andfrom such sehool while the child i3 iii attendanee. The city or townpro% iding transportation undor this section shall be reimbursed ac-cording to the provisiomi.pf section thirteen.&awn Tho departmi,nt, Aftor consultation with the department:3of nental health and public health, shall define the circumstances inwhich :47hool committees may be required to provide special csei, in-struction pehods or other special education programs for school agechildren with special needs and shall provide standards for class size,curriculum, personnel and other aspects of special education for suchchildren.
,.;ccflon 10. The department may, on an annual renewal basis, uponthe request of the parents nr guardians arid the recommendations of alocal school committee and a regional branch o the division of FpecialedUcatimi, and with the approval of the !if-won-Iry of educational affair-3coildren requiring spcoial eacation to any institution within orwithout the commonwealth which offers currieulmn, instruction andfacilities which are appropriate to tb clihIs needs and which ore ap-provrd by the departmcnt muier regulations prescribed by the depart-ments ot educatain, mental health and puhrtc health. The curriculumat such an mstautiun must fur approval be equivalent, insofar 1-V; the

18 t)
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department derms feasible, it, the curiiculuni for children of compara-ble age and ability in tho publie school, or TI:e

11,1"r" -t ;;Itile!lt tlyt,1Thdl,' thenature and extent of a rcluirti the localconnuittec iind reglowd advi,or% prele-re andthtailing the dot
SPeCi.d. T111' (TT V, ,^vo r

11,1 t:inlij:ifid HeTiate faeiiita notrociionplogram- :He ,,r when e:!!,able in the city. town or ,chool di-triet V.:10.tc Thi" ("iltH With ,-pe.':11r1,.f'dS r;;Y:. -dithl p!:.-1CI't the irlf,-z1 :01,1`);C!,' ditrr-Mint'd by 1110 IL ,11011111Clit . H ferthf r row!,lotion the cuTimistiince- 011C!, ,hreri pole ihIc for theplacement of children -uch dia:dion prokram-, and by stan-dolds ayz.nlabic to the public deteinane the iliethod,, and or,lerEJlacelnent; provided, lemcv,r. that no shail deni, aro, loan program operobal by the department of ineio7lhealth or public welfare to which in the judgment of the operating iipartment the child should be admitted.
The expenses of the mstroction actually rend,red or fur_nished to such children with Tocial including their nceef:sarytravelling exprfv.c,,, wheth Cr c.ni.y or otherwie, but not cmiceilithr. ordi-nary and reft.onalile compoi-ation rufor, may bo paid by the corn_monwealth; the dopartment shall is5,lie regulatime.i 'jointly with thedepartments of mental health, public health, youth services and public.welfare defining the circumstanc,,s in which the commonwealth hallbear all or part of such cost, the circumstance:4 in which Fehoot com-mittees shall be required to bear part or ail of such cost, mai the cir-curn$tanees in which a parent or guardian max. be required to reimbursethe commonwealth for part or all of itch cost ; provided, however, thatin no event shall the cost to the school committee for placement underthis section be less than the average per eo:t for pupils of compara-ble age within the city, town or school district: and, provided further,that in determining the cristio the parent or guardJan, any, no chargeshall be made for any educational cost but only for .1.11-iport and car,,.In determining tho coFt to the parent or guardian t dlia,rirm.,t, oinjiapply criteria which take into account relative ability to pay.The department shall direct ;Ind i-upervi.,c the illucation of allchildren. rind the commi,-ioner of education Audi state in hi-report their,numht-r, the ci,,t of their in-truction and Hipport. the man-ner In WhICh 0:0 InnnPy appriipriated therefor has been (-xp,.ndcrl, towhat extent reimbursed and such othvr information deein,; im-port ant.

Nothing cont.iincd herein shall atTect the cf,itinued authority of thedepartment.'; of mental health and public lieJlth over all non-educa-tional programs rind all tmitmwnt Icsidents or patients ito-tan-tions under their control.
Section Ai. The department hereby authorized to cooperate withcities and towna which establish recreation programs for school age chil-clren with special needs.
Such prowams shall be under the direction and approval of thedion of special education, and the department shall reimburse said cities



175 .

704 Acrs, 1972. CHAP. 766.

and towns for iinc half of the cost thereof, including transportation of
said children to and from the site of such progTam on each day said
program is held. The department shall also fully reimburse a city or
town in which mid children are residents for the cact of transportation
to and from recreation programs at any state facility whose recreation
programs are approved by the deputment for the purposes of this
section.

Section 12 The department shall establish and maintain a school
department for school-age children in each institution under the eon-
trpl of the departments of mental health, public health and youth ser-
vices which provides support and care for resident children with spec411
needs, acting jointly with the department which has control over tho
particular institution; provided, however, that appropriations for the
administration of said school departments shall be administered by the
department of education.

Each such school department shall be administered by a director, ap-
pointed jointly by the commissioner of education and the superintendent
of said institution.

Each such school department shall have such staff as the department
and the department which administers the institution involved deem
appropriate.

Such school departments shall operate pursuant to regulations estat
lished jointly by the department and the departmeet which administers
said institution. Nothing contained herein shall affect the continued
authority of departments operating such institutions over all non-edu-
cational programs and ell treatment for residents or patients in institu-
tions under their control.

The director and staff of such school departments shall be employees
of the department of education, which shall assume the costs of all as
pects of the educational programs in such departments. Said school
depaftments may operate twelve months of the year. The salaries of
school department personnel shall he paid at a rate at least equivalent
to that of the average statewide public school salaries for comp -able
personnel employed in the public schools, a_s adjusted to accoumt for
the longer school Year in the school departments. The total employee
benefits accruing to such personnel in vacation, sick leave, tenure, and
retirement benefits shall be similarly comparable to those of public
school personnel, as adjusted to account for the longer school year in
the school departments. Nothing contained heroin shall operate to re-

.c from employment any educational personnel already employed by
any institution now under the administration of the department of
mental health, public health or youth services, or to reduce their salaries
or other employee benefits.

The per capita expenditure on education programs in such school de-
partnient a shall be equivalent to Or higher than the average expenditure
for special education programs in the public schools of the common-
wealth less the average transportation costs. Said average expenditure
shall he computed annually by the department of education.

The city, town or regional schoel di:-trict in t hich school-age
child in env institution described hereinaberse would r be eligi-
ble to attend school shall pay to the commonw'calth the co:-ts of the edu-
cation of said child in the school department of said institution in an
amount determined according to the regulations issued under aection
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ten; provided, however, that said pavnwnt for each such child shall notbe less than its average per pupil cost for pipits of comparable age withinthe said city, town or school district. The amount due the common-w-ealth each year 0101 he dcdut--t,d fiom tlir= to,nual dis-trihntion to Fairlcity, toy, n or school district pursuant to section eighteen A of chapterfifty-eight.

Sectian 15. The cost of instruction, trairiing and support, includingthe cost of special education personnel, materials and equipment, tui-tion, transportation, rem and consultant service, of the children inspecial cl e truction periods or other programs provided undercection three Fla, for the amount by which such costs exeecd theaverage per pupil expenditure of the city, town or school district forthe education of children ot comparable nee, he reimbursed by thecommonwealth to the city, town or school district as provided in sec-tion eighteen A of chapter fifty-eight, provided however, that theamount of such reimbursement for each special education pupil in thecity, town or school district shall not exceed one hundred and ten percent of the applicable state average expenditure for each special educa-tion pupil minus the state average expenditure per public school pupil.In determining the applicable state average expenditure for each specialeducation pupil for the pm-poses of this section the department shalldifferentiate between typs of programs on the basis of the amount oftime a child requh.es special programs outside of the regular classroomto meet his particular needs and the ratio of persolmel to pitpib requiredfor such programs, Such reimbursement shall be made only after ap-proval and certification by the department that such expenditures arereszonable and that funds for such special education personnel, materialsand ecitipment, tuition, transportation, rent and consultant serviceswere nscually expended and that such special education classes, instruc-tion periods and other programs have met the standards and require,ments prescribed by the department. The costs for each special edu-cation pupil shall be "reimbursable expenditurw" within the meaningof chapter severity, in an amount not to exceed the average per pupilexpenditure for Faid city, towm or school district, and WI be reimbursedander said chapter.
The department shall reimburse a city or town in which n child re-sidm who attends a clinical nursery school established under sectiontwenty-seven of chapter nineteen or a child, who, because of insufficientclassroom space in a clinical nursery school, attends a elinieal nurseryschool, day care center or other institution for the care, education -ortreatment of retarded children conducted by an averedited school orcollege within the commonwealth, as provided in said section twenty-seven, or a retarded person who tt Ia.....enr,s all educational, habilitationalcr day care program or facility of the department of mental health, asprmided under scotion twenty-cight of said chapter nineteen, by pay-me one half of the cost of the transportation of each sueh child and thef nil cost of ea, li such adtilt to ariCrinnt Flleh eddeatiemal,or dny care program or facility, as the case may be, one each day saidrehool is in session.

Any reimbursements made to cities and towns under this section shallbe made to the school committee-1 of E uch cities and towns and shall beapplied to the costs of plograras provided for under this chapter with-out further appropriation.

192
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scawn 14. The state trosurer shall annually, en _or before Novem-ber twentieth, pay, under piirigraph (3) of subsection tbi of sectioneighteen ,N of cliiipRr tifty-eight, to any city or town or regional school
district. such surns ;Ls may he certified by the commisioner of educationace.:1;:,t spreial equipment pur-hased, leafed and maintained orof classes or siwcial instruction perii,d2, conducted as provided in sec-tion two,

SErTioN 1.2. The first semen( e of section 1 of chapter of thet;cileral Lati-s. aniecidc,1 t lever 400 , a the acts of 19,0, 1,-; hereby
furt her iinwmle,1 by inserting in lino 22 after the word, "irrip,-acticable,"t tk I irds, "sahject to the provions. of section three of chapter severity-one ",

SF.TkiN 1:1 S: it! hapter 76 is bcreby amended by striking out sec-tion 11 inerting in place thereof the f,,nowing section: --.'s'ection I. Any eity or town which provides, instruction to any childwho e, ^ re:ideot of an institution and who wte,, nut theretofore a resi-dela of slich it.. or town may recover from the commonwealth the schoolexpense incurreil 1,v reason of the si hool attendance of such child to bedetermined jointly by the school committee of such city or town and theilepartment of education or, in case of their disagreement, by the pro-bate court `rhe amount recoverable by a city or town under this sec-tion shall be limited to the annual per pupil cost of education as deter-mined under section seven and no costs shall he reimbursed under thissection which :Lre rennbursabfe under section thirteen of chapter seventy-one B.
Stx-rios 14. The definition of "approved school projects" in section 3of chanter 645 of the acts of 1918 is hereby amended hy inserting afterthe second sentence the following sentence: No school constructionproject shall Ice an approved school project unless and until the schoolbuilding assistance bureau and the division of special education in thedenartno,nt of education are satisfied that adequate provisions have beenmade for children with special nee,ls as defined in section one of chapterseventy-one B of the General
SECTION 15. The seerctaries of the executive offices of human ser-vicos and education shall jointly submit an annual report to the governorand the general court eviduating the success with which the depart,meta, under t heir administration have (operated in the implementa-tion of this act together with any ten anniendations for improving the

onwealth to meet the needs of children with specialability of the comin
needs.

SECTION lei, A child who is in a pecial education program Ks of theeffeetive date ef this net shall he preAlmed to lie appropriately assignedto said program until an evalnation pur,toult to the provisions of 5cc,tion three of chapter seventy-one 15 of the Oeneral Laws, inserted byrection eliNen of Ons t, indicates that another program would benefitsaid child more.
Syc-rioN 17. No child with special nNAs in a Speci:11 education pro-grriol on tip( cif, t lye itite oi this in L shall he removed from said prognin in without the written consent of the parents, guardians, orper,iins wit custody of ,ald Huh!,
SyerioN IS. .\ hool committee shall not be re-ponsilile for morethan the average per popil cost for tawils of.comparable age witInn there,pective city, to,:i or sohool ditriet as its share of the cost of con-
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Advance copy 1972 Acts and Resolves

JOHN F. X. DAVOREN, Secretory of the Commonwealth

tinuing.placement for those children with special needs enrolled in anirr.titution with his tuition paid 1,3- the commonwealth as of the effec-tive date of this act.
SECTIoN II. Departments iouip, r:.:,D1.,to,ns pursuant to chaptersevci,ty-oric B Of t L ( .;v11C1%,.1 ni,,t;rtoti by section cicven of thi--;, shall make- suell regukitions itvaikible ut least six i,ii1 ii prior tothe effective date of the act for review by a conimatteta a)pointed by theboard of education for such purpos.:, Said oninUttee dial( be repro-izonLitIVC of the several types of in-tit t;okv :,erVing claldreu withspecial needs, bnt! pali an.1 private, tit I shail inekule members ex-

perienced ID prOVIdillg educational servnTs to the -everal cate-pries of special nceik. Said conunitIoc further include memberswho are parents of children with.special neial,, both in public programsarid private programs, members who aro regular clas,room teachers,members who are teachers primatdy t hildren with spAial needs and
nit mbers represt ming :my other Ai ,cips directly ,tficcted by tliis i.a-t orliming expertise in the iniplcinentation I prigrams for children withspecial nectLs, Said corrinnttee shall int hide for each statutory categoryof chilthen with special needs on the effective date of this act at le.tstone member knowledgeable and experienced in working with Filch catc-gory of children,

SEcTioN O Tlw members of a, regton,d special educ,,tion advisor)council, establis,heil 1.k, section two o this at t, III I. t,re,ited shall con-sist of five members appointed for a ono year tam, five members ap-
pointed for a two year tenn, ini,1 six members appointed for a threeyear term.

SECTION 21. The amount reimbursed to a city, tOwn or school dis-
trict under section thirteen of chapter seventysono 13 of the Genera]
Lxvs, inserted by section eleven of this act, combined with reindairse-
ment4 for special education programs, under chapter seventy of theGeneral Laws shall not, bo less thin reimbursements for speci:11 educa-
tion progams received for the fiscal year nineteen hundred and seventy-
four, until and unless said city, town or school districts qualifies for a
lesser amount after Septernbep, first, nineteen hundred and seventy-
nine.

SECTION 22. The provisions of this act are severable and if any pro-vision shall be held unconstitutional bv any court, of competent juris-
diction, the decisions of such court sh,dl not affect or impair a.ny of the
remaining previsions.

SEc::: 23. This act shall take eff on September first, nineteen
hundred and sevent3 pproved July 17, 1972.

Chap. 767. AN AC r 17.-,TABLISHING L1EH FOR MOTOR VEHICLE RE-
PAIRMEN AND PROVIDING TOR TGE PRIORITY OE SUM LIENS
AND lou cv RTAIN RIGHT.: OF REI'oF.E,.,.roN DY LIENORS
AGAINcT (im-NER-, OF moTOR VEHICLE,, UNDER !,UCIE LIENS.

Be it enacted, etc., as follows:

Chapter 255 of the General Laws is hereby amended by striking out
section 25, (Ls appearing in the Tercentenary Edition, and inserting inplace thereof the following section:

Section 25. Persons maintaUiing public garages for the storage and
care of motor vehicles brought, to their prernises or placed in their care
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DEFINITIONS

Resource Room (Cencer

An area within an elementary neighborhood district or secondary

school staffed and equipped tm provide services to any child with special

needs for any segment of his (school) day. It is a service to 1;cidge

the gap between special and regular education.

CET- Eva -n Team - It composition include

1. A chairperson who shall be designated by the Administrator

of Special Education from among the members of the CET.

2. A registered nurse, or social worker -ith a master's degree in

social work or a certified guidance or adjustment counselor.

3. A certified psychologist or one licensed to practice in

Massachusetts.

4. A physician or his designee (another physician or a regIstered

nurse.)

5. A certified or approved teacher who has recently had or

currently has the child in a classroom or other teaching

situation.

6. An administrative representative of the local school department.

7. A parent of the child.

8. The teacher who will be primarily responsible for teaching the

child aa soon as the identity of such teacher is known.

9. The primary person who will be assisting the teacher (8) in

impla -nting the child's educational plan.

195
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10. Upon the request of the child's parents and at their expense,

any professional outside the school system who is currently

working with suth child.

Others as deerned necessary by the Chairperson. Parental

consent is required before requesting a specialist. Speclalis

must be certified, licensed or board-registered.

Full core EvaluatIon

Assessments conducted by the full CET who shall meet to, write the

educational plan for the child who has been evaluated.

ntermediate Core Evaluation

M=rments conducted by less than thz full ET but including

parent and teacher,

Eva on - Consists of the Following Assessments

a. Child's educational status - by administrator

b. Analysis of specific behavioral abilities

A statement of school readiness

A statement of child's behavioral adjustment, attertional

capacity, motor coordination, activity levels and patterns,

communication skills, memory and social skills -- assessments

b = c - d by a certified teacher.

e. Health -- by physician.

f. PSychological -- by certified psychologist.

g. Home 6 family -- by nurse, guidance or adjustment counselor,

social Wirker.
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h. Additional specie sts as requested.

Educational Plan

An individual plan written by the CET and the Admin itrator of

Special Education which basically includes the following elements:

a. A specific statement of what the child can do.

b. A specific statement of what the child cannot do.

c. A statement describing the child's learning style.

d. A state---_ of what the child can reasonably be expected

to achieve listed in order of priority with time frames.

e. A statemtit of types and amounts of services in terms of hours,

periods or times per day or per week.

A statement of necessary materials and equipment.

A statement of whether services should be provided in a

classroom settIng, in a small group or on an individual

basis.

5pecial Education

Everything which is required to be provided to a school age child

in need of special services pursuant to his educational plan.



FORM: 01

WAKEFIELD PUBLIC SCHOOLS
AKEFIELD MASSACHUSETTS 01880

EVALUATION REFERRAL

Evaluation referral requires the completion of

Forms 01, F-1 and F-3. If no information is available for

a particular entry, enter NONE. Identification information

is found in cum, class and health records.

182.



CHILD'S NAME

List teachers of iiid 'Axis cur ent school year.

Intelligence Tests (List All)

Name and Form Grade When Taken Date Tested I.Q. Tes

venent Te t Summa : Test Battery Form Date Tested

Vocab.

Reading

Spelling

Caps.

Punctuation

Usage

Map Reading

Graphs & Tab:es

Ref. Materials

Math Concepts

Probl. Solv.

Physical Factors -- (Data Obtained From Health Cards)

Eye Test Passed Failed Date

Left

Righ

Hparing Test

Left

Right

Hearing Aid Worn

Glasses Worn

Speech Normal

FreqUent Complaints
of Illness

Frequently appears
Tired

Appears n Poo
Phydical Condition

Yes No



183.

- 2

Summary of Services and Program Modifications Made by the School to Meet the Needs

of this Child.

rear Personnel Amount of Ti: Week or

Date teacher discussed this situation with the child's parents:

ketion taken by_teacher toward control olution of this situation:

.ction taken by_counselor to a d n ol/solution of this si ation:

'ate principal was informed:

Lcti n taken by p ncipal:

Tincipal s Signature:

'Reeved by SPED Office:

2 0

Date

Date



Child is the: 12345678910 Out of: 1234567
9 10 children. (CLrcle appropriate numbers.)

Atteada (To Date of Refer al)

Presen_

Teache Opinion 0-

Absent

Conduct

Mark --- Good -- Fair -- Poor

Entered present grade from an her community: Date

Community

Entered present gtade from a prlvate school: Date

School

Entered from a special needs Yes No

Check Se ces:

Fsychologist

School Adjust. C_un.

Remedial Reading

SP _ch & I _Inguage

Tutoring

Gutanc Counselor

Learning Dis.

Resource Room

Now Past Date

PoeS th otudenr receive any other services? N e? (Example: Title I Program,

Summer School, Remedial Program, etc.)

Has the student be receving passing grades for this school year?

Yes No.



766/P-1
CET sit

DATE RECEIVED

REFERRAL FOR EVALUATION

A

Middle)

184.

111111111111111110
2 3 4

(BY SPECIAL EDUCATION
ADMINISTRATOR)

(BY SPECIAL EDUCATION
ADMINISTRATOR)

BIRTH DATE
MONTH DAY YEAR

Street

sUlt6 zip code

-E
YEARS MONTHS

TELEPHONE NUMBER
(area code) number

W EGULAR

Arna

0 NONE 0 SPECIAL NEEDS

FARO-

street

ci
ip eerier

(last fIrst

LLPHONE NuMBER
(kirca coca) number

LANGU AGE

0 ENGLISH

REFfiRRED

reledle) 4

city

0 IDNE NUMBER (area coca) number

o OTHE

7,6

DATE

POSITION

HAT CAPACITY DO YOU iNQW THE STt.

HOW LONG HAVE YOU KNOWN STUDENT?
YEARS MONTHS



5.2

5.3

5,4

fleAscm. FO REFERRAL

CET f*

185.

iPtease Indicate tin
stidurit shiwd have an, c alCiat

z

Com- INuEo oN NEXT PAGE
(attach extra sheet If needed)

icui-nte

= SON FOR

6

.2

6.4

Pt1",t4
"nefurto what wgcDr
FErfRAL:'

sLita

2 0



CET/765/F-3

page 1 of
CET *

186.

EDUCATIONAL STATUS AND HISTORY SUMMARY

3 4

A COPY OF THIS COMPLETED SUM ARY SHOULD BE RETURNED TO THE SPECIAL EDUCATION ADMINISTRATOR

SUMMARY PREPARED

DATE OF REPORT

BY
oat e

nam-,

month clay ycar

position In School

EDUCATIONAL STATUS AND HISTORY SUMMARY (to be P -pared in narrative form)

4.1 Statement of curren us: state current program, teacher(s), objectives, and other supportive information

4,2 Overview of student's succs with current progra strengths, physical constraints, learning style, etc.

4.3 Educational history: including types of programs, noninstructional ntervCnllon. transfers. instructional support

services, modiwtion, health, and any other previous referrals,

rn CONTINUED ON NEXT PAGE
(attach extra sheet if ncedeo)

SUMMARY OF EDUCATIONAL HISTOR Y

H T,I

.
_

--------

T PE dft PROGRAM
-I

,--f
.

,.,

_

COMMENTS

7, SIGNATURE
SCHOOL OFFICIAL (PrIncipal, Headmaster, or Designee)

in CONTINUED ON NEXT PAGE
(attach extra Sheet If heeded)
n

DATE



WAKEFIELD PUBLIC SCHOOLS
WAKEFIELD MASSACHUSETTS 01880

September 5, 1975

TO: Pupil Services Staff

FROM: Mr Rudy A. Feudo

Master Calendar - Meetings

187.

Improved communications and exchange are not only mandated

but are needed more than ever to understand and work -:_der

Chapter 766.

The schedule for each group is posted and chairmen will

advi-e you of time and place. Chairmen are reminded to forward

a brief -ritten digest of individual meetings.

Total Staff Meetings will be held in the Atwell Library

at 3:15 PM on the dates specified.

Agenda items may be submitted at any time prior to the

meetings.

Group A - Guid. Jr. H. & Sr. H. - Mr. Dwyer

Group B - Psychologists and SAC - Mrs. Vinal

Group C - Speech & Resource (MW-ED) Generazzo

Group D LD & Reading Mr. Sweeney

Group Nurses & Attend.Officer - Mrs. Schmidgall

Group Meeting Dates: 10-20-75, 11-17-75, 1-19-76, 2-9-76 & 4-12-76.

Total Staff Meeting Dates: 9-22-75, 12°15-75, 3°8-76 & 5-17-76.

cc: Mr. Colucci
All Principals
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WAKEFIELD PUBLIC SCHOOLS
WAKEFIELD MASSACHUSETTS 01880

QUARTER I PROGRESS_ _RLEPORT

rhe Educational Plan For:

ludes:

SAC Counseling

Pupil School

188.

-Grade

ATTA NMENT OF 0 ECTIVES

Speech 7-71 * Your child's progress in relation to his
* own ability and effort is marked as

Vision
I * follows:

Physical Educe ion
I * G -- Good Progress

Learning Disability

Math

Typing

Other Areas (Specify)

4 **********

EXAMPLE: Speech

Commen s:

P -- Same Progress
I * N -- Not Making Progress

I * Performance is marked as follows:

I
I * 1 -- Consistently

2 -- Most of the time
3 -- Some of the time
4 -- Little of the time

******************************

Good Progress - Consistently

This report accurately sta es the studene- educational status and at a fluent of
objectives during the time period

SIGNATURE:

tO

Liason

QUARTER 1 2 3 4

2 6

DATE:



189 .

WAKEFIELD PUBLIC SCHOOLS
WAKEFIELD MASSACHUSETTS 01880

TO: Respondents

FRXM: Mt. Rady A. Feudo

Evaluation/Survey

The Resource Center Program hsa been initiated in

the Wakefield Ptiblic Schools to extend and iprove services

for our thildren with special needs.

Please complete and return the form to the SPED

Office on or before FObruary 12th, 1976.

All copies are confidential and require no

identtEcatIon or signature. I would appreciate your cen
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RESOURCE CENTER PROGRAM

EVALUATION/SURVEY

Resource Teachers/Aides)

1. Are the facilities equivalent to

the self-contained classrooms?

2. Are there any noticeable positive

changes in the attitudes of

Resource Children?

Do you feel Resource Children are

gaining socially and are being

accepted by their peers?

4. Are you receiving cooperation

and support from staff?

5. Are behaviors disrupting any

programs in the other classr ms?

6. Are par nts very supportive of

the new Resource Program?

Are more students making use

the Resource Center?

208

190.

YES NO



Has outside behavior improved by

allowing Resource Children to walk

to school?

Would you prefer to return to 4

self-contained classroom program?

10. Do you have a pottive attitude

(good fe ling) toward the new

program?

11. Are there any changes wh.Lch

merit imnediate consideration?

Your comments are welcomed.

209

19 1.



RESOURCE CENTER PROGRAM

EVALUATION/SURVEY

(Ancillary Staff)

Do you find the central Resource

Area an improvement in providing

your servicee

2. Are behaviors improved because

of the presence of additional

staff and students?

Are Children reluctant to come

to the Resource Center?

4. Are you able to provide services

_ a greater number of children?

5. Are you or your services inhibited

in any way by the Resource Center?

6. Have you observed increased staff

activity in the Center?

7. Are there changes wh ch merit

immediate att- tion?

210

192.

YES NO



193.

RESOURCE CENTER PROGRAM

EVALUATION/SURVEY

(Administration)

YES NO

1. Do you feel the Resource Program

is woeking?

2. Do you feel that special needs

students are receiving adequate

services?

Do you feel that regular staff are

totally supportive of the Resource

Program?

Do you feel we are making more

effective use of staff?

5. Have parents responded favorably

to the program?

6. Have there been any adverse comments

by parents of regular class children?

7. Has mainstreaming created any

conflicts in regular classrooms?

211



194..

Have =here been any unusual

disruptive bebavlors by special

needs students?

more students being referred

to the Resource Center?

10. Are there any changes to consider

or recommend at this 7

Your comments are welcomed.



RESOURCE CENTER PROGRAM

EVALUATION/SURNEY

(Transportation)

Has the reduced transportation

load effected an improvement in

your bus schedule?

2. Has travel time been significantly

reduced?

Are b_ ses arriving on time?

4. Have behaviors improved with

limited busPing?

5. Has special bus overttme been

reduced or eliminated?

Your comments are welcomed.

213

195.

YES NO



196.

RESOURCE CENTER PROG

EVALUATION/SURVEY

(Pa--nts of Resource Children)

YES NO

Do you prefer the servIces Tf the

Resource Center for your child

rather than the self-contained

cla- -ocma

2. Does the placent eem appropriate

at this time?

Is your Child integrated into

general clas es on a regular

basis?

4. Do you feel the program is

satisfying his needs?

5. Do you feel your child is content

(happier) in this program?

6. Have your contacts with Resource

Staff and teachers been helpful

and satisfactory?

214



7. Do you have a positive attitude

(good feeling) toward the new

program?

Are there any changes you would

reconuend at this tite?

Your co nts are welcomed.

2 15

197.



198.

RESOURCE CENTER PROGRAM

EVALUATION/SURVEY

(Parents - gular Program)

YES NO

1. Are you aware of the Resource Center

Program for Children with special

needs?

2. Do your children talk about new

students in their classes?

3. Have your children indicated in any

way that they are pleased with the

new students?

4. Have you talked with your dhild's

teacher about the new Students?

5. Do you feel that special needs

Children in the regular classroom

reduces services to your child?

6. Have you visited the Resource

Center in your neighborhood?



199.

A.te you aware that services of the

kosource Center are availahl

your child?

YOUI are welcomed.

217



200.

RESOURCE CENTER PROGRAM

EVALUATION/SURVEY

(Teachers - Regular Program)

YES NO

1. In your opinion are integrated

children with special needs bein

accepted by their peers?

Has their presence reduced your

normal program in any way?

3. 0 you find it difficult working

with special needs students?

4 Do you feel the dhildren are

appropriately placed?

Are you visiting the Resource

Class regularly?

6. Are the special needs students

participating in your class

activities?

Do you feel sufficient information and

orientation has been provided concerning

your special needs children?

218



Are you finding unusual behavior

problems with special children?

9. Do you feel that the Resource Center

is operating to your satisfaction?

10. Are there any dhanges you care to

recommend to improve the program?

Your comments are welcomed.

219
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NAMF

ADDRESS

riet c

e_CZTP/1.7fth 977erb

/ap; 02a

EPUCATIONAL PLAU

OF BM

On the basis f the enufcrcncc findings, anti in light of the school's personnel and resources for dealingwith the aild -t,peeial educational needs, outline the educational plan reconanended by the conferenceteam, cos(iing at kast the following:

1. What type 0

onal-Tcchnical Sd

Pri-ite

'lity? Regula 1ublic School

DCpJItIIIeLtt of Mntal Health Facility

(If regular pul_:k. school, complete as many items below as are appropria

Uat regular c lass assignment is to be made' d

Teachtt

If "none" i. ndjcatr het and cpltin

3. Apo imate peree; tirnc. in zcgitlar classes and activ

cm 1-7, if e provided ic attach additiortal shert.)
4. In which activitits , (lasses will child participate with regular class? What special hening needs to '!w jrllr lot thesk J.,:rio,ds (consider spedal, social and a( ademic needs)?

1

220



5, What spccial in,school progra:rd-r:ut
area of I.Tecial necd, wh,)
(special class, individual tutorinr If

1:nned for outside
ith child, approx.

urce room, etc)

203.

-gnlar classroom. Indicate acadc
y how much time, in what fratnew

G. 1tat social aspects need to he promoted, provided (or, avoided, etc.adul , individual and group conta,:t)? flow will this hc done?
teachets, other

7. That rok can parents play? (onsulting with !.,chool help with honiework, etc. Who is their maincontact in the school?



204.

'Ati:ir teacher is 1 I foi academit ale at schnoi

9. Name a lu;tt:c roDucloiatnt iHogiam-

ell_ 1 f tl 1I:if. 1-C-1:_1:1' to be handlei1 ?

10. Other featurcs tir cOnlifItu alsnit the plan.

Signatu of Conference Par ipants

t( 0:Ica] Ct,:14,oi

Educ :1 nal CoaTonent

Pr)cl1c1ogici :07.1prylt

Address of Cant _nee Chaiona

Date of Confeteneo v,ith

RESPONSE OF PARENT

Home Com nt

chainit.tn

El I accept thic edu ion:d utlined abovc%

Lj I do not accept the cdu

Corn rncrits:

a I i qal plan outlined above

1 understoncl that I rn.IN rtr-'k !..4(.0111 Oft COPP1I1111e cv,iliraljon ts piovickcl in the
1('gu1 ations,

Strviaturc of Part nt of G11ar(11

Please rctiirn to Confrrence Chairman at ibovc acleauss within 30 tl:tys.

n no



WAKEFIELD PUBLIC SCIIOOLS
WkKEFIELD mAssAmusErrs 01880

November 7, 1975

Mx. Lucian 3. Colucci

FROM: Mx. Rudy A. Feudo

Resource Center Proposal

205.

I have prepared an informational packet for perusal

by the School Board before the presentation at the Decetber

meeting.

The paket includes a listing of the sch ols

individually and by districts, some rationales for introduction

and the names of the pupils specifically included so that at

the presentation the emphasi- will be on students rather

than numbers.

I have included notes on projected costs a

summary. I would appreciate a review with you to determine

if sufficient data has been collated before the Board mee

with us.

223



WAKEFIELD PUBLIC SCHOOLS
Wakefield, Masaachwetts

November 10, 1975

Mr. Lucian J. Colucci

FROM: Mx. Rudy A. Feudo

RE: Alternative Proposals for Improved
Application of Pupil Services
- A Reorganizational Plan -

206.-

The following proposals are respectfully submitted for consideration
and application to each educational level; elementary, grade six, Junior
High and Senior Righ outlining a plan to better meet the needs of childrEr
in an educationally sound and economAcally responsible manner in close
observation and adherence to Chapter 766 regul ions.

The thrust of the reorganization proposed is to provide both direct
services and mainstreaming for children with Special needs. Additionally,
the impetus of Chapter 766 recommends integration to the nalimUM possible.

The alternative delivery system proposed is not unique. Variations
exist in other communities conducted according to their biases.

Two proposals, by school district and by individual schools are
recommended for consideration and/or adoption immediately. The proposals
primarily keeps the needs of children foremost, and secondarily, will
provide maximum services vith minimum or no increase in costs.

The current pupil enrollment by name, special needs, by district and
by schools are presented for your consideration and examination.

The Resource Center Proposals are submitted by district and by schools.

Tdntative staffing is presented by district and by sdhools. Staffing
and the Resource Unit will provide direct services to Children with
special needs within his nei _bothood district or sehool.

The Resource Unit will be comprised of the Resource Teacher or Aide,
Reading TeaCher, Learning Disabilities TeaCher, and serve an a ervice
center for ancillary personnel, such as the Speech people, Adjustment
Counselors, LD Physical Education Teacher, LD TYping Program, and at the
secondary level, include the Health Educator.
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207.

- 2 -

CONSIDERATION$

1. Proposals provide a Resource Unit in each district or in eadh school.

2. The Child remains in his own district or neighborhood sdhool.

3. Involvement of total current staff with SPED faculty.

4. Maximum integration and mainstreemin

5. Pupils in Resource Unit as necesSary, part or full tim

6. Bussing reduced or eliminated. Long bus rides discontinued.

a. By schools, no bussing necessary.
b. By district, minimal bussing.
c. Bussing continued for physically handicapped and "trainables."

7. Possible release of Mini-Bus for other purposes in the school system.

Teacher or aide available at all times in every building or district.

a. Crisis classroom for children with problems.

9. Resource room utilization for youngsters placed in prototype 502.9
(diagnostic program) for periods up to eight weeks.

10. Resource room utilization by all itinerant and ancillary staff. Under
Chapter 766 regulations 508.1 and 508.2 -- "programs shall be provided
in mons which are at least equal in all physical respects to the
average standards of the rest of the public school" - "facilities
shall be such as to maximize the integration of such children into
the life of the school and to minimize the separation and stigmatization
of such children.

11. Mr. Paiccxxxxx, Franklin School and Mr. Loxxxxxx, High School would
continue uAth substantially separate classes under 502.4.

12. Tuitioned out pupils may be retained and their needs net within the
system: i.e. Paxxxxxx, Stxxxxxx, O'Sxxx, Hixxxxx and others.

a. Costs may equal out or reduce new staff expenditures.
b. Tnitioned out expenditures exceed, $28,000.00.
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208.

- 3 -

ELEMENTARY SPED PUPILS

BY DISTRICT

(LINCOLN) DOYLE)

(GREENWOOD) MONTROSE) FRANE.IN) (Hurd) (Walton)

Muell) Dolbeare) dville) (W. Ward) (Warren - St.J.)

6-MR * 1-MR

.4 2-ED x 2-ED
r 20-LD + 17-LD

qteenwood - Ye

1-MR
x 0-ED
+ _O-LD

4-MR
x 1-ED
+ 23-LD

TOTAL: 123 ChIldren

BY SCHOOLS

* 4-MR

x 0-ED
+ 20-LD

Montrose - Dolbesre Franklin - Woodville

* 3-MR * 3-MR * 1-MR * 2-MR * 1-MR * 0-MR

x 0-ED x 2-ED x 2-Ed x O-ED x 0-ED x 01-ED

+ 17-LD + 3-LD + T-LD + 10-LD + 11-LD + 9-LD

Lincoln - Hurd _7_ W. Ward

A 2-MR * 2-MR * o-MR
x 0-ED x 1-ED x 0-ED
+ 11-LD + 9-LD + 3-LD

Doyle - Walton - Warren - S. Jos.

* 1-MR * 2-MR * 1-MR
x OPED x O-ED x 0-ED
+ 5-LD + 9-LD + 6-LD

TOTAL: 123 Children

* * * * * * * * * * * * * * * * * * * * * * * * * * *

1. * and x Children currently in 502.4 (substantially separate.)
In three classes - two at Franklin and one at Montrose.

2, + -- Children maximally integrated. Seces 2-3 times per week.

Lists do not include LD children in the Special P.E. and Typing areas.

4. Lists do not include Speech and Hearing, Visual or Deaf Children.

5, List does not include trainable classes.
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;G_ ENWOOD Yeuell)

6-MR
2-ED

+ 20-LD

-"teets

Rossi
el

de)

ing 5

(LINCOLN 7 Hurd - West Ward

* 4-MR
x 1-ED
+ 23-LD

Harris
Buckley
PeaCh
Barczak _de

Bussing:

-4-

ESOTJRCE CENTER PROPOS S

Y DISTRICT

(MONTROSE - Dolbeare)

* 3-MR
x 2-ED
+ 17-LD

BuChine
Clark
Cawley

209.

- Woodville)

* 1-WR
x 4-ED
+ '0-LD

Kludjian
Scott
Mbrgan (Aide)

Bus- 2 Bus ng: 0

(DOYLE - Walton - Warren (St. Jos.)

4-MR
x 0-ED
+ 20-LD

Natwig
Galvin
Partridge
Richardson (

Bussing: 3

Same application as proposals by schools.

Total 123 Children
Bussing Total 13

2. Bussing would be limited to inter-district and reduced up to 90

3. District applications may result in a larger number of possible MR and ED
children and necessitate a class situation where integration may be limited
because of the number of classrooms.

4. District application and bussing still retains some stigma.

5. District application removes children from their peers and neighborhood
benefits.
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rnssi - AM
Tf.nel - PM
P,arczak, Aide

UN:71DVILLE

nci7lian - PM
r.0 -
17-F_-.an, Aide

:11TON

Thlvin - AM
fartridge -
*Aide

YE

Rossi - PN
Tinel
Natwig

LINWIN

Budkley
Harris - 114
Buehine

WARREN

Galvin
Partridge
*Aide

- 5 -

-POSALS

-00

SE

Clark - AM
Cawley -
ktchardeon. Aide

HURD

Buckle - PM
Rarris AM
*Aide

Organization provides for *ftwial needS

Teadhers and or aides avotAapte at all

a

DOLBEARE

Clark - PM
Cawley - AM
Cleary, Aide

W . WARD

Buckley PM
Harris - AM
*Aide

* Aides °_New

210.

Kludjian
Scott - PM
Steets

DonE

Galvin - PM
Partridge -
*Aide

in the neighborhood school.

for any youngster with problems.

3. Plan totally eliminates blaaaR for all but the physically handicapped.

Cost for additional aides AAf be borne by "operable savings effected by
transportation costs and iltAX reiMbureements-

Resource Center ean be 1.isa4 00 a dia

6. Youngsters may spend part ,eit

ostle center or

1 day ia the center.

7. Area will provide a working facility for illary personnel.

on el

le ource Teachers will be te0Ponsible for individual progress of children.



211.

- 6 -

Ppl3POSALS REVIEW

Proposal A - By District

1. assignment of Elementary SPED Staff

5 Reading Teachers
5 Elementary LD Teachers
3 Resource (SPED) Teadhers
3 Resource (SPED) Aides

2. Inter-district Bussing

Two SPED Busses must continue

3. Larger number of Children per district may develop into additionai
SPED classes, i.e. 5-8 children.

4. No immediate increase in costs unless #3 applies.

II Proposal B - By Schools

1. -assignment of Elementary SPED Sta
(indicated above)

2. 5 additional classroom tutorial aides necessary.

Eliminates need for second bus.

AII schools would have Resource Room services available to meet the
needs of all children.

The Mini-Bus is currently used in the lunch p
rips for St. Joseph's kindergarten.

ogram, field trIps and return

Consideration of the use of a ce- -all van for the individual use of the
school lunch program is under review.



212.

- 7 -

COST ANALYSIS

Pps_osal B 7 gy Schools

A. Proposal eliminates need for second bus and driver.

B. Proposal recommends 5 additional tut rial aides.

A. gua and Driver

1. Retire Nini-Bus

2. Eliminate Driver's Salary $8873.00 - 50% Reimb. $4437.00

3. Eliminate purchase of new bus (budget approved)

4. Additional expenses such as insurance, oil, gas, etc.
not included but entail savings.

hiAtE=1Current

1. 5 aides @ $2 49/hour $14940.00
50% Reimb. 7470.00 7470.00

2. 6 hrs/day 30 hr/week 40 week/year

Actual Savings: $11967.00

15000.00
$1943/.0 TOTAL

S414 vY ProESEA1)

1. 5 aides at $5000.00 each
50% Reimb. - $25000.00 per year

$19437.00
12300.00

Actual Savings: $ 6937.00
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-8-

CEZI ER PROPOSAL

213.

All SPED services except Reading are to be provided in this Resource Unit.

Staff Considerations

LD Teacher
Generic Teacher
Aide

(New)

(New)

(New)

Staff_SeLv_ces Available:

LD Typing Teacher
LD Physical Education Teaeher
Speech and Hearing Clinician
School Adjustment Counselor

* * * * * * * * * * * * * * * * * * * * *

1. Adjoining classrooms will facilitate services.

2. Home base provision for all Atwell special needs students.

3. Diagnostic program area as recommended by Chapter 766.

4. Maximal integration as possible.

5. Increased and improved educational services as prescribed by the

Evaluation Team:

a. 1-1 tutoring
b. group services
c. maximum exposure to ancillary personnel

6. All costs reimbursable to town up to 110% of the average costs in each

program category under Chapter 766.

Current Enrollment

* 0-MR
x I-ED

21-LD

N.B. Additional Trainable Class (substantially separate) may be necessary
because of Chronological age requirements and increase of numbers.
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214.

- 9 -

JUNIOR HIGH - RESOURCE CENTER PROPOSAL

All SPED services except Reading are to be provided in this Resource Unit.

rrent Staff

A. Gm
G. Cmcc

Dxxx
J. Txxx
E. Vic=
E. Clugx

(MIED)
(1.D)

(SAC)

(LD-Type)
(Health Ed.)
(Aide)

Additional Service

Speech and Hearing
LD Physical Ed.
Guidance Counseling

N.B. Passible need for additional staff based upon evaluation of current
integration practices.

* * * * * * * * * * * * *

j ining areas to facilitate services.

2. Home base provision for all special needs pupils.

Disvestic program area as recommended by Chapter 766.

Increased and improved educational services as prescribed by the
Core Evaluation Team:

1-1 tutoring
b. group services
c. maximum exposure to ancillary personnel

Current Enrollment

* 6-MR
x 23-ED
4- 27 -LD

ic
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2 15.

10 -

HIGH SCHOOL - RESOURCE C _

All SPED services except Reading and the Trainable class are to be located
and provided in the Resource Unit.

* * * * * * * * * * *

1.

2.

3.

4.

Current Staff

(KR-ED)
(LD-MR)
(Lp-rype)
(Health-ED)
(SAC)

(Aide)

AdditionalServices:

Speech and Hearing
LD-Phys. Ed.
Guidance Counseling

* * * * * * * * * * * * * * * * * * * * * * * * * * * *

Adjoining areas to facilitate services.

Home base provision for all special needs studen

Diagnostic area as provided by Chapter 766.

Maximum integration as possible.

5. Increased and inproved educational services
Core Team.

Trainable class

Trainable clas-
to

Current Enrollment

* 9-HR
x 32-ED

22-LD

as prescribed by the

is not included by enr011ment or in resource area.

should be located proximal to an area easily acces ible
lavoratories and exits.
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WAKEFIELD PUBLIC SCHOOLS

TIME

WAKEFIELD

EFFECTIVE:

ELEVATOR
STOP

MASSACHUSETTS

September

BUS

TEL. NO.

01880

3, 1975

SCHEDULE
PUPIL DESTINATION

*6:45 8 Waxxx St. FRI. ONLY) 245-0xxx Crxxx Mrn High School

*6:50 19 Coxxx S FRI. ONLY) 245-4xxx Paxxx Coxxx High School

7:00 LEAVE HIGH SCHOOL PUPILS

7:30 11 Gexxx St. 245-8x Laxxx Maxxx Montrose

7:33 32 Pixxx St. 245-3xxx Maxxx Ruxxx Franklin

7:35 64 Maxxx Ave. 245-5xxx Tixxx Stxxx Franklin

7:38 87 Grxxx Ave. 245-7xxx Toux Ohox Franklin

7:41 17 Laxxx St. 245-9xxx Daxxx coux Montrose

7:44 3 Pixxx Rixxx Rd 665-4xxx Bexxx Dcxxx Franklin

7:47 5 Lixxx St. 245-8xxx Mlxxx Saxxx Montrose

7:50 89 Myxxx Ave. 245-0xxx Thxxx Clxxx Franklin

*7:53 8 Waxxx St. (MO 245-0xxx Crxxx Moxxx High School

7:58 28 Roxxx St. 245-2xxx Maxxx Aurn Franklin

*801 19 Coxxx St. ( ON.-THURS.) 245-4xxx Paxxx Coxxx High School

8:04 LEAVE HIGH SCHOOL PUP/LS

8:07 36 Woxxx Rd. 245-1xxx Chxxx Brxxx Montrose

8:11 34 Baxxx St. 245-6xxx Chxxx Buxxx Franklin

8:14 221 Alxxx St. 245-9xxx Lixxx Ham Franklin
246-1xxx

8:17 41A Goxxx St. 245-5xxx Him Morn Franklin

8:20 95 thxxx St. 245-2xxx Roa Nixxx Montrose

8:24 51 Puxxx Ave. 944-5xxx Rim Bern Franklin



217.

8:28 17 Edxxx Ave. 245-1xxx Moxxx aao Franklin

8:31 7 Wixxx St. 245-9xxx FranklinAnxxx Bix

8:34 307 Noxxx Ave. 245-6xxx A1xoc Mcxxx Franklin

8;37 19 Pexxx St. LEAVE FRANKLIN PUP S

8:40 19 Pexxx St. 246-0xxx Dew Mcxxx Montrose

8:44 LEAVE MONTROSE PUPILS

8:48 217 Saw St. THURS.) 245-6xxx Anxxx Vaxxx Triangle Scl
146 Lawrence St.
Malden

*9:15 2 7'Saxxx St. ON.-TUES.- 245-6xxx Anxxx Vim= High School

FRI.)

9:20 32 Rem Rd. 944-2xxx Anxxx Kuxxx High School

9:25 202 Plxxx St. 245-3xxx Mxxx Dow High School

9:30 LEAVE HIGH SCHOOL PUPILS

11:00 38 Grxxx St. 245-4xxx gh

11:10 LEAVE JR. HIaH PUPIL

11:30 22 Thxxx 245-5xxx Sax High School'

11:40 75 Vaxxx St. 246-0xxx Haxxx Kaxxx High School

11:45 LEAVE HIGH SCHOOL PUTILS

* *

TIME

12:00

12:05

12:10

1:30

1:35

1:40

* * * * * * * *

ELEVATOR BUS RETURN TRIP
DESTINATION

PICK-UP HIGH SCHOOL

19 Coxxx St.

PICKUP

32 Rexxx Rd.

202 Plxxx St.

235

PUPIL

Pam Com

Morn

Am= Kum

Aux= Mal= Dom



218.

2:05

2:08

2:15

PICK-UP MONTROSE

19 Pexxx St.

PICK-UP FRANKLIN

mac Mcxxx

2:18 11 Gexxx St. La

2:21 32 Pixxx St. mat Rum

2:23 64 Maxxx St. Tixxx -Stxxx

2;25 87 Grxxx Ave.

2:27 17 Laxxx St. XXX

2:30 Be3 P1--

2:32 5 Lixxx St. xxx Saxxx

2:35 89 tiyxxx Ave. Thxxx Clxxx

2:38 28 Roxxx St. A

2:42 36 Woxxx Rd. Chxxx Brxxx

2:45 34 Balcxx St. Ch Buxxx

2:47 221 Aim St. Lixxx Ham

2:50 41A Goxxx St. 141

2:52 95 thm St. Ro,aa Nixxx

2:55 307 Noxxx Ave. Alxxx

2:58 7 Wixxx St. Lexxx xxx Bixxx

3:00 17 Edxxx Ave. mac Cam

3:03 51 Puxxx Ave. De

1'3:30 PICK-UP TRIANGLE SCL.
MONDAY & FRIDAY

4:00 217 Sam St. Aiim Vaxxx

4:45 PICK-UP HIGH SCHOOL



219.

4:50 75 Vaxxx St. Haxxx Kaxxx

4:55 22 Thxxx Rd. Saxxx Coxxx

5:30 PICK-UP VOKE SCHOOL

5:35 38 Grxxx St.



220.

_AKEFIELD PUBLIC SCHOOLS
WAKEFIELD KASSACHUSEITS 01880

EFFECTIVE: September 3t 1975

INI-BUS SCHEDULE
TIME STOP TEL. NO. PUPIL DESTINATION

7:30 381 Waxxx St. 245-0xxx 3 Corn thldn. St. Joseph's

7:32 503 Warn St. 245-4xxx Stux Wiux St. Joseph's

7:33 509 Wa S_ 245-8xxx Roxxx cern FEanklin

1:36 68 Prxxx St. 245-6xxx 2 Joxxx Chldn.
Evxxx Prxxx St. Joseph's

7:38 31 Prxxx St. 245-1xxx 2 Sixxx Chldn. Franklin

7:41 2 Baxxx Rd. 245-2xxx Roxxx Cexxx Jr. High

7:45 395 Saxxx St. 245-1xxx 2 Elxxx Chldn. St. Joseph's

7:47 281 Saxxx St. 245-1xxx Fhxxx Pexxx St. Joseph's

7:49 48 Saxxx St. 245-7xxx Shxxx Mixxx Franklin

7:52 LEAVE ST. JOSEPH'S Pums

7:57 11 Laxxx Dr. 245-6xxx Ern Saw Franklin

8:00 21 Haxxx 245-7xxx Lixxx Osxxx Franklin

8:03 20 Coxxx St. 245-3xxx Jaxxx Prxxx Franklin

8:07 60 Woxxx Dr. 245-3ux Joxxx Frxxx Franklin

8:09 38 Wo 245-4xxx Roxxx Sh Franklin

8:11 18 Roxxx Rd. (MON. ONLY) 245-3xxx Dew Grxu Jr. High

8:14 49 Plxxx 245-5xxx Maxoc Cam Franklin

8:16 18 Emxxx St. 245-8xxx Paxxx Brxxx Jr. High

8:18 36 Crxxx St. 245-6xxx 7 Comm. Group Jr. High

8:21 27 Jew Rd. 245-7xxx Lyxxx Dixxx Franklin

8:23 59 Rixxx St. 245-4xxx Mixxx Pixxx Jr. High
245-0xxx

238



221.

8:25 25 Vaxxx St. 245-0xxx Edcx Ham Jr. Hi

8:27 LEAVE FRANKLIN PUPILS

8:29 8 Mexxx Rd. 245-5xxx Dixc Vem Woodville

8:32 65 Oaxxx St. 245-0xxx Haaac Mcw Jr. High

8:34 229 Oaxxx St. 245-7xxx Paxxx xxx Jr. High

8:36 50 Olxxx Naxxx Rd. 245-1120 ALoac Raw Jr. High

39 LEAVE ALL JR. HIGH PbPILS AT BACK

3:41 LEAVE WOODVILLE PUPIL

* * * *

MINI-BUS RETURN TRIP
TIME DESTINATION PUPIL

2:10 PICK-UP JR. HIGH Maw Kexxx

2 15 Voke High School Maw Kexxx

2:30 PICK-UP FRANKLIN

2:35 27 Jexxx Rd.

2:38 49 Plxxx St.

2:41 38 Woxxx

2:43 60 Woxxx

2:48 20 Coxxx St.

2:51 21 Haxxx Rd.

2:55 11 Laxxx Dr.

2:58 48 Saxxx St.

3:00 31 Prxxx St.

3:05 PICK-UP JR. HIGH

3:06 ZBamRd
3:08 18 RoExx Rd. N.

Ly

xxx Shxxx

Joxxx Frxxx

Jaxxx Prxxx

Lixxx Osxxx

xxx Saxxx

2 51w Children
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3:11

3:14

18 Emxxx St

PICK-UP ST. J H'S

3:17 3381 Waxxx St.

3:19 503 Waxxx t. Stxxx Wixxx

3:20 509 Waxxx St. Roxxx Coxxx

3:23 65 Oaxxx St. Raxxx Mcxxx

Rexxx3:26 229 Oaxxx St. Paxxx

3:30 Alxxx Kaxxx50 01xxx Naxxx Rd.



TIME

7:00

7:03

7:06

7:10

7:15

7:23

7:27

7:32

7:37

7:40

7:42

7:47

7:51

7:54

8:00

8:05

8:10

8:15

8:25 217 Saxxx St.

223.

WAIEFIELD PUBLIC S
WAKEFIELD MASSACHUSETTS

EFFECTIVE: January 5,

LS
01880

1976

STOP TEL. NO. PUPIL DESTINATION

59 Rixxx St. 245-4xxx Mixxx Pixxx High School

36 Crxxx St. 245-6xxx 7 Comm. Group High School

2 Ba 245-2xxx Roxxx High School

22 Thxxx Rd. 245-5xxx Saxxx Cuirxx High School

202 Plxxx St. 245-3xxx xmx Dom High School

32 Rex= Rd. 944-2xxx Anxxx Kuxxx High School

26 Chxxx St. 245-6xxx 2 C G High School

LEAVE HIGH SCHOOL PUPILS

3 Pixxx Rixrx Rd. 665-4xxx Atwell

185 Oaxxx St. 245-5xxx Atwell

509 Waxxx St. 245-8xxx Atwell

48 Sax= St. 245-8xxx Shxxx xxx Atwell

38 Woxxx 245-4xxx xxx Shxxx Atwell

21 Haxxx-Rd. 245-7xxx tIm am Atwell

EAVE ATWELL PUPILS

245-5xxx Suxxx Mcxxx Greenwood

89 Myxlm: Ave. 245-0xxx Thxxx Clxxx Greenwood

LEAVE GREENWOOD PUTILS

245-6xxx Anm Vaxxz Triangle Wkshp.

117 Grxxx St.

9:00

9:45 38 Grxxx St.

9:50

LEAVE TRIANGLE WORKSHOP
146 LAWRENCE ST., MALDEN, 322 -6xxx

245 -4xxx

LEAVE JR. HIGH PUPIL

241.

Malden

Kern Jr. High



10:00 Tues. 6 Wed. ONLY ?&1frup Pelx$ BYsx%
40 tO Noxxlc AVe.

Oeup Hexx% S
Tawo Co 34 EaPcit S-

10;23 Thursday ONLY

ELEVA
DIE

11:25

12:00

12:10

12:25

1:50

1:55

2:00

2:05

2:09

2:12

2:20

2:28

2:31

2:34

2:38

2:41

2:43

A 0 * * 0 * stt

13 U S

TION

St,

R E

GH s

High Sdhool
rain Station

High Sdhool

224.

URN TRIP

coL

-UP HIGH 70100L

:St,
*lux St,

hop

onklin

CK-UP HIGH SCHCI°I,

St.

St.

A

Rd.

St.

UP

St,

PUKuT HIGH

st.

St.

Rd.

21 Els Rd.

JR. HIGH

PUPIL

Hex= Sox=
(14-T-WL-F)

Hexxx Soxxx

Workshop Group

Joxxx CUM

Loxxx Class ON1Y

Mixxx Pixxx

Comm Group A

Roxxx Gexxx

Comm. Group B

Roxxx Como:



202 Plxxx St.

28 Mom Ave. (245-6xxx)

32 Rexxx Rd.

3 Pi

PICK-UP FRANKLIN
To 34 Chxxx St.

PICK-UP TRIANGLE SCHOOL

217 Saxxx St.

243

225.

Amxxx _xxx DOxxX

NI= Fe=

Anxxx Kurxx

Be

Jo]aac Cuxxx

Mx= Vas=

Anmix Fa=
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WAKEFIELD PUBLIC SCHOOLS
WAKEFIELD MASSACHUSETTS 01880

EFFECTIVE: January 5, 1976

MINI BUS
TIME STOP TEL NO. PUPIL DESTINATION

7:30 64 Maxxx Ave. 245-5xxx Tixxx Stxxx Franklin

7:33 12 Gru Rd. 245-8xxx Alxxx Blxxx Franklin

7:38 7 Pexxx St. 245-1xxx Nixxx Nix= Franklin

7:40 42 Plxxx St. 245-5xxx xxx Caxxx Franklin

7:42 23 Eaxxx St. 245-6xxx Joxxx xxx Franklin

7:43 25 Caxxx St. 245-7xxx Edx,ac Hoxxx Franklin

7:46 6 Pexxx Cir. 246-0xxx Dow Hexxx Franklin

7:48 60 Woxxx Dr. 245-3xxx Joxxx Frxxx Franklin

7:50 46 Wow Rd. 245-8xxx Wixxx Foxxx Montrose

7:53 11 Laxxx DT. 245-6xxx Rem Saxxx Franklin

8:00 51 Puxxx Ave. 944-5xi Riux Dew Franklin

8:02 60 Rem Rd 944-5xxx Laxxx Haxxx Walton

8:04 8 Mom Rd. 246-0xxx Saxxx Paxix Franklin

8:06 LEAVE WALTON PUPIL

8:10 221 Alxxx St. 246-1xxx LLm Ham Franklin

8:13 34 Baxxx St. 245-6xxx Chxxx Buxxx Franklin

8:18 6 Bern Cir. 245-7xxx Lyrn Dim Franklin

8:22 LEAVE FRANKLIN PUP/LS

8:27 8 Roxxx St. 245-2w Boxxx Caxxx Hurd

8:30 120 Saxxx St. 245-8xxx S cxxx Duxxx Dolbeare

8:35 LEAVE MONTROSE PUPIL

244
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8:38 LEAVE DOLBEARE PUPIL

8:40 LEAVE HU1D PUPIL

8:50 LEAVE FRANKLIN PUPIL

MINI-BUS RETURN TRIp
TIME DESTINATION PUPIL

2:00 PICKUP JR. HIGH

2:05 Voke High School Leave

2:30 PICK-UP FRANKLIN

2:36 64 Maxxx Ave. Tixxx Stxxx

2:38 12 Grxxx Rd. Alacx Blxx%

2:44 6 Bexxx Cir. Lyxxx Di-

2:46 7 Peacx St. Nixxx Wixxx

2:47 23 Eaxxx St. Jo

2:48 42 Plxxx St. Maxxx Caxxx

2:49 25 Caxxx St. Edxxx Hoxxx

2:50 6 Pexxx Cir. Doxxx Me

2:53 60 lioxxx Dr. Joxxx Frxxx

2:55 PICK-UP DOLBEARE Scxxx Duxxx

2:57 11 Lax Saxxx

2:59 8 Moxxx Sam Paxxx

3:00 221 Alxxx St. _Haxxx

3:02 34 Baxxx St. Buxxx

3:05 PICKUP WALTCN Laxxx Haxxx

3108 51 Puxxx Ave.

245



228.

3:10 60 Rrn Rd Laxxx Haxxx

3:15 PICK-UP HURD Boxxx Caxxx

3:18 120 Sam St. Sc

3:20 8 Roxxx St. Boxxx Caxxx

246
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REPORT OF

SCHOOL

230.

WAKEFIELD PUBLIC SCHOOLS
WAKEFIELD MASSACHUSETTS 01880

USTMENT COUNSELING AND SCHOOL PSYCHOLOGIST PROGRAMS

WEEKLY REPORT

CASES
Total Previous Week
New Referrals
TOTAL

NEW REFERRALS_FROM
Teachers
Family
Others-Indicate
TOTAL

REASON FOR REFERRAL
Achievement
Behavior
Other-Indicate
TOTAL

GROUP_SESSIONS

DITIONAL ACTIVITIES - INDICATE

WEEK OF

INTERVIEWS
Pupil Teacher
Family Others-Indicate

TOTAL

CONSULTATIONS WITH
Teachers
Others-Indicate
TOTAL

HONE VISITS - LIST REVERSE SIDE
Dates No.

Time No.

Place No.

TOTAL
CURRENT_CASE LOAD

WAITING LIST

REVISED
7-16-73

SIGNATURE OF
COORDINATOR OF SPECIAL EDUCATION

COMPLETE IN DUPLICATE
RETURN TO SPED OFFICE EACH MONDAY

249



WAKEFIELD PUBLIC SCHOOLS
WAKEFIELD MASSACHUSETTS 01880

PLEASE POST

TO: All Staff

FROM: Mr. Rudy A. Feudo

For Your Information

231.

Each Resource Center is initiating and developing a professional
Library concerning a l children with special needs.

Please come in and visit the Center and share our new books and
information. They are provided for the benefit of all staff.

CURRENT LIBRARY CONTENTS

Chapter 766 Regulations - Revised October, 1975

Journal of Learning Disabilities

Journal of Special Educators for the Mental y Retarded

Office for Children - Region IV

SPED Training Resource Catalogue for Masaachuaetta

Take A Giant Step

Training Programs for the Teaching of Children with Special Needs

Instructional Programs for Children with Special Needs

Focus of Exceptional Children

Exceptional Children

Making Schools Work

Education of Special Needs Children

Mainstreaming - The Integration of Children with Special Needs

Guidelines for Assessments

Guidelines to Supportive Services
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PROGRAMS FOR THE TEACHINS CF
CHILDREN WITH SPECIAL NEEDS

2E.
,

CII:ptcr





°EWE:
JUL 3 Nib

SPED OFFICE

238.

UNE YO SUPP0R1iV,7: SCRViCUS

FOR CHILUREU MTH STAAW, uJ

A dcron5tration
pvoject ii a,ivocceyfor phy5leally

hondicopped children

Preporcd by: Gretchen 4,1E011

CN1LD ADVOCACY PROKCY

CRANY 110EG-0-72-i:66'

/ter Seol Society for Crippled Chi)dren ond Adaltuof 1l3ssachusetts Inc.

Notional Eostcr $eal Sdcioty fir Cripplcd Childrenond Adults, loc.
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MAIIONG SC1HOO laYA

An Education Haile
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LooK.J.rticipatcd in a variety of conference-, on topic-(portance to the handicapped and their toi-ptes.ich place we went, we hoard messageslieve have meaning for all of our readers; and Vieint to tell you some of what we learned. So-gfor yourOrrnationhere's our report:
Closor Look staff traveled to Kens I/ City in latervember, to the second inual 111C0i19, i of the Amer-n Association for the Education e;( the Severely/)foundly Handicappedand Icare,..d that there is a'at deal going on for this group;Of poople who forny years have been stored ei'otay, forootten andjlected. It was truly inspiri0 to find a core of
Twitted professionals &Opted to improving theility of life for these people/They came together tolonstrate educational rei;nnologios being uoed to7.h severely handicapped people a wide range ofIs,

u d on page 2)

AS you know, the "Education ei All Handl-
tpped Children Act" has been c:good by Presi-nt Ford and i3 now 13'.7. Thin i3 d landmarktho history of the handicapped in our cowl-r, and wo salute cll the cencCMod pz3p!e
:(uding membera of Congreos, conournorsd dedicated professionwho woil;ed
hard to bring it about. The law gnarantecs the
ucational rights handicapped children and
)ir parents, mandates individuaii4ed imti
n plans for each child, sots -19-t3 as the date
on a state must provide opproprioto cdurat;on
all handicapped children. It eutholizea an

tntuel oxpenditure, on a gradually assa!aiing
ti3. Of 3.4 billion dollars. In futui o issues, v;
I discuss thesa and other prov4ens at greateruth, as well as the big job of implemcmationt Iles ahead. It is sufficient, now, to hail thesage of this legislation as a victoiy in the
10 tor the right of every childno matter how
3rely handicappedto an education suited to
individual needs.

_

fl

ci

'11C0 VOH LfigdOdilll

In our concern for the needs of hondicappedchildrenboth in and out of schoolthe needs ofparents are often overlool:ed. They have problems,toooften critical ones. Whot's happening to helpthem? In this era of progress in the clessroorns. &lcthings changing for parents?
courso, when things improve for kids, thimprove for parents. If you've stroglod for yenr3 togot your-child placed in a good educational progrem.what a great relief it is when this happens! inoro'ocertainly a clear connection botvxen the riunlyservices open to your child and your own ability tolead a happy, normal life. Rights of children and rightsof parents aro sides of the some coin.

But a lot happens to parents from the time theirdisabled child is born, or from the moment theysuspect or learn that their son or daughter hes ahandicap. No special training equips them for this ternof fate, for the feelings' within themselves or theattitudes of others. The mother who wrote that sheand her husband believed in tho "thet's how thocookie crumbles" philosophy . and that ctIJ couldaccept the fact that their child just happened to endup at the bottom of .tho statistical odds, first wontthrough an agonizing period of personal adjustment.
There is an citec-mous unmet need

The emotional saga involved is well known to mostparento of handicapped children. Experiences differ,anti so do the intensity and impact of these experien-ces. Ert.it it's impoi tent to ask: wile is available.- -orshould be to give encouragement or hope or praoti-cal advico at this particularly difficult time in a family'slife?

Judging from letters we receive from parents allover the country, there is an enormous unmet need forsupport, In his book, The Disabled and Their rarents:A Counseling Challenge, Leo Buscaglia writes: ''It isappalling how little attention is given, Still, by medical

9 MCI
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(3,,(C9/ettr.

e 996.1 fehr/ (22/t/

RI MARY OF HOME ASSESSMENT

inent Extra School Factors Family, Social, Environmental, and
Duvelopmental History and Observations

ADDRESS_

SCHOOL

LENGTH OF RESIDE E

HOME LANGUAGE

SEX HEAD OF HOUSEHOLD

TELEPHONE

BIRTHPLACE

RTH OAT E

Family and Housohold identification Data (include all members of tl,c household, and all parents and siblings even
if not living at home or deceased).

H N DATE OF BIRTH HEALTIi EDUCATION OCCUPATION

Parents:

Sib linEs:

Others:

PHYSICIAN OR PRIMARY HEALTH SERVICE

USE OF HEALTH SERVICE

HEALTH CARE COVERAGE _

NOTABL E SOCIAL AND ECONOMIC FAMILY FACTORS

TEL EPHON E

COMMUNITY SERVICES

'DATE OF INITIAL HOME ASSESSMENT REASSESSMENT



SPED 9

DEVELOPMENTAL HISTORY'

A. Prenatal, dalivery, and nanatal course. Complications.

B. Developmental mitcston (note cgo and anythmg unusual)

1. Sat without support

2. Walked alone

3. Used single words

4. Used full sentences

5. Toilet trained. day

6. Other

Feeding. Anything notable in the way of prcfaron:cs, dklikes, habits, mealtime behavior.

night

Reactions tO illness, accidents, hospitalizations, and any acute or chronic handicapping condition.

Play and sociall7otion dcvelopment.

Other
si2p.7r6

irc5m;:onoi foct,Dt cr xperi e!mo s in child's hktary. Nate: prolonged or trauma
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WAKEFIELD PUBLIC SCHOOLS
WAKEFIELD MASSACHUSETTS 01880

EVALUATION REQUEST FORM
PLEASE COMPLETE ALL ITEMS

Date:

242.

T NAME FIRST N DDLE INITIAL SEX DATE OF BIRTH

ADDRESS NO. STREET L. NO. MOTHE FAMEUTdifikrolikr

SCHOOL PEATED

RECORDED IQ

5. ACHIEVEMENT TEST S

Word Mean.
Para. Mean.

& Soc. St. C
Spelling

TEST NANE

ECK SERVICES (X)

a.

b.

C.
d.

.
f

DATE TESTE TEST AI)MIN. BY

READING TUTORING
SPEECH THERAPY
VISION
LD TUTORING
SAC
SCHOOL PSYCHOLOGIST

MST BATTE

Word Study Skills
Language
Arith. Con. & Appl.
Arith. Camp.

YES NO

7. REASONO) FOR REQUEST

a. LANGUAGE ( ) a. ANTI-SOCIAL ( ) a.

b. READING ( ) b. WITHDRAWAL ( ) b.

C. ARITHMETIC ( ) c. INATTENTIVE ( ) C.

d. SPELLING ( ) d. RESTLESS ( ) d.

ACHIEVEMENT BEHAVIOR

8. PLEASE COMMENT ON SPECIFIC PROB
USE REVERSE SIDE.

S) WHICH PRECIFIT

DATE ADMIN .

MOTORCOO
VISION
HEARING
SPEECH

OTHER(S)

D THIS REFERRAL.
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February 27, 1976

)ear Nr.Feudo,

BeCause I am so willing to share any and all bad news with you,

[ would like, for a change, to highlight some areas of my own resource

txperience that have proven successful beyond my expectations. The

.ntegration of several resoure6 children into the Greenwood School has

llustrated rather dramatically the benefits that can be hoped for

loom such an expanded program.

I am thinking of two children InDartloular, because I have taught

hese children In a self - contained setting in the Franklin School

nd now see them daily as the resource person in the Greenwood, inte-

rated program. Because I had been their sole teacher In the Franklin

chool, I was confident of my own ability to predict-their future rate

r progress. I have, however, been amazed to note their growth and

vogress this year - which far exceeds any reasonable expectations.

Their academic growth appears to be at,least-twice what it would

Lve been in a self-contained .14tting - despite the fact that they now

?cieveless than half of the individual attent on which they enjoyed

1 that setting. They are.far more independent and "courageous" than

have known them to be in the past and reflect vastly improved self

!ages. At the risk of sounding over-zealous, I really must say that

tey speak, move, think, -ttend and laugh with a spontaneity that was

miously missing before. Despite the fact that they remain well b -

w their classmates academically, they are developing a confidence:

d determination which enables them to accept that fact without becom-
T*

a

g self critical and defeated. Conferences with parents have indicated
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;hat the same changes h ve been noted at home and several have menti-ned

Low much happier theIr children seem to be.

Although much of this progress can be attributed to Deer pressure,

mproved self-imag- appropriate models and a compassionate, creative

aculty I feel that the real key lies in the childrens' mwm sense of their

wn movement "up the ladder". They are in a definite grade this year

nd will progress with their class to a higher-grade, a new teac er and

oom etc. in the fall. Perhaps this progression lends the moyivation

hat was often missed in the self-contained resource rooms of the past.

ride in their own achievements and the knowledge that they are an ob-

lous part of the school's population is more of a reward than any "behav-

Dr mod" reinforcement with which I am familiar. Although I fully ex-

toted to see improved behavior with the implementation of the new re-

)uroe program, I never could have predicted the very substantial ac-demic

mefits that are clear to me now.

Perhaps this seems so evident to me because I am in the unique

isition of having serviced the same chi _dren under bcth system6. But

; is not a purely subjective opinion since academlo achievement caniabe

asured, recorded and compared. I was honestly unsure about academic

Lccess via integration as the new program was being discussed initially,

d worried about tossing children In over their heads and hoping they

uld swim. I thought that you would like to know that integration for the

.11dren of the Greenwood district has negated my worst fears and far

passed my highest hopes.

Sincerely,
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